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ABSTRACT 

According to previous studies, schoolwork is the major source of adolescent-

parent conflicts in Mainland China. Adolescents’ personal reasoning over schoolwork 

conflicts reveals their desire for achieving autonomy in schoolwork. Meanwhile, their 

avoiding and obeying conflict resolution strategies co-exist with self-assertion. 

Parental psychological control is found among Mainland Chinese parents in the 

situations about offspring’s schoolwork, which has detrimental effects on children’s 

autonomy development. With the theoretical underpinnings of social domain theory, 

ecological systems theory, self-determination theory and family systems theory, the 

present study aims to examine the patterns of adolescent-parent conflicts over 

schoolwork in Ningxia of Mainland China, and explore the role of parental 

psychological control and the development of teenagers’ autonomy in schoolwork 

conflicts.  

This study adopted grounded theory approach. Convenience and snowball 

sampling were conducted at the initial stage of sampling while purposeful and 

conceptual sampling were adopted to develop the grounded theory. There were 63 

parents and teenagers participating in the present research. Specifically, 28 parents and 

35 adolescents joined in this research. Data was collected through semi-structured 

individual interview and joint interview. Coping coding, axial coding and selective 

coding were used to analyze data.  

A grounded theory on patterns of conflicts over schoolwork, as well as parental 

psychological control and teenagers’ autonomy revealed in schoolwork conflicts is 

developed in this study. Adolescents’ reasoning about adolescent-parent conflicts over 
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schoolwork is reactive to parental expectation and investment. Their resolution 

strategies in schoolwork conflicts also respond to parents’ strategies in the process of 

conflict resolution. Psychological control is revealed in parents’ conflict resolution 

strategies, which brings controlled motivation revealed in children’s reasoning about 

schoolwork conflicts. Controlled motivation discourages the development of 

adolescents’ autonomy over schoolwork. Contributions are made to fill up the gaps of 

adolescent-parent conflicts over schoolwork in Chinese families, as well as the 

advancement of adolescents’ autonomy development in the context of adolescent-

parent conflicts over schoolwork in Chinese families. 

Keywords: Adolescent-parent schoolwork conflicts; Conflict reasoning; 

Conflict resolution; Parental psychological control; Autonomy 
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Chapter 1 Introduction 

The research background of the present study and the thesis organization are 

introduced in this chapter. Major research on Mainland Chinese adolescent-parent 

conflicts reveals that schoolwork is the most important source of leading to adolescent-

parent conflicts in Mainland Chinese families. Teenagers regard schoolwork conflicts 

as issues of maintaining personal jurisdiction with the basis of social domain theory. 

Findings on their conflict resolution strategies seem to be various. Some indicate that 

adolescents obey to their parents while some of the other show that they assert 

themselves commonly in conflicts with parents. There are also some scholars finding 

the co-existence of self-assertion, obedience and avoidance in teenagers’ conflict 

resolution strategies. No studies have focused on adolescent-parent conflicts over 

schoolwork, but teenagers’ personal jurisdiction over schoolwork conflict issues and 

their various conflict resolution strategies shed light on the complexity of schoolwork 

conflicts. Thus, the present research aims to develop a substantive theory of the 

patterns of adolescent-parent conflicts over schoolwork in Mainland Chinese families.  

Puberty is a critical period for individuals’ autonomy to be developed (Yau & 

Smetana, 1993, 1996; Fuligni, 1998). Yau and Smetana (1993) have proposed that 

during adolescence, the boundary between parents’ authority and teenagers’ autonomy 

is often in a changing and shifting condition. Thus, conflicts may occur frequently 

between adolescents and parents during such a dynamic developmental period.  

Existing studies in Mainland Chinese families focus on different aspects of 

adolescent-parent conflicts. Some mainly focus on conflict issues, conflict reasoning 

and conflict resolution strategies (Chen, 2010; Yau & Smetana, 2003). Others barely 
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study conflict reasoning, but concentrate on conflict issues (Zheng, 2007) or conflict 

resolution strategies (He & Song, 2006; Wang, Xu, & Zhang, 2008). Other researchers 

have tried to find age and gender differences in conflict frequency, conflict intensity 

or conflict resolution strategies (Deng, Lian, & Hong, 2012; Fang & Dong, 1998; Fang, 

Zhang, & Liu, 2003; Fang, Zhang, Sun, & Liu, 2003; Zhao, Xu, Wang, Jiang, & Zhang, 

2015). Some of them have also studied the relationship between conflict frequency and 

other factors, such as family satisfaction (Zhao, et al., 2015) and teenagers’ depressive 

symptoms (Fang et al., 2003). Findings on conflict issues of adolescent-parent 

conflicts indicate that schoolwork is the major source of adolescent-parent conflicts in 

Mainland Chinese families (Chen, 2010; Deng, Lian, & Hong, 2012; Fang & Dong, 

1998; Fang, Zhang, & Liu, 2003; Fang, Zhang, Sun, & Liu, 2003; Yau & Smetana, 

2003; Zheng, 2007).  

Though some scholars suggest that the issues of schoolwork, daily activities 

and doing chores all frequently lead to the happening of conflicts (Chen, 2010; Fang 

& Dong, 1998; Fang, Zhang, & Liu, 2003; Fang, Zhang, Sun, & Liu, 2003), others’ 

findings show that schoolwork is the most important source leading to adolescent-

parent conflicts (Deng, Lian, & Hong, 2012; Yau & Smetana, 2003; Zheng, 2007). 

There is no doubt that schoolwork plays an important role in Mainland Chinese 

families, and is an essential source leading to adolescent-parent conflicts in Mainland 

Chinese. 

Social domain theory is widely used by scholars as a theoretical model to probe 

into adolescent-parent conflicts. Research about adolescent-parent conflict has long 

been investigated from the theoretical perspective of social domain theory (Chen, 2010; 
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Smetana, 1996, 2006, 2011; Smetana & Berent, 1993; Smetana, Braeges, & Yau, 1991; 

Smetana, Daddis, & Chuang, 2003). The theory suggests that people tend to reason 

about the social world and interactions into organized domains, including moral 

domain, conventional domain and psychological domain (Nucci, 1981; Smetana, 1999, 

2011; Turiel, 1983, 2006). Details of this theory will be examined in the next chapter. 

Studies based on social domain theory found that Mainland Chinese teenagers tend to 

reason about schoolwork conflicts into personal domain, which is one subdomain of 

psychological domain (Chen, 2010; Yau & Smetana, 2003). Gaining self-control over 

personal domain arises from human beings’ basic need to develop one’s autonomy 

(Nucci, 1996). Personal jurisdiction over schoolwork reveals Mainland Chinese 

teenagers’ desire for developing autonomy in the academic sphere in life. 

Regarding conflict resolution, most of the existing studies on Chinese families 

examine teenagers’ conflict resolution strategies in a general sense. No previous 

studies on Chinese families are found to study conflict resolution strategies based on 

specific conflict issues. The findings of Mainland Chinese teenagers’ conflict 

resolution strategies show patterns different from Western adolescents. For example, 

European American middle class adolescents show a high tendency to actively resolve 

the conflict with their parents so as to achieve the goal of gaining more autonomy 

(White, 1993). The most common resolution strategy they adopt is self-assertion based 

on their own interests while negotiation and obedience are minor choices. Through 

such a process of conflict resolution, parents gradually give up their authority so as to 

allow adolescents’ autonomy to develop (Smetana, 2011). With teenagers’ advancing 

age, they tend to adopt self-assertion increasingly to resolve conflicts with parents 
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(Phinney, Kim-Jo, Osorio, & Vilhjalmsdottir, 2005). However, in Mainland Chinese 

families, teenagers’ conflict resolution strategies are not as the same as European 

American middle class adolescents’. Some findings suggest that adolescents tend to 

obey to their parents in conflicts (Chen, 2010; Yau & Smetana, 1996; Yau & Smetana, 

2003) while some of the others indicate that assertion and resistance are also 

commonly used by Chinese teenagers (Deng et al., 2012; Tu, et al., 2008; Zhao et al., 

2015). Some of these studies show that obedience, avoidance and assertion are all 

commonly adopted by Mainland Chinese teenagers as resolution strategies in parent-

child conflicts (Deng et al., 2012; Tu, et al., 2008).  

Specifically, based on previous studies, three types of teenagers’ resolution 

strategies in conflicts with parents are examined. The first type is based on the 

effectiveness of conflict resolutions. This type labels conflict resolutions with the basis 

of who having the final say. There are basically three types of conflict resolutions 

within this model: parents win, children win and compromise (Chen, 2010; Smetana 

& Gaines, 1999; Yau & Smetana, 1996; Yau & Smetana, 2003). These scholars suggest 

that in Mainland Chinese families, it is more common that parents have the final say 

(Chen, 2010; Yau & Smetana, 2003).  

In the second type, conflict resolution strategies are distinguished as positive 

and negative. Song and He (2007) have developed Mainland Chinese Teenagers’ 

Conflict Coping Strategies Questionnaire with the basis of empirical research. In the 

questionnaire, the factors are developed by merging various teenagers’ conflict coping 

strategies through factor analysis. In their analysis, positive problem solving, 

obedience and third-party intervention are merged into positive conflict coping 



5 
 

strategy, while attacking and resistance and avoidance are merged into negative 

conflict coping strategy. This instrument has also been used by some other Mainland 

Chinese scholars, such as Wang, Xu and Zhang (2008). In their studies, Mainland 

Chinese adolescents mostly use positive problem solving and least use third-party 

intervention. There are also some scholars have not deliberated the reason of labelling 

some conflict resolutions as positive and some others as negative. For example, in Tu, 

Fang and Liu’s research (2008), they simply indicate that they define conciliation and 

the third-party intervention as positive, while define assertion and avoidance as 

negative, but do not explain why. In their studies, with increasing age, teenagers have 

higher tendency to use negative conflict coping tactics.  

The third type indicates the behaviors of conflict resolution directly. Some 

Mainland Chinese researchers (Fang, Zhang, & Liu, 2003; Zhao et al., 2015) adopt 

Japanese scholars’ Conflict Coping Tactics Scale (Ohbuchi et al., 1999). This scale 

consists of four conflict coping tactics: conciliation, assertion, third-party intervention 

and avoidance. In Fang and the colleagues’ research (2003), Mainland Chinese 

adolescents mostly use avoidance and least use third-party intervention. Zhao and his 

colleagues’ research (2015) indicates that assertion and intervention are less often used 

by Mainland Chinese teenagers, but they tend to use assertion more with increasing 

grade level. There is also a qualitative research (Deng, Lian, & Hong, 2012) that has 

studied adolescents’ conflict resolution strategies. They have found three major 

conflict resolutions for Mainland Chinese teenagers, which are resistance, obedience 

and avoidance.  

The above research found that Mainland Chinese teenagers’ strategies 
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emphasizing obedience, avoidance and assertion. This pattern is unique to Mainland 

Chinese adolescents and not reported among studies on adolescents in Western 

countries.  

To summarize, it has been shown in the above studies that schoolwork is the 

major source of adolescent-parent conflicts in Mainland Chinese families, which 

reveals the importance of schoolwork in Mainland Chinese families. Second, Chinese 

teenagers tend to use personal jurisdiction over schoolwork conflicts and their conflict 

resolution strategies emphasizing obeying, avoiding and asserting. Western 

adolescents tend to adopt self-assertion as the conflict resolution strategy in accord 

with their personal reasoning. However, in Mainland Chinese families, adolescents 

reason their schoolwork conflicts with parents as personal issues but their resolution 

strategies include self-assertion, obedience, and avoidance. This may suggest the 

complexity of schoolwork conflicts in Mainland Chinese families. However, no studies 

have focused on this topic to explore the patterns of adolescent-parent conflicts over 

schoolwork. Such patterns thus need further exploration and detailed explanation. This 

study aims to develop substantive theories of the patterns of adolescent-parent conflicts 

over schoolwork in Mainland Chinese families by adopting grounded theory approach.   

This thesis consists of eight chapters. This chapter introduces research on 

adolescent-parent conflicts in Mainland Chinese families. The second chapter 

introduces the conceptual framework and the research questions which build a 

comprehensive literature review. The third chapter presents ground theory approach 

which is adopted by the study, and the detailed procedures of conducting the research. 

The fourth to the seventh chapters present the major findings. The fourth chapter 
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includes adolescents’ reasoning and resolution strategies over schoolwork conflicts. 

The fifth chapter is about parents’ reasoning and resolution strategies to conflicts over 

schoolwork. The sixth chapter shows the major themes obtained from joint interviews 

with parent-child dyads. The seventh chapter indicates the key themes of Hui Muslim 

families’ distinctive features of views over schoolwork. The last chapter presents a 

substantive theory on the patterns of adolescent-parent conflicts over schoolwork 

developed based on the findings.  
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Chapter 2 Literature Review 

Introduction 

This chapter reviews relevant literature that leads to the development of the 

study. The conceptual framework draws from four theories, namely social domain 

theory, ecological systems theory, self-determination theory and family systems theory. 

According to social domain theory, people tend to reason about the social world and 

interactions into three organized domains, including moral domain, conventional 

domain and psychological domain (Nucci, 1981; Smetana, 1999, 2011; Turiel, 1983, 

2006). For conflict issues related to schoolwork, previous studies show that Mainland 

Chinese teenagers reason about it in personal domain, one of the subdomains of 

psychological domain, while parents have conventional jurisdiction (Chen, 2010; 

Smetana, 2011; Yau & Smetana, 2003). According to research based on self-

determination theory (SDT) across the globe (Deci & Ryan, 1985, 2000, 2008), 

parental psychological control can pose a risk at children’s autonomy development 

(Helwig, To, Wang, Liu, & Yang, 2014; Soenens, Park, Vansteenkiste, & Mouratidis, 

2012). Parental psychological control refers to parental behaviors manipulating 

children by intruding into children’s thoughts and feelings (Barber & Harmon, 2002; 

Barber, Stolz & Olsen, 2005). Parents in Mainland China are likely to be 

psychologically controlling over children in the situations related to schoolwork 

(Cheung & Pomerantz, 2011; Wang, Chan, & Lin, 2012). Researchers need to pay 

attention to their desire for developing autonomy in the academic sphere in life (Chen, 

2010; Yau & Smetana, 2003). However, no previous research has inquired into the role 

of parental psychological control in schoolwork conflicts between Mainland Chinese 
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youths and parents, and how teenagers’ autonomy can emerge from adolescent-parent 

conflicts over schoolwork. Ecological systems theory highlights the role of complex 

cultural contexts in family (Bronfenbrenner, 1979, 1994). Cultural contexts of 

Mainland China and adolescent-parent interactions should be taken into consideration. 

Family systems theory emphasizes the interactions among family members (Bush & 

Peterson, 2013). The present research draws from these four theories to probe into the 

patterns of adolescent-parent conflict over schoolwork in Mainland Chinese families. 

Four research questions are developed based on the conceptual framework so 

as to further probe into adolescent-parent schoolwork conflicts in Mainland Chinese 

families. The research questions focus on reasoning and resolution strategies of 

adolescents and parents in conflicts over schoolwork, parental psychological control 

as well as teenagers’ autonomy development. The objective of the present study is to 

explore the patterns of adolescent-parent conflicts over schoolwork in Mainland 

Chinese families, so as to explore how teenagers’ autonomy emerges from the patterns 

of adolescent-parent conflicts of schoolwork in Mainland China. 

Regarding scope of the study, this research is conducted in Ningxia Hui 

Autonomous Region, a province located in Northwestern region in Mainland China. 

Ningxia is a relatively remote region in the country with one-third residents from the 

Hui Muslims and having its own ethnic and cultural identity. No research on parent-

child conflicts has ever paid attention on this region in the Mainland, nor to a minor 

ethnic group. Ningxia may provide researchers with a unique context for 

understanding adolescent-parent conflicts in Mainland China. 
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Understanding Adolescent-Parent Conflicts from the Perspective of Social 

Domain Theory 

Social domain theory has been used to explore adolescent-parent conflicts (e.g., 

Chen, 2010; Smetana, 1993, 1996, 2006, 2011; Yau & Smetana, 2003). As a theoretical 

and empirical approach, social domain theory has experienced over thirty-year 

verification (Nucci, 1981; Smetana, 1999, 2011; Turiel, 1983, 2006). The theory was 

first proposed by Turiel (1978, 1979, 1983) who focuses on the development of 

adolescents’ moral development. Smetana (1988, 1989) has expanded the theory to 

study conflict reasoning of adolescents’ and parents’ regarding actual issues of family 

conflicts.  

Social domain theory attempts that individuals systematically reason about the 

social world and social interactions into three organized domains of social knowledge, 

namely moral domain, conventional domain and psychological domain (Nucci, 1981; 

Smetana, 1999, 2011; Turiel, 1983, 2006). Moral domain pertains to universal rules to 

regulate individuals’ behaviors to others so as to prevent them from doing injustice and 

harm to others’ welfare and rights (Turiel, 1983; Smetana, 1999, 2011; Tisak, 1995; 

Nucci, 1996). For instance, if parents’ reasoning emphasizes the negative 

consequences of their children’s behaviors (e.g., teasing, hitting) which may lead to 

violation of others’ welfare or rights, it is a typical moral reasoning (Smetana, 1993; 

Wainryb, Brehl, & Matwin, 2005). Conventional domain refers to rules and regulations 

determined consensually in different contexts, which indicates social expectations for 

individuals’ appropriate behaviors (Smetana, 1999, 2011). For example, if we judge a 

child’s behavior of calling her teacher’s first name as wrong, we have used 
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conventional justification (Turiel, 1983). In this case, our reasoning is based on the 

understanding of social conventions applying in the school contexts rather than any 

intrinsic base (Smetana, 1993).  

While the focus of morality and social convention is on rules regulated by the 

external social world, psychological domain involves human beings’ personal 

psychological world. Psychological domain refers to an individual’s understanding of 

him/herself and others as psychological systems, as well as their assertion for 

autonomy so as to claim control over their personal issues (Smetana, 1999, 2011). If a 

girl blushes when she has interactions with a boy, she might think that she had a crush 

on him. In this case, she has psychologically reasoned her behaviors included in 

psychological domain as well (Smetana, 2011). According to Smetana (2011), 

pragmatic domain, prudential domain and personal domain are subdomains of 

psychological domain. Specifically, she has observed that pragmatic justifications 

focus on practical needs and consequences while prudential domain refers to nonsocial 

harm, which only involves the self. Prudential issues encompass many risk behaviors 

of adolescence, including smoking, drinking alcohol and engaging in illegal substance 

use. Personal domain, also included in psychological domain, pertains to individual’s 

privacy (e.g., the content of one’s diaries), personal preferences, personal choices and 

personal control (e.g., control over one’s body) (Nucci, 1996; Smetana, 2011). 

Adolescents’ personal domain can be developed through communication and 

negotiation with parents so as to obtain more opportunities to make autonomous 

decisions based on their self-interests (Smetana, Ball, Yau, & Wong, 2016). According 

to Nucci (1996), the desire for gaining self-control over personal domain arises from 
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human beings’ basic need to develop one’s self-concept, self-identity, self-agency and 

autonomy. 

However, as Smetana (2011) claims, not all events and situations can be 

completely separated into these three distinct domains. The real social world is 

complex and multidimensional. In many situations, some events may consist of several 

elements from different domains. There are multifaceted events and situations 

conveying multiple domains. Individuals’ reasoning about events can also be 

multifaceted, and different people’s reasoning of the same event can be diverse (Killen, 

Margie & Sinno, 2006; Horn, 2003; Horn & Nucci, 2003). Horn and Nucci (2003) 

gave the issue of homosexuality as an example, adolescents have multifaceted 

justifications, involving both conventional and moral judgement. They hold negative 

views over homosexuality on the basis of societal and religious conventions while 

there are positive judgements with moral concerns related to fairness and right. 

Individuals may view the different components of their multifaceted reasoning of 

events in drastic contrasting perspectives and tend to vacillate in such a situation. They 

may also make efforts to coordinate these components from different social domains 

or finally subordinate them (Smetana, 2011).   

Appling social domain theory to adolescent-parent conflicts, research show 

that both youths and parents tend to reason their conflict issues into different domains 

(Smetana, 1996, 2006, 2011; Smetana & Berent, 1993; Smetana, Braeges, & Yau, 1991; 

Smetana, Daddis, & Chuang, 2003). The discrepancy between their reasoning over the 

same issue leads to the development of adolescent-parent conflicts (Nucci, 1996; Rote 

& Smetana, 2016; Smetana, 2011; Smetana & Daddis, 2002). Studies based on social 
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domain theory conducted in Western cultures indicate that teenagers tend to adopt 

personal justification over the conflict issues while parents are likely to reason about 

their conflicts following conventional norms (Rote & Smetana, 2016; Smetana, 2011). 

The most frequent source of conflicts mentioned by European American middle-class 

teenagers and parents were over issues about doing chores (Douvan & Adelson, 1966; 

Kandel & Lesser, 1972; Montemayor, 1983; Smetana, 2011). European American 

parents believe that children should clean their bedroom for conformity to standards 

while teenagers think that room is their own territory, which is none of parents’ 

business (Smetana, 2011). Nevertheless, it does not mean that adolescents tend to 

reject their parents’ authority over the social conventions totally. In fact, they make 

efforts to coordinate their own need of self-control with respect for parents’ authority 

in order to let their autonomy as well as individuality develop (Smetana & Daddis, 

2002; Smetana, 2011). To achieve the goal of gaining more autonomy, European 

American middle class adolescents show a high tendency to actively resolve the 

conflict with their parents (White, 1993). The most common resolution strategy they 

adopt is self-assertion based on their own interests, while negotiation and obedience 

are minor choices. Through this process of conflict resolution, parents gradually give 

up their authority so as to allow adolescents’ autonomy to develop (Smetana, 2011). 

With teenagers’ advancing age, they tend to adopt self-assertion increasingly to resolve 

conflicts with parents (Phinney, Kim-Jo, Osorio, & Vilhjalmsdottir, 2005).  

 As mentioned in the first chapter, researchers found that Mainland Chinese 

adolescents regard conflicts over schoolwork as issues of maintaining personal 

jurisdiction while parents tend to justify schoolwork issues conventionally. Two 



14 
 

examples of these studies are Yau and Smetana (2003) and Chen (2010). Yau and 

Smetana (2003) studied the reasoning of adolescents in Hong Kong and Shenzhen 

about activities, chores, schoolwork and interpersonal relationship. They found that 

activities are the major conflict issue for adolescents in Hong Kong while schoolwork 

is the major conflict issue for Mainland Chinese teenagers. The findings also show that 

60 percent teenagers in Shenzhen regard conflicts over schoolwork as issues of 

maintaining personal jurisdiction. Chen (2010) conducted her research to study the 

types of conflict issues in Mainland Chinese families, as well as parents’ and teenagers’ 

reasoning and conflict resolution in both urban and rural areas in Wenzhou of Zhejiang 

Province. The findings reveal that schoolwork and activities are the main conflict 

issues for parents and teenagers. 45 percent adolescents report personal jurisdiction 

over schoolwork conflicts while no parents regard conflicts over schoolwork as issues 

of maintaining children’s personal jurisdiction. These two studies reveal that Mainland 

Chinese adolescents’ personal jurisdiction over schoolwork conflicts is prominent. In 

addition, different reasoning about conflicts over schoolwork between adolescents and 

parents may suggest huge discrepancy over issues related to schoolwork in Mainland 

Chinese families. As explained earlier, gaining self-control over personal domain 

arises from human beings’ basic need for autonomy (Nucci, 1996; Smetana, Ball, Yau, 

& Wong, 2016). To some extent, Mainland Chinese teenagers’ personal justification 

over schoolwork issues may reveal their demand on gaining autonomy in the academic 

sphere in life.  
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An Ecological Perspective on Adolescent-Parent Conflicts over Schoolwork  

Ecological systems theory is developed by Bronfenbrenner (1979, 1994). The 

focal point of ecological theory is the relationship individual and the environment 

(Anderson, Sabatelli, & Kosutic, 2013). The theory regards an individual to be an 

active biopsychological organism and its development is embedded in complex 

multifaceted socialization contexts. This environment has been conceptualized by 

Bronfenbrenner (1979, 1994) as five ecosystemic levels: microsystem, mesosystem, 

exosystem, macrosystem and chronosystem. Microsystem pertains to the family or 

school, while mesosystem refers to the connections between microsystems, such as the 

linkage between the family and the school. Exosystem refers to the influences from 

larger systems which provide the microsystem with an immediate contexts for families 

(e.g., neighborhood, community, etc.). Macrosystem involves the largest social 

contexts at the level of nation, society and culture. Chronosystem pertains to the 

development of individuals (the timing and patterning of events across the whole life 

span) (Bronfenbrenner, 1979, 1994). With ecological systems theory, the patterns of 

adolescent-parent conflicts over schoolwork are examined with the understanding of 

different ecosystemic levels of Mainland China. To understand why schoolwork is the 

major source of conflicts, researchers should consider the macrosystems of culture in 

Mainland Chinese families. 

Confucian values are prominent among Chinese families. Hwang (1999, 2001) 

holds that Confucianism prescribes Chinese people’s living ways. Hunstinger, 

Hunstinger, Ching and Lee (2000) believe that two notions about family are 

emphasized in Confucian thought, which are the collectivist tradition and the ethic of 
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filial piety. Collectivist tradition pertains to the nature of interdependence in Mainland 

Chinese families. Filial piety characterizes the importance of obeying and honoring 

family hierarchy and parental authority. Filial piety puts emphasis on children’ 

sacrifice, responsibility and repayment of debt towards parents (Sung, 1995, 1999).  

Confucianism has long been documented as emphasizing intellectual 

development (Chao & Tseng, 2002; Heine, Kitayama, Lehman, Takata, Ide, Leung, & 

Matsumoto, 2001; Heine, Lehman, Markus, & Kitayama, 1999; Li & Wang, 2004). 

Academic success is deemed the final goal of learning (Guo, 2013). One famous 

Confucian philosophy is the idea of “xue er you ze shi”（学而优则仕）, referring to 

officialdom as the natural outlet for scholarly achievers (Gu, 2006). Another important 

phrase about education in Confucian thought is “you jiao wu lei”（有教无类）, which 

means that learning should make no distinctions of classes (Gu, 2006). Such a thought 

made it possible for every child to make attempts in achieving academic success 

through taking the national examination（科举考试） (Guo, 2013; Wen & Liu, 1989). 

National examination does not only provide opportunity for people to improve their 

social positions, but it also encourages keen competition (Chan, 2006). Common 

people have to outperform others in the examination so as to improve their social 

position (Gu, 2006). The strong competition over academic achievement continues at 

almost every level of education in today’s Mainland China (Chen, Rubin, & Li, 1995; 

Wang, Chen, & Lin, 2012). The Only Child Policy enforced from 1979 to 2015 in 

Mainland China intensified the emphasis on competition. The implementation of only-

child policy makes the single child the only person to take care of their parents (Tsui 

& Rich, 2002). This aggravates Mainland Chinese parents’ concern for children’s 
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career prospects (Chen, Rubin, & Li, 1995; Tsui & Rich, 2002; Wang, Chen, & Lin, 

2012).  

Chinese parents are highly involved in their children’s learning (Chao, 1994; 

Chao & Sue, 1996; Chen, Lee & Stevenson, 1996; Cheung & Pomeantz, 2011; Kim & 

Fong, 2013; Tam, 2009). Chao (1994) has indicated that American Chinese parents 

tend to continually monitor and correct of children’s behaviors. Chao and Sue (1996) 

have found that American Chinese parents and other Asian parents have a different 

type of involvement with Caucasian parents. Parents focus on their children on 

schoolwork and involve themselves much earlier than Caucasian parents. Chen and 

colleagues’ research (1996) has indicated that Mainland Chinese students’ high level 

of academic performance is not only related to Chinese cultural values about 

attainability of goals through hard work, but also family involvement in children’s 

schoolwork. The studies of Cheung and Pomeantz (2011), as well as Kim and Fong 

(2013) reveal the connections between Mainland Chinese parents’ involvement and 

parental psychological control. Various strategies of parental involvement in children’s 

study are adopted by Mainland Chinese parents. For example, Mainland Chinese 

parents’ involvement is shown as associated more with control and less with autonomy 

support compared to American parents. Mainland Chinese parents commonly check 

children’s homework regardless of children’s desires. Mainland Chinese parents 

believe that the issues the parents expect children to do is for their best, which should 

not be questioned. Parental involvement enhances teenagers’ academic achievement in 

both United States and Mainland China, but predicts positive emotional functioning 

for students in United States rather than in Mainland China (Cheung & Pomeantz, 
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2011). In the study of Kim and Fong (2013), parents in Dalian, Liaoning province have 

involvement strategies which are not found in Western parents, including reasoning 

importance of education, watching study, offering food, criticizing and blaming. 

Among these strategies, criticizing and shaming may involve parental psychological 

control.  

In conclusion, an ecological perspective enables researcher to better 

understand Mainland Chinese adolescent-parent schoolwork conflicts. The virtue of 

filial piety puts emphasis on children’s obedience and respect for the senior 

(Hunstinger, et al., 2000; Sung, 1995, 1999). Mainland Chinese cultural emphasis on 

academic achievement has encouraged Mainland Chinese parents’ involvement in 

children’s study. The above review is helpful for understanding why schoolwork is one 

major source of adolescent-parent conflicts in Mainland China, and why teenagers tend 

to resolve conflicts with parents over schoolwork by obeying and avoiding (Chen, 

2010; Yau & Smetana, 2003). But above discussions focus on the mainstream Han 

population. The influences of Confucianism on Mainland Chinese minorities may not 

be the same. Few studies have mentioned the specific socio-cultural contexts of 

minorities about schoolwork conflicts. My study investigated it. Further elaboration 

will be shown in the chapter of scope of the study. 

Understanding the Effects of Parental Psychological Control on Teenagers’ 

Autonomy on the Basis of Self-Determination Theory 

According to Smetana (2011), adolescents tend to perceive parents’ 

intruding behaviors into their personal domain as psychological control (Smetana, 

2011). While Mainland Chinese teenagers reason schoolwork as personal domain 
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(Chen, 2010; Yau & Smetana, 2003), it is possible that they perceive parents’ high 

involvement in schoolwork as intrusive parental psychological control. From the 

perspective of self-determination theory (SDT), psychological control frustrates 

adolescents’ fundamental and universal need for autonomy, relating to maladaptive 

outcomes across the globe (Deci & Ryan, 2000). Based on the prediction of SDT, 

Mainland Chinese parents’ psychological control over children’s schoolwork has 

detrimental effects on teenagers’ autonomy development. The core feature of SDT 

emphasizes autonomy (Joussemet, Landry, & Koestner, 2008). SDT has been widely 

applied in developmental psychology. SDT is developed to understand individuals’ 

motivation through the concept of human being’s universal and innate psychological 

needs. Autonomy, which is also known as self-determination, is one of the three basic 

human needs in SDT. The other two basic needs in SDT are competence and 

relatedness respectively (Deci & Ryan, 1985, 2000, 2008). Autonomy does not refer 

to complete freedom from regulations of parents or society, but the experience of 

choicefulness and self-endorsement (Soenens, Vansteenkiste, Lens, Luyckx, Goossens, 

& Beyers, 2007; Vansteenkiste, Zhou, Lens, & Soenens, 2005). Such self-endorsed 

engagement of one’s behavior can be influenced by both external and internal forces 

(Deci & Ryan, 2000). Both well-internalization (external forces) and intrinsic 

motivation (intrinsic forces) are regarded as autonomous engagement (Soenens & 

Vansteenkiste, 2010). In contrast, the opposite of autonomy is heteronomy, involving 

the experience of pressure and coercion. Psychological control can bring such pressure 

and coercion across the globe (Soenens, et al., 2007; Vansteenkiste, Zhou, Lens, & 

Soenens, 2005). For instance, in the research of Barber Stolz and Olsen (2005), it is 
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found that psychologically controlling behaviors of parents are related to children’s 

maladaptive personality styles, coping mechanisms and developmental outcomes 

across six countries, namely Thailand, Costa Rica, South-Africa, Belgium, South 

Korean and Israel.  

In the 1980s, parenting style was first applied to the development of 

adolescents. The three dimensions of parenting style are considered as important, 

including warmth, control, and democracy. Control is divided into behavioral control 

and psychological control. Behavioral control attempts to change the child’s behavior 

while psychological control manipulates the child’s psychological experiences (Barber 

& Harmon, 2002). As behavioral control ideally provides adolescents with a clear set 

of guidelines for appropriate behavior, this parenting dimension would protect 

adolescents against externalizing or antisocial behavior. Psychological control, by 

contrast, was thought to be particularly linked to a vulnerability to internalizing 

problems (Barber & Harmon, 2002). Parental psychological control refers to intrusive 

and manipulative of children’s thoughts and feelings. Relevant parenting strategies 

include guilt induction, conditional/contingent love, instilling anxiety, and invalidation 

of children’s perspective (Barber & Harmon, 2002; Barber, et al., 2005). Guilt 

induction involves the use of guilt-inducing tactics to give pressure on children so as 

to make them comply with requests from parents. Contingent love or love withdrawal 

means that parents make their attention, care and love contingent upon whether the 

children are able to attain parent’s standards. Instilling anxiety refers to the induction 

of anxiety for making children live up to parental standards. With regard to invalidation 

of the child’s perspective, it pertains to the child’s spontaneous expression of thoughts 
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and feelings are constrained by their parents (Barber & Harmon, 2002).  

Abundant research has documented the associations between 

psychologically controlling parenting and indicators of emotion, behavior problems 

and detriment of autonomy development among children and adolescents. Fox’s study 

(2012) revealed that those young children who exhibit high and consistent tendency 

across childhood to react to novel situations with negative emotion and withdrawal 

across early childhood are at risk for later social anxiety symptoms when their mothers 

behave psychologically controlling behaviors. For adolescents, psychological control 

is likely to hamper the development of adolescent self-regulation of behavior and affect 

(Barber, 2002; Schaefer, 1965) and predict lower level of self-esteem and higher level 

of psychological distress and relational aggression among adolescents (Boudreault-

Bouchard, Dion, Hains, Vandermeerschen, Laberge, & Perron, 2013; Maccoby, 1992; 

Kuppens, Laurent, Heyvaert, & Onghena 2013). Adolescents who experience 

psychologically controlling parenting would become increasingly self-critical, 

doubting, and concerned with failure. Such a maladaptive perfectionist orientation can 

also make them vulnerable to increasing experiences of depression in turn (Soenens, 

Luyckx, Vansteenkiste, Luyten, Duriez, & Goossens, 2008). In another study of 

emerging adults and their mothers, maternal psychological control negatively 

predicted youth’s satisfaction with the relationship with mother and child disclosure to 

mother, and positively predicted child participation in risk behaviors (Urry, Nelson, & 

Padilla-Walker, 2011). Apart from that, Luyckx, Soenens, Vansteenkiste, Goossens, 

and Berzonsky (2007) have found psychological control can be detrimental in the 

process of emerging adults’ identity formation.  
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In recent works, psychological control is divided into two specific domains, 

which are dependency-oriented psychological control (DPC) and achievement-

oriented psychological control (APC) (Soenens, Vansteenkiste, & Luyten, 2010). 

Specifically, APC refers to parents’ use of psychological control in order to make 

children perform better in performance-relevant situations (e.g., academic, sport). DPC 

involves parents’ use of psychological control so as to keep children within strictly 

defined family boundaries (e.g., maintaining close physical and affective proximity). 

Soenens, Vansteenkiste and Luyten (2010) have demonstrated that both DPC and APC 

are related to teenagers’ perceptions of parents as intrusive and thus hindering 

children’s autonomy development. They find that DPC leads to teenagers’ strong fears 

of separation and abandonment, so they tend to be dependent to others and thus to 

attain the sense of security. APC is related to adolescents’ self-critical personality 

orientation, involving setting extremely high standards for achievement and engaging 

in harsh self-scrutiny when they face with failure. In another research conducted by 

Soenens, Park, Vansteenkiste and Luyten (2012), teenagers’ subjective experience of 

APC and DPC in Belgian and South-Korean was studied. Their results indicate that 

subjective experience of parents as pressuring and psychologically controlling 

frustrates adolescents’ psychological needs for autonomy. As shown earlier, 

dependency and academic achievement are all emphasized in Mainland Chinese 

culture, so it is possible that Mainland Chinese parents’ psychological control involves 

both DPC and APC. Experiencing both APC and DPC may bring to adolescents in 

Mainland China in security and self-criticism at the same time.   

Psychological control can also undermine adolescents’ autonomy (Barber & 
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Harmon, 2002). Autonomy has been acknowledged as adolescents’ developmental 

milestone (Fuligni, 1998; Steinberg & Silverberg, 1986; Yau & Smetana, 1993, 1996). 

Autonomy is regarded as the ability of acting, feeling and thinking independently 

(Beckert, 2007). Behavioral and emotional autonomy have long been studied by 

researchers. Behavioral autonomy is the capacity to make independent decisions on 

one’s own behalf while maintaining appropriate connections to others, which can also 

be called as decisional autonomy (Bosma, et al., 1996; Hill & Holmebeck, 1986). 

Behavioral autonomy is consistently associated with teenagers’ psychosocial 

adjustment (Beyers & Goossens, 1999). Emotional autonomy refers to adolescents 

relinquishing their less mature dependencies on their parents (Blos, 1979; Douvan & 

Adelson, 1966; Steinberg & Silverberg, 1986). Lamborn and Steinberg (1993) further 

come up with that the relationship between teenagers’ adjustment and emotional 

autonomy are likely to be affected by family contexts.  

The research findings of Cheung and Pomerantz (2011) reveal that Mainland 

Chinese parents tend to use psychological control strategies in their involvement in 

children’s schoolwork. They have also found that the more Chinese parents involve in 

offspring’s schoolwork, the more psychologically controlling they were. Studies have 

shown that parents in Mainland China are likely to use psychological control with 

children’s schoolwork (Cheung & Pomerantz, 2011; Wang, Chan & Lin, 2012). Such 

parents’ psychological control is very likely to be achievement-oriented. In the study 

of Wang, Chan and Lin (2012), whether Chinese parents exerts psychological control 

or autonomy support to offspring is largely dependent on children’s academic 

performance. When adolescents do well in school, parents’ endorsement of self-
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development socialization goals foreshadows increased autonomy support and 

decreased psychological control. In contrast, when teenagers do not do well in school, 

parents’ socialization goals tend to be saturated with psychological control and be 

lacking in autonomy support. 

The above discussion reveals the negative effects of parental psychological 

control on children’s autonomy. As indicated earlier, Mainland Chinese parents tend 

to be psychologically controlling over their children, especially in the situations of 

schoolwork. Teenagers and parents also have frequent conflicts with each other 

because of schoolwork. Research is needed to pay attention to parental psychological 

control as revealed through the patterns of adolescent-parent conflict over schoolwork 

in Mainland China so as to enhance teenagers’ development of autonomy.  

Understanding Adolescent-Parent Interactions from Family Systems Theory  

Most studies about adolescent-parent conflicts in Mainland China focus on 

adolescents’ perspective only (Fang, Zhang, Sun, & Liu, 2003; Fang, Zhang, & Liu, 

2003; Yau & Smetana, 2003; Zheng, 2007). However, adolescent-parent conflicts 

involve interpersonal interaction in nature (Smetana, 2011), attention is needed to 

address the dynamics in the microsystem of family. Therefore, family systems theory 

is adopted in the present study to capture the dynamic interactions between teenagers 

and parents in their conflicts over schoolwork in Mainland China.  

The focus of family systems theory is on interpersonal interaction (Bush & 

Peterson, 2013). The interaction emphasized by family systems theory addresses all 

elements of family systems interrelated in dynamic, mutual and circular processes 

(Bornstein & Sawyer, 2006). Family systems are seen as hierarchical, referring to the 
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arrangement of strata within a system (Whitchurch & Constantine, 1993). Within this 

layering of systems of increasing complexity, the smallest layer is called subsystem, 

which is located in family system and can have its own subsystems. Family system is 

part of community as the suprasystem (Whitchurch & Constantine, 1993). According 

to Miller (1978), hierarchy within a system is shown in the pattern of echelon. As to 

the hierarchy of family systems, the major issue considered is parental authority power. 

For example, parental subsystems are seen as with a higher echelon than offspring 

subsystems (Whitchurch & Constantine, 1993).  

Three constructs of family systems theory are useful for understanding the 

relationship among family members (Bush & Peterson, 2013), which are isophorphism, 

nonsummativity and self-reflexivity of family systems. Isophorphism refers to an 

equivalence of form. To be specific, isophorphism, which pertains to aspects of the 

larger system (e.g., family) can be reflected in the interactions among the components 

of this system (e.g., subsystems and individuals) (Bornstein & Sawyer, 2006; 

Whitchurch & Constantine, 1993). The second construct is nonsummativity or holism, 

which pertains to the claim that the whole system is more than the simple sum of the 

system’s parts (Bornstein & Sawyer, 2006). The last construct of family systems theory 

is self-reflexivity. From this perspective, individuals within the system have the ability 

to examine the operation of the system and establish their personal goals (Boderick, 

1993; Bornstein & Sawyer, 2013). 

Rules and boundaries are another two essential concepts of family systems 

theory. First, relationship among family members and subsystems are governed by 

recurring, predictable and purposive constellations of relationship rules (Anderson & 
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Stabately, 2007; Kantor & Lehr, 1975). The second concept is boundary. According to 

Anderson, Sabatelli and Kosutic (2013), family system is maintained by internal and 

external boundaries, which define the system and mark the interface between one 

element and another. Internal boundaries regulate the flow of information between and 

within family subsystems, as well as the degree of autonomy or individuality that can 

be permitted among members within the family. External boundaries determine family 

membership about who is in or out of the family, as well as the flow of information 

between the family and other social systems (Anderson & Sabatelli, 2007).  

Family systems are regarded as open systems (Minuchin, 1974; Olson, 

Sprenkle & Russell, 1979). Family systems are expected to operate congruently with 

their contexts (Dell, 1982). Such an open nature enables the systems to monitor 

information and at the same time, obtain feedback within the systems or from the 

external environment. When detecting any changes in information, family systems 

reorganize the subsystems in order to respond to the stress of the change (Bertalanffy, 

1975). In contrast to open systems, there exist systems that cannot adapt to the critical 

challenges of the systems. These systems are either closed or rigid or chaotic, random, 

disorganized or unstable (Olson, Sprenkle, & Russell, 1979). It is not to say that these 

systems do not react to information or make adaptation to changes in information given 

by the internal system or/and external environment; they fail to perform critical system 

tasks.  

There are four basic tasks for family systems. The first one is meeting the 

physical needs of family members, such as providing enough food, clothing and shelter. 

The second task is to create a fostering environment for every family member as well 
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as the family itself to develop a clear sense of identity. The third task is to have clear 

boundaries not only among individuals but also maintain the balance between 

subsystems. The last one is to manage the emotional climate so as to respond to the 

emotional needs of family members such as closeness and acceptance (Anderson & 

Sabatelli, 2007; Hess & Handel, 1985; Kantor & Lehr, 1975). 

There are four reasons to apply family systems theory to the present study. 

First, borrowing from the theoretical perspective of family systems theory, the study 

examines parent and adolescent interactional dynamics and relationship in the contexts 

of adolescent-parent conflicts over schoolwork. Investigating teenagers and parents 

conflicts over schoolwork from adolescents’ or parents’ standpoint only cannot obtain 

an understanding of interactions within their conflicts. Both parents’ and youths’ 

reasoning and conflict resolution strategies should be considered. Second, with the 

focus on holism of family systems theory (Bornstain & Sawyer, 2006), this 

interpretation sees the conflicts between parents and teenagers as a whole but not 

simply summing up individuals’ conflict reasoning and resolution strategies. Third, 

rules and boundaries are also important when exploring adolescent-parent conflicts 

over schoolwork. Parents’ intruding psychologically controlling behaviors revealed in 

their involvement in adolescents’ schoolwork show the need for examining the 

boundary of the parent-child subsystem. Lastly, family systems are seen as open 

systems. Therefore, this study examines contextual factors influencing family systems.  

Conceptual Framework and Research Questions 

With the above discussion on the key themes supporting this investigation 

about adolescent-parent conflicts over schoolwork in Mainland China, the conceptual 
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framework of the present study is shown in Figure 1. As seen, the theoretical 

underpinnings of the present study include social domain theory, ecological systems 

theory, self-determination theory and family systems theory. Social domain theory is 

included into the theoretical underpinnings so as to enhance the exploration of parents’ 

and teenagers’ conflict reasoning. But to have an in-depth understanding of adolescent-

parent schoolwork conflicts in Chinese families, it is necessary to include cultural and 

interactional perspectives. On the one hand, schoolwork conflicts in China are 

inseparable with its socio-cultural context. On the other hand, as parent-child conflicts 

are interactive in nature, bringing both parents’ and teenagers’ views about the conflicts 

and observing parent-child interactive dynamics in a situation related to their 

schoolwork conflicts is deemed as important. Therefore, it is necessary to include 

ecological systems theory and family systems theory into the theoretical underpinnings.  

Ecological systems theory emphasizes that individuals’ development is 

embedded in complex multifaceted socialization contexts (Bronfenbrenner, 1979, 

1994). Given the focal point on the relationship between individuals and the 

environment, the theory provides insight into understanding the contributions of 

sociocultural context to individual and family members. Family systems theory puts 

emphasis on the interactions among family members in the entire family system (Bush 

& Peterson, 2013). Such an interactive view is helpful to understand how parent-child 

interactional dynamics play a role in schoolwork conflict reasoning and resolution. 

Apart from the above three theories, self-determination theory (SDT) is also included 

into the theoretical underpinnings to further explore adolescents’ autonomy 

development based on the introduction of personal domain from social domain theory. 
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Though Smetana (2011) suggested that teenagers often perceive parental behaviors 

intruding into their personal domain as psychological control, social domain theory 

does not provide researchers with enough theoretical support to probe into the 

consequences of parental psychological control in parent-child conflicts. SDT has the 

potential to help researchers examine the connections between parental psychological 

control and teenagers’ autonomy development within schoolwork conflicts (Deci & 

Ryan, 2000). As seen, social domain theory, ecological systems theory, family systems 

theory and SDT are complementary to one another. Together the four theories 

constitute the theoretical basis in this study. With the support of these theories, the 

patterns of adolescent-parent conflicts over schoolwork in Mainland China are 

explored, including conflict reasoning and resolution. Through probing into these 

patterns, how parental psychological control emerge teenagers’ autonomy 

development is investigated.  
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Based on the theoretical underpinnings, four research questions were posed 

to probe into adolescent-parent conflicts over schoolwork in Mainland Chinese 

families: (1) What are the patterns of adolescent-parent conflicts over schoolwork in 

Mainland China? (2) How do parents and teenagers reason and resolve their conflicts 

over schoolwork in Mainland China? (3) What is the role of parental psychological 

control when parents and adolescents have conflicts over schoolwork? (4) How does 

youths’ autonomy emerge from adolescent-parent conflicts over schoolwork?  

This research aims to investigate the patterns of adolescent-parent 

schoolwork conflicts, which have not been focused on in previous studies. The 

perspectives of ecological systems theory and family systems theory enable 

researchers to have a comprehensive understanding of the patterns of conflicts over 

schoolwork between parents and adolescents. Moreover, the essential contribution of 

the present study is to enhance adolescents’ autonomy development through probing 

into the potential parental psychological control within the phenomenon of teenager-

parent conflicts over schoolwork in Mainland Chinese families. As the unique 

contributions, this study is a full investigation in its own right.  

Scope of the Study 

Previous studies on adolescent-parent conflicts in Mainland China mainly 

focus on the Han population in relatively developed regions in Mainland China, such 

as Han people in Shenzhen (Yau & Smetana, 2003), Wenzhou (Chen, 2010) and 

Nanjing (Zhao, et al., 2015). Extension beyond these research investigations should be 

made to other regions in Mainland China, and to include ethnic minority group. The 

present study was conducted in Ningxia Hui Autonomous Region, a province located 
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in Northwestern region in Mainland China. No research on parent-child conflicts has 

ever paid attention on this remote region and its Hui ethnic group. 

The GDP of Ningxia Hui Autonomous Region ranked among the lowest in 

People’s Republic of China (above Qinghai and Tibet) in 2013, 2014 and 2015 

(National Bureau of Statistics of China, 2016). The rural-urban divide in population is 

also huge in Ningxia, which presents a completely different situation compared to 

developed regions in Mainland (Cao & Zhang, 2015). Relatively backward 

development of Ningxia is reflected in schooling (Daily Ningxia, 2013; Ningxia 

Xinhua Net, 2002), as it is reported that high quality middle schools in Ningxia was in 

severe shortage. 

Ningxia is inhabited by both Hui (23.06%) and Han people (75.48%). It is 

the provincial-level administrative unit of China dedicated to the Hui ethnic group and 

is the area with the most concentrated Hui residential population in the country. 

(National Bureau of Statistics of China, 2016). The Muslims, the Hui, or Mainland 

Chinese speaking Muslims are distinguished from the Turkic speakers in Xinjiang 

Autonomous Region (Martin, 1984). There are Hui in towns and villages throughout 

the whole of Ningxia (Dillon, 1996). In the study of Luo and Li (2013), Hui people as 

a minority group who believes in Islam and puts emphasis on commercialism are 

documented as having lower expectation on offspring’s academic achievement than 

the Han group. They also involved less in children’s schoolwork compared to Han 

people. It was also reported that Hui attains lower school education than the Han 

majority (Gustafsson & Sai, 2015). One reason may be that in the ideas of Hui, modern 

studies are perceived as a threat to their Islam religious faith (Gladney, 1991; Lin, 
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2007). As Shen (2003) claims Hui people holds the belief that overemphasis on 

children’s learning is harmful for child development. However, there are studies 

reporting that today’s Hui people are deeply influenced by the Han culture (Hai, 2000; 

Ma, Hu, & Zhang, 2004). The research of Ma and colleagues (2004) shows that Hui 

family is not much different from Han family, and they emphasizes Confucianism to a 

large extent.  

With the implementation of the Belt and Road Initiative, changes may 

happen to the socio-cultural context of Ningxia. Ningxia is designated as an important 

region connecting Mainland China with Arab States (National Development and 

Reform Commission, Ministry of Foreign Affairs, and Ministry of Commerce of the 

People's Republic of China, 2015).  

Given the unique demographic characteristics of Ningxia, probing into the 

patterns of adolescent-parent conflicts over schoolwork in this region may provide 

unique and rich information. Such investigation explores a region which has not been 

much reported in previous studies, thus requiring the researcher to have an emic 

perspective (Hammersley & Atkinson, 2007). I, the researcher, was born and grew up 

in Ningxia. I am skilled at speaking the dialect in Ningxia, and very familiar with the 

local socio-cultural contexts. I draw from my emic knowledge about Ningxia to 

facilitate the conduct of this study on adolescent-parent conflicts over schoolwork.  

Chapter Summary 

According to previous research, schoolwork is a major source of adolescent-

parent conflicts in Mainland China. Within adolescent-parent conflicts over 

schoolwork in Mainland, teenagers’ desire for achieving autonomy in schoolwork 
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coexists with their conflict resolution strategies of obeying, avoiding and self-asserting. 

This has called attention to research finding showing that Mainland Chinese parents 

are likely to be psychologically controlling over their children, especially in the 

situations about offspring’s schoolwork, which has detrimental effects on children’s 

autonomy development. With the theoretical underpinnings of social domain theory, 

ecological systems theory, self-determination theory and family systems theory, the 

present study aims to examine parental psychological control and teenagers’ autonomy 

development as revealed through the patterns of adolescent-parent conflicts over 

schoolwork in Ningxia, Mainland China. Ningxia is a relatively remote region in 

Mainland China with substantial population of the Hui group, having their own ethnic 

and cultural identity. With the unique features of Ningxia, probing into the patterns of 

adolescent-parent conflicts over schoolwork in this region provides understanding in 

ethic variations.  
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Chapter 3 Research Methodology 

Introduction 

To study the patterns of adolescent-parent conflicts over schoolwork in 

Mainland China, qualitative methodology employing grounded theory approach was 

adopted. The philosophical underpinnings and the reasons for adopting this approach 

are examined in this chapter. Convenience and snowball sampling were used at the 

beginning stage of sampling. Later on, purposeful and theoretical sampling were 

conducted. Semi-structured and joint interviews were applied as the instruments to 

collect data. Open coding, axial coding and selective coding were used as the methods 

of data analysis to create a grounded theory. Constant comparative method was 

adopted as a data analyzing strategy in this research. The last part of this chapter 

examines study’s ethics and trustworthiness.  

A pilot study was conducted so as to have real conversations and interactions 

with parents and children and help establishing the conceptual framework and research 

questions related to adolescent-parent conflicts over schoolwork for the main study. 

This chapter will briefly explain how the pilot study is developed and introduce the 

highlights of the findings of the pilot study. 

Grounded Theory Approach  

A qualitative methodology employing grounded theory approach was applied 

to the present study to explore the patterns of adolescent-parent conflicts over 

schoolwork in Chinese families. Grounded theory approach aims to generate or 

discover an abstract theory by providing analytic schema of a specific process, actions 

or interactions through the analysis of data from a large number of participants (Strauss 
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& Corbin, 1998). The key focus is to develop a theory grounded in data (Auerbach & 

Silverstein, 2003; Charmaz, 2014; Strauss & Corbin, 1998). Qualitative research has 

been commonly acknowledged to draw from inductive reasoning, which refers to form 

a conceptual category from a range of individual cases (Charmaz, 2014; Strauss & 

Corbin, 1998). In contrast, the reasoning style of grounded theory moves between 

induction and deduction (Strauss & Corbin, 1998). The process of reasoning data in 

grounded theory is not completely induction. To be specific, although researchers can 

derive explanations or theory directly from data, they will still inevitably interpret data 

based on existing literature as well as individuals’ understanding about nature of life 

(Strauss & Corbin, 1998). With this understanding, Strauss and Corbin (1998) claim 

that validating researchers’ interpretations by constantly comparing one piece of data 

to another is of importance to guarantee that the theory is grounded in data.  

Grounded theory approach is developed in the combination of two traditions in 

sociology: Columbia University positivism and Chicago school pragmatism (Charmaz, 

2014; Strauss & Corbin, 1998). The strategy draw from positivistic quantitative data 

analysis entailed specifying explicit strategies for conducting qualitative research 

(Charmaz, 2014; Strauss & Corbin, 1998). Chicago school heritage also deeply affects 

grounded theory method (Charmaz, 2014). Drawing from the pragmatist philosophical 

tradition of University of Chicago. Grounded theorists hold the idea that by analyzing 

the actual meanings of participants in real setting, the empirical truth of reality can 

emerge, which reflects the pragmatic view (Glaser, 1992). Pragmatism informed 

symbolic interactionism (Charmaz & Mitchell, 2001; Charmaz, 2014). According to 

Annells (1996), grounded theory is based on pragmatism and symbolic interactionism. 



36 
 

Followers of these two ontological beliefs believe that social world consisting of 

different realities are “probabilistically apprehensible, albeit imperfectly” (p. 385). 

Specifically, symbolic interactionism refers to the theoretical perspective that assumes 

society, reality and self are constructed through the interaction between meaning and 

actions, and thus rely on language and communication (Charmaz, 2014; Glaser, 1992). 

Symbolic interactionism views human beings as active agents in their lives rather than 

passive recipients forced by the world they living. This philosophical tradition believes 

that subjective and social meanings rely on people’s use of language and emerge 

through their actions (Charmaz, 2014; Strauss & Corbin, 1998). It stresses the dynamic 

relationship between meaning and actions (Charmaz, 2014; Chenitz & Swanson, 1986; 

Glaser, 1992; Strauss & Corbin, 1990; Wuest, 2007). This perspective assumes that 

meanings arise out of actions, and in turn influence actions (Charmaz, 2014; Glaser, 

1992). Chenitz and Swanson (1986) propose that symbolic interactionism understands 

individuals’ behaviors from emic (inner) perspective. With the belief of symbolic 

interactionism, grounded theorists are able to identify what data they are supposed to 

collect. Finally, they aim to derive theories which can illuminate the social world as 

well as human being’s behaviors (Chenitz & Swanson, 1986).    

According to the studies of Charmaz (2014), Glaser and Strauss(Glaser & 

Strauss, 1967; Strauss & Corbin, 1998), most grounded theorists produce substantive 

theories by addressing problems in specific substantive areas. Substantive theory refers 

to the theoretical explanation of a delimited problem in a particular area, such as family 

relationships and education. The final goal of grounded theory is to go beyond 

substantive areas and move into the realm of formal theory, but it is impossible to 
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achieve this goal within one study. Formal theory, compared to substantive theory, is 

less specific to a certain group or a group. It shows a wide range of disciplinary 

concerns and problems by studying phenomenon under a variety of conditions. In a 

formal theory, abstract concepts are generated (Kearney, 1998).  

There are three reasons for choosing grounded theory approach for the present 

study. The first is that the purpose of grounded theory is to explain an unexplored 

phenomenon, so as to develop grounded theories to depict specific social or 

psychosocial processes (Strauss & Corbin, 1998). The patterns of schoolwork conflicts 

are an underexplored topic in the study of parent-child domain. However, in Mainland 

China, schoolwork is the most significant source of conflicts between teenagers and 

parents. The present study aims to shed light on this phenomenon. The purpose of the 

present research is to develop a grounded theory that explains the patterns of 

adolescent-parent conflicts over schoolwork in Mainland Chinese families. Within this 

process, I also strived to explore the role of parental psychological control and 

teenagers’ autonomy development in adolescent-parent conflicts over schoolwork.  

The second reason for choosing grounded theory approach is that adolescent-

parent conflict is an interactional process. The philosophical underpinning of grounded 

theory, symbolic interactionism, regard human as active agents who construct 

meanings through social interactions (Charmaz, 2014; Chenitz & Swanson, 1986; 

Glaser, 1992; Strauss & Corbin, 1990; Wuest, 2007). Such a philosophical tradition is 

appropriate for the study to grasp how teenagers and parents construct meaning 

through interactions in schoolwork conflicts. 

The last reason is that grounded theory offers a rigorous act of procedure that 
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combine the strengths of quantitative methodology and qualitative methodology at the 

same time (Charmaz, 2014; Strauss & Corbin, 1998). It enables the researcher to gain 

emic perspective to explore individuals’ understanding and interpretations of a certain 

phenomenon. The theory developed from grounded theory is grounded from data 

through comparative strategy in theoretical sampling and data analysis (Charmaz & 

Mitchell, 2001; Corbin & Strauss, 1998).  

Pilot Study 

In the beginning of the study, I was interested in adolescent-parent conflicts in 

Chinese families, but I only had a general idea about it. To identify my research focus, 

I conducted a pilot study with parents and adolescents. Through this pilot study, several 

findings inspired me about the conceptual framework and research questions related 

to adolescent-parent conflicts over schoolwork for the main study. In this section, how 

the pilot study was developed and the highlights of the findings are introduced.  

In August of 2016, I published an announcement (see Appendix A) on 

Moments of WeChat, inviting potential participants through my personal network and 

indicate interests in Yinchuan, Ningxia. Several participants were selected for this pilot 

study based on the criteria of gender, age and family social economic status (see 

Appendix B for the demographic information of the pilot sample). Semi-structured 

individual interviews about family conflicts were conducted with six adolescents and 

four mothers (see Appendix C for the list of interview questions). The interview 

questions were open and broad so as to encourage participants’ sharing. For parents, 

the questions include “talk about what conflicts happened recently between you and 

your child” or “which issues concerned you the most”. For adolescents, I asked “let’s 
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talk about your conflicts with parents.”  

Findings of these interviews show that in Ningxia, teenagers and parents tend 

to have conflicts over schoolwork in their daily lives frequently. Second, adolescent-

parent conflicts over schoolwork in Ningxia were quite subtle. When teenagers had 

disagreements with parents about schoolwork, they usually did not discuss openly with 

parents about opinions. They worried about getting punishment from parents and felt 

communication useless. Third, teenagers did not want their parents to be disappointed 

with them, which reflected their perceptions of parents’ expectations on their 

schoolwork. Fourth, parents tended to use strategies such as shaming, guilt induction 

and love withdrawal in conflicts over schoolwork with their children. Finally, several 

types of schoolwork conflicts were discovered, which related to daily study tasks (e.g., 

homework, tutorials), exam, Zhongkao (High School Entrance Examination), and 

Gaokao (College Entrance Examination). 

The necessity of further exploring and deeper understanding of adolescent-

parent schoolwork conflicts in Ningxia was highlighted by the results of the pilot study. 

The types of schoolwork conflict issues developed from the pilot study contributed to 

the design of parent-child joint interviews. In the following sections, the details of 

sampling, data collection, data analysis of the main study are presented.  

Sampling 

There were 63 parents and teenagers participating in the present research, 

including 12 pairs of teenagers and parents from the same family. Those participants 

who took in the joint interview also participated in second-round individual interviews. 

As shown in Table 1 below, 28 parents and 35 adolescents joined in this research. 
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Among the parent informants, there are seven fathers while the number of mothers is 

21. As for teenage informants, there are 16 boys and 19 girls. Five Hui mothers, three 

Hui adolescent boys and five girls participated in the study while the rest but one are 

from the majority Han group. Adolescent informants’ age ranges from 12 to 18 years. 

All of were attending junior and senior high school. All names of the informants are 

pseudonyms. 

A series of sampling strategies was adopted in the main study to seek 

participants who could provide insights and in-depth understanding about the research 

focus. Specifically, convenience and snowball sampling were used at the beginning 

stage of the study to reach out to potential participants. At the later stage, purposeful 

sampling and theoretical sampling were used to support the development of 

substantive theories for the present study. Theoretical sampling is the final goal in the 

process of sampling so as to develop the grounded theory.  

Convenience sampling and snowball sampling. Convenience sampling 

refers to collecting information from participants who are readily accessible to the 

researchers (Palinkas, Horwitz, Green, Wisdom, Duan, & Hoagwood, 2015). Snowball 

sampling pertains to seeking informants through contact information provided by other 

informants (Noy, 2008). At the beginning stage of the study, I adopted these two 

strategies to reach out to potential participants. The research focus of the study, 

adolescent-parent conflicts, is often perceived as private issues, especially in the 

Chinese context that emphasizing “domestic shame should not be published” (家丑不

可外扬). This increases the difficulty of accessing potential participants for the study.  

Thus, guanxi （关系）is the key factor to solicit informants in Mainland China (Qiao, 
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2008). According to Fei (2005), Chinese society is characterized as “acquaintance 

society”, and Chinese people’s interpersonal relationships can be established easier 

through friends’ introduction. Following this idea, I used my personal networks to 

reach out to potential participants and introduced the research topic to my 

acquaintances in Ningxia. The participants were invited to recommend their 

acquaintances to participate in the study (convenience sampling). Some participants 

were invited by other informants to participate in the interviews (snowball sampling).  

I contacted my acquaintances through phone call or WeChat in convenience 

sampling. I simply introduced my research topic to them, sent them the recruitment 

announcement and invited them to recommend potential participants through Wechat. 

The announcement includes information on the research focus, research objective, 

research methods and the basic criteria of sampling (e.g., teenagers and teenagers’ 

parents; living in Yinchuan). I also added my contact information (including phone 

number, QQ ID and WeChat ID) in the announcement (see Appendix D for the full 

version of the announcement). I also approached several secondary and high school 

teachers in Yinchuan for assistance, and they chose to send my recruitment 

announcement in WeChat parent groups. Some of my acquaintances introduced my 

research topics to potential participants in person or over phone call. Through getting 

in touch with my acquaintances who are teachers, I had the opportunity to go to one 

secondary school and two high schools. I was allowed to speak to seven classes to 

explain and publicize my research. As a result, six adolescents were recruited. Many 

of them published my announcement on their WeChat Moments to attract potential 

participants. WeChat (Weixin or “微信” in Chinese) is the most popular social media 



42 
 

in Mainland China under the fact that government does not allow people to use 

Facebook, WhatsApp, line et al. in the Mainland (CNNIC, 2016). Not only WeChat 

provides users the service of a free instant messaging application, it also acts as a 

platform to share texts, pictures and videos in their friend space (i.e. Moments).  

Compared to other social media permitted in Mainland China, WeChat is the only one 

that allows interaction made between people connected offline (Skuse, 2014). 

Information is shared exclusively between mutual friends but not for the public. These 

factors make potential participants think that the recruitment announcement shared by 

their acquaintances on WeChat was authentic and trustworthy.  

Snowball sampling was employed when some participants were to join the 

interviews. They sent the recruitment announcement their friends through WeChat or 

publishing on Moments. For those potential participants indicated interests in the 

interviews, I contacted them and confirmed their involvements. How purposeful 

sampling was proceeded will be shown in the next subsection. 

Purposeful sampling. Purposeful sampling is a technique widely used in 

qualitative research for selecting information-rich cases in order to make the most 

effective use of limited resources (Patton, 2002, 2015). With purposeful sampling, I 

was able to examine the patterns of adolescent-parent conflicts over schoolwork in 

families with diverse background so as to develop a grounded theory. In this study, 

purposeful sampling was employed basing on different criteria. Potential participants 

were asked to provide information about gender, age, region (urban/rural), ethnicity, 

parents’ education background and occupation, children’s grade level, school level and 

academic level, as well as conflict intensity and frequency through filling out a 
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questionnaire (see Appendix E). As a result, nine criteria for selecting informants were 

adopted to ensure heterogeneity in the patterns of adolescent-parent conflicts over 

schoolwork. The first three are the basic criteria: status as teenager or teenager’s parent, 

region in urban area, and ethnicity. The fourth and fifth criteria are parents’ occupation 

and education background respectively that reflect family social economic status 

(SES). Families were selected to cover different occupation of parents, including self-

employed, civil servant, state-owned enterprise staff, private enterprise staff, journalist 

and homemaker. The education level of parents ranges from primary school to master’s 

degree. As for adolescent informants’ age, the sixth criterion, this study recruited 

informants with age at 12 to 18 years. Seventh, teenage participants’ schools were 

selected to include different levels of middle schools in Yinchuan. In Yinchuan, parents 

and students mainly judge the quality of a school based on reputation and the passing 

rate of Zhongkao and Gaokao. Eighth, child participants’ academic performance varied 

from below average to above average. Lastly, both only-child families and non-only-

child families were sampled. 

As shown previously, the GDP ranking of Ningxia is among the lowest in 

People’s Republic of China - just above Qinghai and Tibet - in 2013, 2014 and 2015 

(National Bureau of Statistics of China, 2016). As Ningxia’s economic development 

is relatively backward compared to other provinces in China, it is still necessary to 

judge individuals’ SES within this region based on one’s educational level and 

occupation. Among the participants, families of diverse socioeconomic statuses were 

sampled, as indicated by parents’ occupation and education background. The families 

of Chu, Zhu, Haohao, Yuan, Yun, Tony, Feifei, Ruier, Yiyi, Tiantian and Ayisha seem 
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to be at a relatively lower SES in Yinchuan. The education level of the parents from 

these families is secondary school or lower. They also have low-paid jobs, such as 

driver or peddler. The rest of the sample has higher SES. These parents have higher 

education qualifications, varying from technical secondary school, junior college, 

university to Master’s level. Before the reform of the graduate employment system, 

graduates of technical secondary school are regarded as national cadres and 

professional and technical jobs are assigned to these graduates by the state. Therefore, 

many outstanding students chose to enter technical secondary school in 1980s (Wu, 

2013). As most of the parents involved in this study were born in 1970s, there still exist 

considerable a challenge for this parent cohort to enter technical secondary school. It 

may explain why some parents participating in the study with education of technical 

secondary school are professionals such as accountant and nurses, and enjoy decent 

salaries. Therefore, in terms of the background of parents’ cohort, it can be said that 

the remaining 49 participants’ family have a relatively higher SES in Yinchuan. As 

seen, more families with higher SES were involved in the present research.  

Readers may want to note two irregular cases in the sample. First, there is a 

girl from Man ethnic group in the sample. Her mother who is Han participated in the 

study as well. Second, both the father and the mother of Pipi took part in the first-round 

individual semi-structured interviews. Later on, Pipi’s mother and Pipi joined in the 

joint interview. The couples invited themselves and expressed the wish to take part in 

the individual interview. The father and the mother were thus included into the sample.
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Case No. Informant Gender 
Parent’s 

Age 

Child’s  

Age 
Ethnicity 

Parent’s 

Occupation 

Parent’s 

Education 

Background 

Level of 

Child’s 

School 

Child’s 

Grade 

Level 

Child’s 

Academic 

Level 

Only-Child 

Family/Not 

Participation 

in Joint 

Interview 

1 
Jian’s 

Mother 
Female 40  Han Accountancy 

High 

School/Technical 

Secondary School 

   No √ 

2 Jian Male  15 Han   Average 

Grade 3 of 

Junior High 
School 

Above 

Average 
 √ 

3 
Chaochao’s 

Father 
Male 38  Han 

Private 

Enterprise 

Staff 

Junior College    Yes √ 

4 Chaochao Male  12 Han   Average 
Grade 1 in 

Junior High 

School 

Average  √ 

5 
Chu’s 
Father 

Male 44  Han Driver 

High 

School/Technical 

Secondary School 

   Yes √ 

6 Chu Female  13 Han   Above 

Average 

Grade 2 in 
Junior High 

School 

Average  √ 

7 
Bobo’s 

Mother 
Female 46  Han 

Medical 

Doctor 
University    No √ 

8 Bobo Male  15 Han   Above 
Average 

Grade 2 in 

Senior 
High 

School 

Below 
Average 

 √ 

9 
Hua’s 

Mother 
Female 38  Hui Teacher Junior College    No √ 

10 Hua Male  13 Hui   Above 

Average 

Grade 2 in 
Junior High 

School 

Average  √ 
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Case No. Informant Gender 
Parent’s 

Age 

Child’s  

Age 
Ethnicity 

Parent’s 

Occupation 

Parent’s 

Education 

Background 

Level of 

Child’s 

School 

Child’s 

Grade 

Level 

Child’s 

Academic 

Level 

Only-Child 

Family/Not 

Participation 

in Joint 

Interview 

11 
Pipi’s 

Mother 
Female 45  Han 

State-Owned 

Enterprise 

Staff 

Junior College    Yes √ 

12 
Pipi’s 

Father 
Male 47  Han 

State-Owned 
Enterprise 

Staff 

High 
School/Technical 

Secondary School 

    × 

13 Pipi   16 Han   Average 

Grade 2 in 

Senior 

High 
School 

Average  √ 

14 Er’s Mother Female 43  Han Housewife 
High 

School/Technical 

Secondary School 

   Yes √ 

15 Er   16 Man (满族)   Average 

Grade 3 in 
Senior 

High 

School 

Above 

Average 
 √ 

16 
Jingyi’s 

Mother 
Female 44  Hui 

The Self-

Employed 

High 

School/Technical 
Secondary School 

   Yes √ 

17 Jingyi   17 Hui   Average 

Grade 1 in 
Senior 

High 

School 

Average  √ 

18 
Qiao’s 

Mother 
Female 38  Han Housewife High School    No √ 

19 Qiao   16 Han   Average 

Grade 1 in 
Senior 

High 

School 

Average  √ 

20 
Haohao’s 

Father 
Male 45  Han 

The Self-

Employed 
Secondary School    No √ 

21 Haohao   17 Han   Below 
Average 

Grade 3 in 

Senior 
High 

School 

Below 
Average 

 √ 
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Case No. Informant Gender 
Parent’s 

Age 

Child’s  

Age 
Ethnicity 

Parent’s 

Occupation 

Parent’s 

Education 

Background 

Level of 

Child’s 

School 

Child’s 

Grade 

Level 

Child’s 

Academic 

Level 

Only-Child 

Family/Not 

Participation 

in Joint 

Interview 

22 Yo’s Father Male 42  Han Journalist University    Yes √ 

23 Yo   17 Han   Above 
Average 

Grade 2 in 

Senior 
High 

School 

Above 
Average 

 √ 

24 
Azu’s 

Mother 
Female 43  Han 

Medical 

Doctor 
Master    Yes √ 

25 Azu   14    Above 

Average 

Grade 1 in 

Junior High 
School 

Below 

Average 
 √ 

26 
Zhu’s 

Mother 
Female 38  Hui Housewife Primary School    No × 

27 Zhu Female  18 Hui   Below 

Average 

Grade 3 in 
Senior 

High 

School 

Average  × 

28 
Duoduo’s 

Mother 
Female 40  Han 

Private 

Enterprise 
Staff 

Junior College    Yes × 

29 Duoduo   13 Han   Above 

Average 

Grade 2 in 

Junior High 
School 

Below 

Average 
 × 

30 
Wen’s 

Father 
Male 43  Han 

Private 
Enterprise 

Staff 

High 
School/Technical 

Secondary School 

   Yes × 

31 Wen   15 Han   Above 

Average 

Grade 2 in 

Junior High 
School 

Average  × 

32 
Qianqian’s 

Mother 
Female 45  Han 

Private 

Enterprise 

Staff 

High 

School/Technical 

Secondary School 

   Yes × 

33 Qianqian   16    Below 
Average 

Grade 3 in 

Senior 
High 

School 

Below 
Average 

 × 
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Case No. Informant Gender 
Parent’s 

Age 

Child’s  

Age 
Ethnicity 

Parent’s 

Occupation 

Parent’s 

Education 

Background 

Level of 

Child’s 

School 

Child’s 

Grade 

Level 

Child’s 

Academic 

Level 

Only-Child 

Family/Not 

Participation 

in Joint 

Interview 

34 
Jiji’s 

Mother 
Female 41  Han Lawyer University    Yes × 

35 Jiji   14    Average 

Grade 2 in 

Junior High 

School 

Above 
Average 

 × 

36 
Wang’s 

Mother 
Female 44 15 Han 

The Self-

Employed 
University Average 

Grade 1 in 

Senior 

High 

School 

Average Yes × 

37 
Yu’s 

Mother 
Female 45 18 Hui 

The Self-

Employed 

High 

School/Technical 
Secondary School 

Average 

Grade 3 in 
Senior 

High 

School 

Average Yes × 

38 
Qinqin’s 

Mother 
Female 41 14 Han Sales 

High 

School/Technical 
Secondary School 

Above 

Average 

Grade 2 in 

Junior High 
School 

Average Yes × 

39 
Baoer’s 

Mother 
Female 40 14 Han 

State-Owned 

Enterprise 

Staff 

Junior College 
Above 

Average 

Grade 2 in 

Junior High 

School 

Average Yes × 

40 
Linlin’s 
Mother 

Female 44 17 Han Civil Servant University 
Above 

Average 

Grade 2 in 

Senior 
High 

School 

Average Yes × 

41 
Qiqi’s 
Mother 

Female 37 15 Hui Civil Servant University 
Above 

Average 

Grade 2 in 

Junior High 

School 

Above 
Average 

No × 

42 
Shanshan’s 

Mother 
Female 42 17 Han Civil Servant University 

Below 
Average 

Grade 2 in 

Senior 
High 

School 

Average Yes × 

43 
Ran’s 

Mother 
Female 45 18 Han Nurse 

High 

School/Technical 

Secondary School 

Above 

Average 

Grade 3 in 

Senior 

High 

School 

Above 

Average 
Yes × 
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Case No. Informant Gender 
Parent’s 

Age 

Child’s  

Age 
Ethnicity 

Parent’s 

Occupation 

Parent’s 

Education 

Background 

Level of 

Child’s 

School 

Child’s 

Grade 

Level 

Child’s 

Academic 

Level 

Only-Child 

Family/Not 

Participation 

in Joint 

Interview 

44 
Hai’s 

Mother 
Female 43 16 Han 

State-Owned 

Enterprise 
Staff 

University 
Above 

Average 

Grade 1 in 
Senior 

High 

School 

Average Yes × 

45 Mu’s Father Male 43 15 Han Civil Servant University 
Above 

Average 

Grade 2 in 

Junior High 
School 

Above 

Average 
Yes × 

46 Ming Male  16 Han 

Private 

Enterprise 
Staff (father) 

High 
School/Technical 

Secondary School 

(father) 

Average 

Grade 2 of 
Senior 

High 

School 

Below 

Average 
Yes × 

47 Alun Male  18 Hui 
The Self-

Employed 
University Average 

Grade 3 of 

Senior 

High 
School 

Below 

Average 
Yes × 

48 Yuan Male  15 Hui 
The Self-
Employed 

Secondary School Average 

Grade 1 of 

Senior 
High 

School 

Above 
Average 

No × 

49 Cong Female  16 Han 
The Self-

Employed 
University 

Above 

Average 

Grade 1 of 

Senior 

High 
School 

Average Yes × 

50 Yun Male  14 Han 
The Self-

Employed 
Secondary School 

Below 

Average 

Grade 2 of 
Junior High 

School 

Average Yes × 

51 Tony Male  16 Han 
The Self-

Employed 
Secondary School Average 

Grade 1 of 

Senior 

High 
School 

Above 

Average 
Yes × 

52 Feifei Female  16 Han 
The Self-
Employed 

Secondary School Average 

Grade 1 of 

Senior 
High 

School 

Average No × 

53 Ruier Female  17 Han 
The Self-

Employed 
Secondary School Average 

Grade 1 of 
Senior 

High 

School 

Above 

Average 
No × 
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Case No. Informant Gender 
Parent’s 

Age 

Child’s  

Age 
Ethnicity 

Parent’s 

Occupation 

Parent’s 

Education 

Background 

Level of 

Child’s 

School 

Child’s 

Grade 

Level 

Child’s 

Academic 

Level 

Only-Child 

Family/Not 

Participation 

in Joint 

Interview 

54 Yiyi Female  17 Hui 
The Self-

Employed 
Primary School Average 

Grade 1 of 
Senior 

High 

School 

Average No × 

55 Aliang Female  17 Han 

Private 

Enterprise 

Staff 

High 

School/Technical 

Secondary School 

Average 

Grade 2 of 
Senior 

High 

School 

Average Yes × 

56 An Female  16 Han 
Gymnasium 

Coach 

High 

School/Technical 

Secondary School 

Average 

Grade 1 of 

Senior 
High 

School 

Above 
Average 

No × 

57 Tiantian Female  16 Han 
The Self-

Employed 
Secondary School Average 

Grade 1 of 

Senior 

High 
School 

Average No × 

58 Yaren Female  16 Han 
Private 

Enterprise 

Staff 

High 
School/Technical 

Secondary School 

Above 

Average 

Grade 1 of 

Senior 

High 
School 

Average Yes × 

59 Shan Male  17 Han 

Private 

Enterprise 
Staff 

High 

School/Technical 
Secondary School 

Average 

Grade 1 of 
Senior 

High 

School 

Average Yes × 

60 Lanlan Female  17 Han 

Private 

Enterprise 

Staff 

University 
Above 

Average 

Grade 1 of 

Senior 
High 

School 

Average Yes × 

61 Lixiang Male  14 Han 

State-Owned 

Enterprise 
Staff 

University 
Above 

Average 

Grade 2 of 

Junior High 
School 

Average Yes × 

62 Dier Female  14 Hui 
Medical 
Doctor 

University Higher 
Grade 2 of 
Junior High 

School 

Middle No × 

63 Ayisha Female  17 Hui 
The Self-
Employed 

Secondary School Middle 

Grade 1 of 

Senior 
High 

School 

Middle No × 
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Theoretical sampling. In grounded theory approach, theoretical sampling 

contributes to the development of theoretical categories and building of the theories 

(Glaser, 1978, 1992; Glaser & Strauss, 1967). According to Schwandt (2001), 

theoretical sampling is “the sampling of additional incidents, events, activities, 

populations and so on which is directed by the evolving theoretical constructs” (p. 110-

111). Glaser (1978) described the process of theoretical sampling as “the analyst jointly 

collects, codes and analyzes his data and decides what data to collect next and where 

to find them, in order to develop his theory as it emerges” (p. 36). In the beginning of 

data collection, grounded theorists often adopt purposeful sampling based on a general 

research problem. But as data collection and coding begin, sampling should be led in 

directions that seem relevant for the developing theory.  

To achieve theoretical sampling, I decided what data would be gathered next 

and where to find them basing on issues that emerged during data analysis and memo 

writing (Boeije, 2002). I adopted five strategies suggested by Glaser (1978) to conduct 

theoretical sampling. The first is to stay open by changing interviewing styles, sites, or 

participants. Take interview sites for example, the sites of the interview conducting 

include cafés, offices, parks, and family residences in the present study. I am open to 

the choice of interviewing sites on the basis of interviewees’ wishes, and this is the 

basis of collecting abundant data. The second is to follow up on recurring patterns in 

data and asking key participants to give more information on categories that seem 

central to the emerging theory. For example, during the interviews, parent informants 

mentioned a bit about their conflict resolving strategies, such as coercive strategies. I 

asked follow-up questions about the details of what, how and why of using coercive 
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strategies when the parents finished their speeches. The third strategy provided by 

Glaser is to jot down ideas that direct data collection. I took detailed field notes during 

the whole process of data collection. After every single interview, field notes were 

written to record ideas emerged which were helpful for further data collection. The 

fourth strategy is to sample for incidents of new categories when one has the sense in 

the field that categories have been saturated. For instance, when I sensed that the core 

categories, such as conflict reasoning and conflict resolution strategies had been 

saturated after around 50 interviews, I continued to sample more than 10 participants 

to see if new categories could emerge. The last strategy is analyzing data from other 

source as a source of comparative analysis. For example, a second-round of individual 

interview was designed to obtain information of participants’ feelings and thoughts 

based on their experiences in the joint interviews. However, some participants’ 

explanation in the second-round individual interviews revealed the same categories as 

the first-round individual interviews. In such cases, comparative analysis of these 

categories would be helpful for further theoretical sampling.   

Data Collection 

Data collection proceeded with two methods: individual semi-structured 

interview and joint interview with teenagers and their parents. Second-round 

individual interviews were conducted after joint interviews in order to have a deeper 

understanding of behaviors and emotions expressed in the joint interviews. Generally 

speaking, the individual semi-structured interviews were conducted in interviewees’ 

residences, cafés or offices. Joint interviews were conducted in interviewee’s 

residences or offices. In the beginning of the interviews, I presented the informed 
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consent form to the interviewees and explain the contents to them. All informants 

signed on the consent form to indicate voluntary participation and informed consent. 

Detailed field notes were taken during the whole process of data collection. 

Individual interview. The semi-structured interview allows the researcher to 

guide participants’ sharing in a focused manner while also maintain flexibility in order 

not to limit participants’ expressions (Blandford, 2013; Charmaz, 2014). In this study, 

questions designed for semi-structured interviews were open-ended and closely 

associated with their daily lives so as to encourage parents and teenagers to have more 

space to describe their conflicts about schoolwork.  I developed interview questions 

from the literature review. The questions address schoolwork conflict reasoning (e.g., 

“why did you have conflicts over schoolwork with your parents/child?”) and 

resolutions (e.g., “how do you resolve your schoolwork conflict with your 

parents/child?”). Participants’ views about schoolwork and factors affecting their 

views (e.g., “how important you think schoolwork is and why?”) were asked, so as to 

highlight the influences of socio-cultural context with the basis of ecological systems 

theory. Questions on parental involvement in children’s schoolwork (e.g., “for enhance 

your/your child’s study, what have your parents/you done?”) were also asked to 

explore the role of parental psychological control in adolescent-parent conflicts over 

schoolwork. To probe into how adolescents’ autonomy emerges from the conflicts, 

questions about adolescents’ autonomy were asked (e.g., “with busy schoolwork, how 

do you develop your child’s/children’s autonomy?”). A full list of interview questions 

is included in Appendix F. These interview questions aligned closely with the four 

research questions, which are about the relationship between parental psychological 
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control and youths’ autonomy development as revealed through the patterns of 

adolescent-parent conflicts over schoolwork.  

Joint interviews. Apart from the use of individual interview, joint interview of 

adolescent-parent dyad was adopted by the present study so as to have a more in-depth 

understanding about adolescent-parent interactions over schoolwork-related conflicts. 

The advantages of joint interview have drawn family studies researchers’ attention 

(Allan, 1980; Bjornholt & Farstad, 2014; Heaphy & Einardottir, 2013; Riley, 2014). 

Caldwell (2013) mentioned “instead of ignoring, attempting to control for, or 

otherwise creating an illusory division between people, joint interviews recognize the 

value of interconnected relationships” (p. 5). The interactions of participants 

emphasized by joint interview can provide researchers with abundant data which may 

be difficult to be covered in individual interviews (Allan, 1980). 

Joint interviews were conducted in the present study as the method of 

triangulation to support the credibility of the findings from the first round of individual 

interview. It also attains a more interactional perspective on studying patterns of 

adolescent-parent conflicts over schoolwork. The use of this approach is supported by 

several studies involving adolescent-parent social interactions tasks (Compione-Barr 

& Smetana, 2004; Gonzales, Cauce, & Mason, 1996; Montemayor, 1986; Smetana, 

1989; Smetana, Yau, Restrepo, & Braeges, 1991). In these previous research works, 

parents and teenagers were invited to discuss conflict issues in first person narratives. 

These studies developed conflict issues in previous studies in two ways. The first is to 

use questionnaire about adolescent-parent conflict issues developed by previous 

research work (Gonzales, Cauce, & Mason, 1996), and the second is to analyze the 
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data from interviews in their own studies. These conflict issues are characterized by 

how they represent everyday life context (Montemayor, 1986; Smetana, 1989), such 

as chores, appearance, personality and homework. But scarce research focuses on 

discussing schoolwork conflict issues. The conflict issues adopted in the joint 

interview of this study were obtained through analyzing data from the interviews of 

the pilot study.                                                        

At the beginning of each joint interview, I distributed a list of schoolwork 

conflict issues to parents and adolescents (see Appendix G). The list was developed 

from the results of pilot study, including schoolwork conflict issues about daily study 

task, exam, Zhongkao/Gaokao and tutorials. To obtain a more complete picture of 

adolescent-parent conflicts in Ningxia, other conflict issues were also provided for the 

participants to discuss, including chores, peer relationship and puppy love. I introduced 

these conflict issues to the pair of participants, and invited them to choose at least two 

issues to discuss from this list. Cognitions and emotions parents and teenagers 

experienced in their discussion of schoolwork conflict issues in the joint interview 

were explored. After each joint interview, a second round of individual interview with 

parents and teenagers were conducted to explore their ideas and feelings in the joint 

interviews. The rationale for this approach is to allow comparisons between individual 

and joint interviews, and explore hidden meanings, emotions and experiences in joint 

interview interactions (Riley, 2014). It is also used as triangulation to ensure 

trustworthiness of this study.   

A total of 63 participates took part in individual semi-structured interviews, 

and 12 pairs of teenagers and parents participated in the joint interviews. Those 
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participants who took in the joint interview also participated in the second-round 

individual interviews. The total number of the interviews conducted is 99. The duration 

of semi-structured interview ranges from 40 minutes to over two hours with average 

at 60 minutes. The duration of joint interview is varied. The longest joint interview 

spanned over 40 minutes while several interviews only lasted around 10 minutes. The 

details of interview information are shown in Table 2 below.  

 

 
Duration Location 

The Type 
of 

Interview 

0-30 
min 

30 min-
1 h 

1 h-1 h30 
min 

>1 h 30 
min 

Home Parents’ 
Office 

Café  

First-
Round 

Individual 
Interview: 

Parent 

2 11 12 3 4 19 5 

First-
Round 

Individual 
Interview: 
Adolescent 

4 21 8 2 7 11 17 

Joint 
Interview 

6  6  0 0 7 5 0 

 

Fieldnotes. In the entire process of data collection, fieldnotes were written after 

each interview was completed. The practice not only enables the researcher to record 

essential information of each interview, but also captures insight which emerged during 

and after interviews. I borrow from the instruction given by Miles and Huberman 

(1994) about how to write fieldnotes for a qualitative research. The major content of 

my field notes include: “How do I get access to this participant (s)? Based on my 
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research questions, simply describe the data I got (or I did not get) in the interview. 

Are there any interesting, significant issues happening?  Following this approach of 

writing field notes, I was able to record all the important information before the 

memories became vague. This also helped me to reflect on what was happening and 

why it happened during the interviews. The notes provided the researcher with a very 

useful tool to review the major points of each interview when coding was conducted.   

Data Analysis 

With participants’ permission, all interviews were audiotaped. Interview 

recordings were transcribed verbatim so as to conduct data analysis, and the transcripts 

total over one million words. The transcripts also serve as the source for quotations 

that were integrated within the findings. The first step in analyzing the transcripts was 

to reread them so as to be familiar with the text. The transcripts were reviewed in order 

to summarize the core stories (factors and conditions) relevant in understanding the 

lives of the participants (Auerbach & Silverstein, 2003). Then the process of coding 

began. Coding is the connection between data collection and the development of 

emerging theory which can explain the data (Charmaz, 2014). Open coding, axial 

coding and selective coding on the transcripts were conducted to create ground theory 

of the patterns of adolescent-parent conflicts over schoolwork in Chinese families. 

Open coding. Open coding is the first step in coding processes. When I did 

open coding, I exposed myself to the thoughts, ideas and meanings the data have 

shown so as to look for interesting points of description and patterns significant to 

describe participants’ lives (Strauss & Corbin, 1998). In the process of open coding, 

over 200 open codes were established with the help of NVivo 11. With the assistance 



58 
 

of NVivo 11 and the records of my field notes, codes were assigned to the transcript 

data for the construction of categories. According to Strass and Corbin (1998), a 

category represents a unit of information consisting of instances, happenings, or events. 

I followed five points given by Merriam (2009) to develop categories. First, the 

categories should be responsive, meaning that categories can help to answer my 

research questions. Secondly, categories were supposed to be exhaustive. All relevant 

and significant data were to be put into one category or one subcategory. The third is 

that categories should be mutually exclusive in many cases. If data can be categorized 

into more than one category, I refined the specific categories. Fourth, categories should 

be sensitizing - anyone can read and get a sense of the categories. Finally, categories 

should be congruent, which means that the categories could make sense together. 

Categories were then clustered into groups which seem to show a relationship which 

can explain participants’ behaviors (Goulding, 2002). The clusters started a process of 

abstraction, moving from mere description to linking the categories together with the 

aim of exploring exploratory concepts (Goulding, 2002).  

To achieve this, I first identified the central phenomena of the present study, 

adolescent-parent conflicts over schoolwork based on the criteria shown below. Strauss 

and Corbin (1998) developed five criteria for choosing a central phenomenon. First, it 

must be central, which means that all other major categories can be related to it. Second, 

it must appear frequently in the data. This means that within all or almost all cases, 

there are indicators pointing to that concept. The explanation that evolves by relating 

the categories is logical and consistent. There is no forcing of data. Thirdly, the name 

or phrase used to describe the central category should be sufficiently abstract that it 



59 
 

can be used to do research in other substantive areas, leading to the development of a 

more general theory. Fourthly, as the concept is refined analytically through integration 

with other concepts, the theory grows in depth and explanatory power. Lastly, the 

concept is able to explain variation as well as the main point made by the data. This 

means that when conditions vary, the explanation still holds, although the way in which 

a phenomenon is expressed might look somewhat different. One also should be able 

to explain contradictory or alternative cases in terms of that central idea.  

Axial coding. The establishment of the central phenomenon was also the 

beginning of axial coding as I went back to the data and created categories around the 

central phenomenon (Creswell, 2007). Axial coding treats a category as an axis 

(Charmaz, 2014). This type of coding grouped related categories and properties 

together and refined the process (Merriam, 2009). The process of axial coding involves 

“relating categories to subcategories along the lines of their properties and dimensions” 

(Strauss & Corbin, 1998, p. 124). Specifically, the questions of when, where, why, who, 

how and with what consequences of categories should be identified (Strauss & Corbin, 

1998). To proceed with axial coding, a mind map was drawn with the assistance of 

NVivo 11 to examine the relationships among categories. Some categories were 

reduced by relating them to other categories.  

The general patterns of adolescent-parent conflicts over schoolwork were 

revealed in the process of axial coding. Teenagers’ conventional reasoning about 

academic performance, multifaceted reasoning about daily studies and personal 

reasoning about non-academic and leisure activities were included into their reasoning 

over schoolwork. Parents’ conventional and multifaceted reasoning about schoolwork 
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conflicts were identified as subcategories of parents’ reasoning. Regarding teenagers’ 

conflict resolution strategies, talking back, arguing, use of silence, making apologies 

and making overtures were categorized into adolescents’ conflict resolution.  Parent-

centered strategies and child-centered strategies were grouped into parents’ conflict 

resolution.   

Selective coding. The last step of coding is selective coding, which aims to 

interrelate categories in a model (Strauss & Corbin, 1990). In the process of selective 

coding, researchers are supposed to develop propositions or hypotheses which 

interrelate the categories in a model. Through the process of selective coding, the core 

category should be identified either in existing categories or a new and more abstract 

category.   

Following axial coding, I began to do selective coding. Mind map was also 

useful in selective coding. Through selective coding, core categories and hypothesis 

were developed. The core categories corresponded with the central phenomenon, 

which are children’s and parents’ conflict reasoning and conflict resolution strategies, 

as well as parental psychological control and adolescents’ autonomy development. The 

grounded theory was developed in the process of selective coding. Adolescents’ 

reasoning and conflict resolution were found to be reactive to parents in schoolwork 

conflicts. Parental psychological control was revealed in parents’ resolution strategies 

in schoolwork conflicts. Parental psychological control brings controlled motivation 

to teenagers, indicated in children’s reasoning about schoolwork conflicts. Controlled 

motivation discouraged adolescents’ autonomy over schoolwork. However, children’s 

autonomy was still found in their reasoning and resolution strategies in schoolwork 
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conflicts, reflecting their autonomous motivation.  

Constant comparative method is an important process of data analysis in 

grounded theory approach (Charmaz & Mitchell, 2001). Constant comparison goes 

hand in hand with theoretical sampling. With this principle, I decided what data would 

be gathered next and where to find them with the basis of data analysis. In this way, 

theoretical sampling was achieved during data analysis and memo writing (Boeije, 

2002). Then I would compare data with data, data with codes, and codes with codes in 

order to develop new and more elaborate codes and saturate the category (Creswell, 

1998; Thornberg & Charmaz, 2012; Strauss & Corbin, 1990). 

Memo writing. Throughout the coding process, memos were written about the 

analytical process, questions about the data, the emerging theme, and new interview 

questions. According to Charmaz (2014), the goal of memo writing is to review and 

sort previous codes and memos to obtain successively more abstract memos. When 

writing memos, an initial analytical framework for the emerging theory could be 

reflected. She has suggested that “as we proceed (through studying data, comparing 

them, and writing memos), our categories not only coalesce as we interpret the 

collected data, but also the categories become more theoretical because we engage in 

successive levels of analysis” (p. 96).   

Many important themes of this study were obtained through writing memos. 

For example, I wrote a lot on my thoughts about the intense emotions parents and 

teenagers showed in the interviews of the study when analyzing data. Those thoughts 

addressed the emotional expressions of parents and teenagers in different aspects, such 

as parent-child relationship, children’s controlled motivation, and parents’ sacrifice for 
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their children. These memos were helpful for me to reflect on the relationship among 

codes during the process of selective coding  so as to develop themes and theories. 

Theoretical saturation occurs when a theoretical category presents no new 

properties or any insights about the emerging theories. The findings appeared to be 

saturated when I interviewed about 50 participants (including parents and teenagers). 

I continued to interview around 10 more participants so as to make sure that there was 

no new information emerging.  The study ended with a theory emerging thus achieving 

the aim of the research (Strauss & Corbin, 1998).  

Trustworthiness  

Trustworthiness of a research refers to the degree of confidence in data, 

interpretation and methods used (Pilot & Beck, 2014). Criteria for trustworthiness in 

qualitative research are closely tied to the research paradigm. Constructivism views 

knowledge as socially constructed and possible to change on the basis of its 

circumstances (Golafshani, 2003). Guba and Lincoln (1998) suggested that grounded 

theory approach stems from symbolic interactionism, which is a form of 

constructivism. Trustworthiness constitutes the key consideration for quality in the 

present research. The most common criteria of evaluating trustworthiness of 

qualitative research were put forth by Lincoln and Guba (1985), which included 

credibility, dependability, confirmability and transferability. Details are given below to 

show how trustworthiness is attained for the present study. 

Credibility. Credibility is the most important criterion for qualitative research 

according to Polit and Beck (2014). Credibility refers to confidence placed in the truth 

of research findings (Merriam, 2009; Polit & Beck, 2012). Credibility establishes 
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whether the research findings can present plausible information drawn from 

participants’ original data and the information should be a correct interpretation for 

informants’ opinions (Lincoln & Guba, 1985). There are several strategies that were 

used in the present study to promote credibility.  

First of all, data triangulation and method triangulation were adopted in the 

present research, which includes using a variety of data sources in time, space, 

collection methods to confirm emerging themes and findings (Lincoln & Guba, 1985; 

Sim & Sharp, 2010). I established triangulation by using individual and joint 

interviews to collect the data. The data from joint interview and second-round 

individual interview was compared and cross-checked from the samples to the first-

round individual. The second strategy is member check, involving asking for feedback 

from participants on the emerging findings in order to avoid misinterpretation (Lincoln 

& Guba, 1985; Sim & Sharp, 2010). While most of the parent informants are not able 

to read English, I sent the draft finding chapters to seven adolescents to check if the 

findings had presented their thoughts and feelings authentically. The third one is that 

prolonged engagement in data collection should be ensured until the data becomes 

saturated (Lincoln & Guba, 1985; Sim & Sharp, 2010). The time spent in the process 

of data collection of this study is eight months. I continued to interview additional 

participants till the themes identified were similar and there was no new information 

being obtained. In addition, field notes and memos were kept writing during data 

collection and data analysis, which enables me to establish reflexivity, the process of 

self-reflection about oneself as researcher and the research relationship (Lincoln & 

Guba, 1985). 
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Transferability. Transferability relates to a process where readers decide if the 

study’s findings are applicable to their own settings (Korstjens & Moser, 2018; Guba 

& Lincoln, 1989). Transferability can be established by the comparison of the sample 

to demographic data, time samples, dense descriptions, and member checking (Guba, 

1981). According to Guba’s and Lincoln’s suggestion (1989), my job as a researcher 

was to allow the readers to make judgments as to whether the research findings are 

transferrable to their settings. To accomplish this, I conducted member checking and 

provided dense background descriptions about the participants, the context of the 

research, and the settings in which data was collected. The information is provided 

with detailed descriptions in the finding chapters.  

Dependability. Dependability refers to the constancy or stability of the data 

over time and over similar conditions (Polit & Beck, 2012; Tobin & Begley, 2004). 

Based on researchers’ descriptions and the research process, a study could be deemed 

dependable if the study findings were replicated with similar participants in similar 

conditions (Koch, 2006). It is also emphasized that the analysis process should be in 

line with the accepted standards for a specific research design (Lincoln & Guba, 1985). 

Audit trail has been commonly accepted as the procedure of ensuring the consistency 

of the study, which refers to a detailed account of procedures, methods, and decisions 

made while carrying out the study (Merriam, 2009). Through field note writing, I 

provided a complete set of notes recording the process of sampling, decisions made 

during the research process, my reflective thoughts, emergence of findings and 

description on the data management following the instructions of grounded theory 

approach. The audit trail thus ensures dependability of this study (Korstjens & Moser, 
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2018).  

Confirmability. Confirmability establishes neutrality of the study (Guba, 1981; 

Lincoln & Guba, 1985). Five strategies were used to ensure confirmability (Guba & 

Lincoln, 1989). First of all, initial data was collected based on field notes and audio 

recordings. Secondly, data reduction and beginning of analysis were conducted with 

the basis of condensed notes by writing memos and summaries for each interview. 

Thirdly, data reconstruction and synthesis were made efforts to achieve during the 

coding process and writing memos to interpret the data. Fourthly, process notes were 

taken in memos, including procedures, design strategies, and trustworthiness notes. 

Finally, materials related to the study intentions and theory development information 

were recorded as well. For example, the process for parent-child dyads to choose 

conflict issue in joint interviews was recorded as materials related to study intentions. 

Theory development information was paid attention during the whole process of 

writing memos. Reflexivity was used to ensure confirmability as well. Reflexivity 

helped me self-reflect as a researcher. With self-reflection, I examined my authenticity, 

unconditional positive regard, and empathy I had towards the research (Hays & Singh, 

2012). This is helpful for participants to open up to me, and enables me to dig deeply 

into the data provided by the participants.  

Questions may be raised about interrater reliability of this research. 

Interrater reliability refers to the extent to which two or more individuals (coders or 

raters) agree (Marques & McCall, 2005). Though interrater reliability is usually used 

in quantitative analyses, this verification strategy has been practically adopted in some 

qualitative studies since the 1980s so as to avoid bias (Morse, Barrett, Mayan, Olson, 
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& Spiers, 2002). However, as presented in the start of this section, the criteria for 

trustworthiness are considered more relevant for the qualitative research paradigm. As 

Guba and Lincoln (1998) suggested, grounded theory approach stems from symbolic 

interactionism, which is a form of constructivism. Constructivism views knowledge as 

socially constructed and liable to change on the basis of its circumstances (Golafshani, 

2003).  Morse (1994) believed that researchers are socially constructed themselves, 

which determine their unique interpretations. Thus, it is not deemed appropriate to 

expect another coder having the same interpretation and insight on the same 

observation. With the research paradigm of constructivism, though I am the only 

person who conducted data analysis, the strategies used in the present study such as 

triangulation, member check and audit trail can ensure research trustworthiness. 

Ethics 

Ethics are essential concerns in research and all researchers are expected to 

ensure an ethical process that all aspects of the research study are undertaken in a moral 

and ethical way (Angen, 2000). Patton (2002) suggests an ethical checklist to follow 

when conducting a qualitative study: a study should include the purpose and methods 

to be used; study should state promises and reciprocity; study should include risk 

assessments; study should provide confidentiality; study should provide informed 

consent; study should state data access and ownership; study should include an 

interviewer with good mental health.  

The present study obtained the ethics/safety approval by the Research Ethics 

Committee (REC) of the university prior to research work taking place. The whole 

procedures of the present study followed the University’s ethics regulations. When 
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potential participants contacted me, I sent them the informed consent form (see 

Appendix H). Having an understanding of the contents of the informed consent could 

enable them to get an idea of the research procedures, their rights (e.g., they could drop 

out of the research at anytime and anywhere) and my responsibilities (e.g., 

confidentiality obligation). I would ask them if they had read the consent form, and 

checked one more time if they still would like to join the research interviews. For those 

participants who decided to take part in the joint interviews, possible consequences of 

causing arguments between parents and children during joint interviews were informed 

to the participants. Necessary psychological aid was provided with the basis of the 

connection with counseling service of a local hospital. The participants received 20 

yuan or equivalent gifts, which was chosen by the participants themselves as incentive. 

For those who joined both individual interviews and joint interviews, 40 yuan or 

equivalent gifts were provided. Confidentiality was maintained throughout the study. 

Transcripts and memos were labeled with fake names. All data and materials of the 

present research were kept in a locked drawer and saved on a password protected 

computer. Participant identity are not be revealed in any publications or academic 

meetings.  

Chapter Summary  

In the present study, grounded theory approach was adopted to create a 

grounded theory on the patterns of adolescent-parent conflicts over schoolwork in 

Chinese families. Purposeful sampling was applied to select informants to show the 

diversity of this research. Theoretical sampling was used to contribute to develop 

theories. To examine in-depth participants’ beliefs, views and emotions, as well as the 
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interaction of parents and teenagers in schoolwork conflicts, semi-structured 

individual interviews and joint interviews were conducted. Three coding strategies 

were used to develop the grounded theory, including open coding, axial coding and 

selective coding. Last but not the least, a host of strategies was used to ensure the 

trustworthiness and ethics of the present study.  
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Chapter 4 Adolescents’ Schoolwork Conflict Reasoning and 

Conflict Resolution Strategies 

Introduction 

This chapter reports on adolescents’ reasoning and resolution strategies to 

conflicts over schoolwork with parents. Findings indicate adolescents’ distinctive 

reasoning patterns across different types of conflicts over schoolwork. Seven teenagers’ 

conflict resolving strategies are examined, including arguing, talking back, remaining 

silent, ignoring, silent treatment, making apologies and making overtures. Three 

characteristics of adolescents’ resolving strategies to conflicts over schoolwork are 

examined, namely resolving conflicts over schoolwork with parents as a process; 

relationship orientation embedded in adolescents’ conflict resolution strategies; and 

implicitly asserting autonomy through resolving conflicts over schoolwork with 

parents. This chapter presents the findings of adolescents’ schoolwork conflict 

reasoning and resolving strategies for both Hui and Han groups. Ethnicity background 

will be specified when findings on Hui children are presented. The two groups have 

much in common regarding reasoning and resolving strategies to conflicts over 

schoolwork.  

Adolescents’ Reasoning about Conflicts over Schoolwork  

Findings showed an array of situations involved in parent-child conflicts over 

schoolwork, which was classified into conflicts over academic performance, conflicts 

over daily study behaviors, and conflicts over non-academic activities. Distinctive 

reasoning patterns over these three types of schoolwork conflict issues were identified. 

It was found that teenagers tended to have conventional reasoning over academic 
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performance while they had personal reasoning over non-academic activities. 

Adolescents’ reasoning over daily study behaviors revealed multifaceted 

characteristics, consisting of both conventional and personal reasoning.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                

Obtaining good school grades as a channel to fulfill filial responsibility. 

Adolescents revealed in the interviews about the pressure imposed by parents’ 

expectation, demand and investment on them for obtaining good grades. School grades 

were often seen as a channel for fulfilling filial responsibility. The failure to obtain 

good academic results often made these teenagers feel guilty. This revealed that 

teenagers regarded obtaining good grades as meeting parental and social expectations 

for appropriate behaviors, which indicated adolescents reacted conflicts over academic 

performance as issues of social conventions. Due to the tendency of adolescents’ 

conventional reasoning, there seemed to be no overt conflicts over academic 

performance between adolescents and parents. That is because parents reason similarly 

about schoolwork conflict issues, and this will be presented in the next chapter.  

Sixteen-year-old Cong did not perform well in Zhongkao (senior high school 

entrance examination). When she heard her parents’ complaints about her performance, 

negative emotions emerged in her. She did not talk back to her parents, but chose to 

accept their parents’ opinions. Cong believed that she was wrong for getting poor 

grades, for her parents had invested so much but she could not meet their expectations 

and demands. This indicated that she accepted achieving good grades as filial 

responsibilities. She said: 

They say, “we spent so much money on you, and these are the grades you got? 

It’s because you don’t work hard and you play too much. You are too relaxed 

in the latter part of the semester.” … I am not happy to hear them say things 



71 
 

like that, but I don’t want to talk back as well. Because I’m definitely wrong to 

get such scores in Zhongkao. My parents spent a lot of money to let me attend 

this junior high school, and I know it’s not easy for them. 

Yaren, also 16-year-old, expressed her conventional concerns when she talked 

about the conflict issue over academic performance with her parents. It could be seen 

that her conventional concerns were related to parental investment. She thought that 

she should not take her parents’ investment and sacrifice for granted, so she should 

perform well in exams for them.   

I do want to cry when I talk about this. It’s like they buy things for me. They 

don’t care about what kind of things they use for themselves, but they buy all 

the nice things for me. And I feel that I don’t have face if I can’t study well. I 

feel sorry for my parents’ investment and sacrifice.  

Another 16-year-old, Qiao, said that she had conflicts over academic 

performance with her father as he kept scolding her for the unsatisfactory school grades. 

Qiao felt that her father’s demand was reasonable in the conflicts, and she explained 

her reasoning as studying for the family rather than for herself. Her words revealed her 

intention to fulfill filial responsibilities of providing for the parent: 

My father scolds me for my poor grades. But I don’t know why, I just think he 

is reasonable. … When (my parents) are old, I must support my parents. So I 

must study hard and find a job which makes big money. Otherwise, they won’t 

have enough money to spend when they are old. … Overall, it seems that I have 

been studying for my family rather than for myself. 

Feifei, a 16-year-old girl, reasoned similarly to Qiao when there were conflicts 

over academic performance with her mother. When the mother scolded Feifei for her 

unsatisfactory school grades, Feifei held that her mother’s behavior of scolding was 

reasonable, as she thought it was “no sense” for her to perform poorly in the exam. She 
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explained that having good academic performance was essential for finding a good job 

so as to support her family:  

My parents work too hard now. …This breaks my heart. So I think when I grow 

up, my first goal is to make money so as to buy things for my parents. If I can 

perform well in exams, they can also spend less money (on tutorial schools). … 

Apart from that, only if you perform well in exams, if you go to a good university, 

then you are able to find a good job. 

In the case of 13-year-old Chu, what and how her father invested for her had 

impressed her. She felt that she should perform well in the exams so as not to 

disappoint him. It should also be noticed that Chu’s motivation for study came from 

his father’s disappointment, and she studied for her father but not for herself. She said: 

When I failed in junior school entrance examination, my father was kind of 

disappointed about me. He spares no efforts to do anything which can be 

beneficial to me. But if he feels disappointed, he looked so exhausted. I regard 

his disappointment as a burden, and encouragement as well. I pay more 

attention to my father’s attitudes when I study. I make effort to follow my 

father’s wishes. I sometimes feel like I am studying for my father. Though my 

father says I should study for myself, I don’t know what to say. No child is born 

to enjoy studying. Nobody likes doing homework every day.  

Yuan was a 15-year-old Hui boy. He explained his understanding of the 

purposes of academic performance —— earning face for his parents. It seemed that 

glorifying his parents could make him study harder. He said:  

“Face” is what can make you lift up your head. It is a kind of confidence. I feel 

inadequate if I don’t have face…I think if I can do well in the exams, my parents 

can have face in front of others. This is one reason for me to study hard. …Once 

I went to the mosque with my father, he sat there alone and no one wanted to 

talk to him. But after I got good scores in Zhongkao, people started to approach 

him and talk to him. He was happy about that, and raised his head. When I saw 



73 
 

that, I was very happy as well. This motivates me to study hard.  

Cong’s accepting filial responsibilities, Yaren’s parents’ investment, Qiao and 

Feifei’s studying for the family, Chu’s concerns about her father’s disappointment and 

Yuan’s views of earning face of parents showed adolescents’ filial values of 

responsibilities and glorifying the family.  This indicated teenagers’ internalization of 

social norms about the importance of academic studies and filial responsibilities. The 

experiences of the teenagers taking part in this study showed how they reasoned about 

obtaining good grades into conventional domain when they considered their filial roles 

as a responsibility. With the pressure imposed by parents’ expectation and demands, 

having good academic performance became filial responsibility for them to fulfill. 

Thus, there was no overt adolescent-parent conflicts over academic performance. 

Adolescents’ autonomy emerging in reasoning over daily study tasks & 

non-academic activities. Adolescents had personal and conventional reasoning about 

daily study tasks, showing the characteristic of multifaceted reasoning. Those daily 

study tasks included doing homework, taking tutorials and study arrangement. 

Adolescents treated conflicts over leisure and non-academic activities as issues of 

maintaining personal jurisdiction. It could be seen that teenagers were trying to attain 

personal control over these conflict issues, revealing their autonomy development. But 

we should also pay attention to the multifaceted characteristic of adolescents’ 

reasoning pattern over daily study tasks. Their conventional reasoning about daily 

study issues emerged from parental expectations and parental investment, which might 

make adolescents feel guilty when they had adolescents’ personal reasoning about 

these conflict issues.  
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Adolescents’ multifaceted reasoning over daily study tasks. When parents and 

adolescents had conflicts with parents over the conduct of daily study tasks such as 

doing homework, attending tutorial school, and study arrangement, children often 

emphasized independence and privacy. Their views revealed the need for gaining 

control over their personal schedule and behavior in daily study. This indicated 

children’s personal reasoning over conflict issues about daily study behaviors. At the 

same time, adolescents accepted the pressure on daily study behaviors imposed by 

parents’ expectation and demands, which reflected their conventional reasoning over 

daily study behaviors. Given such situations, children’s reasoning on conflicts over 

daily study behavior was multifaceted, and they had to resolve the inner conflict 

existing in their mind. 

Cong described the conflicts of study arrangement happening between her and 

her mother. Cong had personal concerns over her schoolwork arrangement. She said 

her mother’s scolding words might “go in one ear and other the other”, which indicated 

she asserted her autonomy actually. But when the mother disagreed with her 

arrangement, she accepted that “I’m just a kid”, which indicated her endorsement of 

parental expectation and demands, and the mother’s coercion.   

On Sunday, I’ve finished the classes, and finished homework as well, so that I 

really want to play for a while. But my mother doesn’t agree. I usually say a 

lot to my mother, like “I just want to relax for a while”, while my mother often 

says “other students don’t relax” and the like. My mother is really angry about 

my behaviors of talking back —— she becomes red in the face, turns up her 

voices and glare at me, which makes me feel scared. …I don’t have many 

grievances about that, because I’m just a kid. Parents definitely do things 

beneficial for us. I think it is right to listen to parents’ opinions, though her 
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words may go in one ear and out the other. At least I’ve tried to listen to her.  

She also described conflicts over homework with her mother. In such 

descriptions, Cong showed personal reasoning over the conflict issue as she regarded 

studying as “privacy”.   

Though I can accept that she enters into my room, I feel uncomfortable when 

she stands at the door secretly and wants to know what I’m doing, so as to 

know whether I’m studying. This makes me feel that my privacy is intruded. 

She is very angry when she finds I’m not studying but playing mobile phone. 

I’m uncomfortable with that. 

Interestingly, when her mother suddenly came in her room, her behaviors of 

hiding her mobile phone show that she was fully aware that her behaviors of playing 

games instead of doing homework might infuriate her mother. Her behaviors, to some 

extent, manifested Cong’s endorsement of parental expectation, parental demand and 

parental authority. She said: 

When I do my homework, my mother often comes to my room. But when she 

pushes the door and comes in, sometimes I’m playing mobile phone games 

rather than doing my homework. Then I feel hurry-scurry and hide the mobile 

phone. Since my gestures are noticeable, my mother asks, “what are you 

doing?!”  

Pipi, a 16-year-old girl, shared in the interview about the conflicts over 

homework with her mother. According to what she said, both conventional concerns 

and personal concerns could be seen. Pipi had the tendency to meet her mother’s 

demands and expectations, as she appeared to accept her mother’s monitoring over 

homework. This indicated that Pipi’s conventional reasoning over doing homework. 

However, she would still feel uncomfortable as she aspired to have more personal 

space when she did homework: 
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I think if my mother can see me when I’m doing my homework, she will feel at 

ease. But when I happen to look back and find that my mother is staring at me, 

I feel a bit uncomfortable. We have intense conflicts because of that. I tell my 

mother, “You just don’t trust me! You always feel like that I’m doing something 

else.” Usually she replies like, “Yes, I don’t trust you.” I’m really unhappy with 

that, but I cannot do anything about what said. Just make me unhappy… 

Pipi also showed her conscious effect in asserting more personal control over 

her schoolwork. Pipi had critical views over traditional Chinese cultural values, such 

as filial piety,  the three cardinal guides and the five constant virtues. She questioned 

her mother’s control over her study behaviors. She also thought that parents should 

show respect for their children and their characteristics. She said: 

My mother believes that children must accept parents’ scolding and beating. 

But I don’t like her opinions that children must observe filial piety. In my view, 

a good environment can teach children to be grateful to parents. But being 

grateful to parents is not equal to “the three cardinal guides and the five 

constant virtues” (三纲五常)).  I think parents should show respect to the 

children and allow them freedom. I don’t think my parents have shown me. … 

I feel that I always live under my mother’s control and it is scary. Parents 

always pave the way for children, but what if I don’t want to walk down that 

way? 

The last sentence Pipi said in the above quote was quite powerful. It revealed 

her development of autonomy. 14 years old Dier from Hui group had conflicts with 

her parents over doing homework. On the one hand, she did not want to be controlled 

by her parents when she worked on the assignments. On the other hand, she felt she 

had no choice because of the teacher’s requirements and parents’ demand.  Dier felt 

agonized as she unwillingly accepted the control and requirement.  

Sometimes I hate my parents who always try to control me. They leave no space 
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for me, which makes me feel restricted. They think that I’m not able to do 

homework on my own without their monitoring. But what I mean is that I want 

them not to monitor how I do my homework, and they only need to sign for me 

after I finish my homework so that I can arrange my homework on my own. 

Without parents’ signature on the homework, I will be crucified for the next day. 

My mother keeps emphasizing the teachers rule parents shouldn’t sign for us 

if we cannot finish homework on time. I really hate this rule! 

Lanlan had conflicts over study arrangement with her mother. This 17-year-old 

girl had personal reasoning about the conflict issue, revealed by her desire to gain 

personal control over her study arrangement. However, parental investment led to her 

conventional concerns to some extent. Lanlan and her parents used to live in a province 

where the competition in Gaokao was very intense, so the parents decided to transfer 

to a school in Yinchuan for Lanlan when she was in Junior Grade Three. Lanlan’s 

mother resigned from her job and moved to Yinchuan with Lanlan while the father 

stayed in the hometown. Lanlan took part in Zhongkao in Yinchuan and entered a very 

good senior high school in Ningxia. According to Lanlan, the mother rented an 

apartment near Lanlan’s senior high school to take care of her. The heavy parental 

investment might contribute to Lanlan’s conventional reasoning over the conflict issue. 

She said: 

My mother buys a lot of supplementary exercises for me, but I don’t do these 

materials, for I can’t even finish the homework. She says, “I buy so many of 

the materials, why don’t you do that? Such a waste of money.” Then Mom can 

be angry with that. My mother has quarrels with me because of that. …After 

the conflicts, I regret. Since we came here, my parents have to sacrifice and 

invest a lot, including the finances and other aspects. So I always think that I 

shouldn’t let them down. 

But obviously Lanlan also held personal reasoning over the conflict issue of 
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study arrangement. Lanlan thought the mother could not understand her perspective 

that she wanted to make her own study arrangement. This explained why Lanlan and 

her mother often had conflicts over study arrangement, even though Lanlan had 

conventional concerns over the conflict issue. Lanlan said: 

I think she will waste my time if she intervenes into my studies me too much. I 

can arrange my study well. I don’t like taking tutorials, but she insists me to 

attend. The tutorials take up most of my time in the weekend, so that there’s 

only little time for me to do homework. That’s why I don’t have time to do 

previewing and reviewing. But she thinks I’ve wasted a lot of time. She can’t 

understand me.   

Er, another 16-year-old girl, described how she felt an inner conflict when she 

had both personal reasoning and conventional reasoning over study arrangement:  

…When I’m able to take my mother’s perspective, I feel my mother is right. But 

everything has two sides. When I view the whole thing from my perspective, I 

think I’m right as well. Then I’m within a conflict. So I need to manage the 

inner conflict by myself. I think I should consider my mother’s perspective more, 

since parents have more experiences. I admit that they know a lot of things I 

don’t know. … It’s impossible that parents will hurt you. … Sometimes I think 

my parents regulate me too much…My parents underestimate my abilities, 

including my ability of self-discipline.  

Overall, the adolescents took part in this study indicate that they tended to 

reason conflict issues of daily studies into conventional domain and personal domain, 

revealing a multifaceted characteristic. Given such situation, compared to the subtle 

adolescent-parent conflicts over academic performance, conflicts over daily studies 

were more explicit for teenagers’ desire for obtaining privacy and parents’ trust. This 

revealed teenagers’ development of autonomy.  
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Adolescents’ personal reasoning over non-academic issues. Parents and 

adolescents often had conflicts over leisure and other non-academic activities due to 

the potential damaging effect of such engagement on school performance. As revealed 

in the interviews, adolescents often believed that these activities would not affect 

academic studies. Alun, an 18-year-old Hui boy, had conflicts over playing basketball 

with his parents. The boy insisted that playing basketball was beneficial to him, which 

showed his personal reasoning, though the parents disagreed with him:  

My mother holds that playing basketball should be something I do only after 

finishing schoolwork, but I insist on playing every day. They think I don’t attend 

to my proper duties. They think I don’t have energies to study after playing 

basketball. They always scold me because of this, like “You come home so late. 

You can’t study because you’re so tired.” But I think it is good for my health. 

You can study well only when you are in a healthy condition. 

Alun also talked about conflicts with parents related to peer relationship. Alun 

reasoned going out and chatting with females as his personal issues, and he did not 

want to label his behaviors as puppy love as his parents did. Alun’s mother often 

looked into his phone chatting sessions and the parents used to severely scold him 

because of “puppy love”. Alun was not satisfied with such intruding behaviors. He 

said: 

They find that I always chat with girls through mobile phone, but I don’t 

frequently do that actually. Sometimes I log into QQ using my mom’s phone 

and I forget to log out, so my mom may find my chat sessions. Sometimes I go 

out and watch movies with girls, but we are just friends. But my parents always 

feel that it is puppy love. They think that seeing girls can negatively affect my 

academic performance. I think it is my personal issues. They shouldn’t control 

whom I’m going to see and befriend.  

16-year-old Tony had conflicts with parents over playing football. Similar to 
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Alun, Tony had personal reasoning over such conflict issues. He asserted his personal 

understanding of freedom.   

I truly love playing football. When I go out in winter and start the game in the 

evening, we can finish till very late. … I spend a lot of time on playing football, 

to the extent that my mother wants me to put more energy into my schoolwork. 

But I think I can play football at my own will as long as I can ensure my 

academic performance is good. But I still play football whenever I want to, and 

I also study whenever I want to. 

Lixiang, a 14-year-old boy, described the conflicts over playing online games 

with his father. Lixiang and his parents had an agreement about playing computer 

games, including finishing a daily study quota and paying for the internet and related 

fees. The agreement strengthened Lixiang’s personal concerns over the conflict issue. 

He believed that his parents’ restrictions were unreasonable when he had spent the 

money for playing computer and finished his responsibility of studying. He said: 

During the summer vacation, my parents and I set up a homework schedule 

through discussion. I think as long as I can finish my homework for the day, I 

can play games. But my parents expect that I should study as long as possible, 

and the longer the better. I’m really angry with that. We’ve already had the 

agreement about daily quota, how can you break your promise? I’ve studied 

hard in the daytime, how can you not let me play for a while? I think whether I 

play computer games has nothing to do with them. We have the schedule and I 

accept the terms they decided before. If you want to revise it suddenly, I think 

it’s disgusting. 

The cases of Alun, Tony, Lixiang and other teenagers participated in this study 

show that they tended to reason leisure and other non-academic activities into personal 

domain. The interview reveals that they believe they should have control over these 

issues, and engaging in these activities would not affect their schoolwork. Conflicts 
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with parents because of these activities do not change their personal jurisdiction over 

leisure and non-academic activities.  

Overall, most of the adolescents’ reasoning over daily study behaviors was 

multifaceted, showing a complex state. As for the conflicts over non-academic or 

leisure activities, teenagers had the tendency to reason it into personal domain. The 

effort to seek privacy and personal control over issues related to their daily studies, 

leisure and non-academic activities showed the development of children’s autonomy. 

However, the multifaceted reasoning about daily studies had made many adolescents 

felt the inner conflict in their mind. In such way, the development of teenagers’ 

autonomy might be hindered by fulfilling filial responsibilities for their parents. 

Moreover, teenagers’ multifaceted reasoning affected their choice of conflict 

resolutions. Adolescents’ resolution strategies to conflicts over schoolwork will be 

shown in the next section.   

Adolescents’ Resolution Strategies in Conflicts over Schoolwork 

Three groups of adolescents’ resolution strategies in conflicts over schoolwork 

were examined in this section. The first group of conflict resolution strategies was 

relatively explicit and self-asserted, including talking back (顶嘴) and arguing. The 

second group composed strategies with the use of silence, which were remaining silent, 

ignoring and silent treatment. The last group related to emphasis on obedience, which 

included making apologies and making overtures. Three characteristics of teenagers’ 

conflict resolving strategies were identified, namely adolescents’ resolution to 

conflicts over schoolwork was a process; and the relationship orientation embedded in 

adolescents’ conflict resolution strategies; and implicit assertion of autonomy.  
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Examining adolescents’ resolution strategies for conflicts over schoolwork. 

Adolescent informants’ resolution strategies could be divided into three groups based 

on the characteristics. The first group included talking back and arguing, showing the 

characteristics of being explicit and self-asserted. The second group consisted of 

strategies with the use of silence, which were remaining silent, ignoring and silent 

treatment. The third group of resolving strategies were making apologies and making 

overtures. The following subsections will examine these groups of strategies adopted 

by the adolescent informants.   

Talking back and arguing. Based on the descriptions from the adolescent 

informants, a parent-child conflict began when parents disapproved of children’s 

behaviors by scolding. Talking back or arguing was often children’s first resolution 

strategy to parents’ blaming.  

Arguing was rational in nature. When the teenagers described how they argued 

with their parents, it involved using logic and disclosing more information so as to 

reason or explain their behaviors or opinions. For instance, Feifei argued with her 

mother by using logic reasoning. She stated that:  

…My mother’s words of scolding are not objective and I argue with her 

because I’m not convinced by her words. Not having good grades doesn’t mean 

that I don’t study hard. So when she scolds me, I have feelings of grievance and 

I argue for myself.  

Talking back indicated intense emotions and children’s intentions of opposing 

to parents’ opinions. The words they used with high frequency in describing how they 

talked back included “grappling” (“较劲”) or “resisting” (“反抗”) the parents. Chu 

and Duoduo described the attitudes they had when talking back as “when parents ask 
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me to go east, I just insist on going west.” 

 It was noteworthy that no matter it was arguing or talking back, these two 

strategies were all very likely to trigger quarrels between children and parents. For 

instance, Aliang, a 17-year-old girl, who had conflicts with her mother over homework, 

said:  

If I argue with her, there’ll be endless quarrels between us. When I’m arguing 

with my mother, she thinks I’m talking back to her, so that quarrels may happen.  

            As indicated in children’s descriptions, quarreling was an intense and 

emotional process between teenagers and parents. Overall, in this group of explicit and 

self-asserted strategies of resolving conflicts over schoolwork, arguing was more 

rational while talking back was more emotional-laden. Both groups were likely to 

trigger quarrel between teenagers and parents. The conflicts were not likely to cease 

with these resolution strategies.  

Remaining silent, ignoring and silent treatment. Teenagers made use of 

silence in different conflict situations. Some adolescents remained silent or ignored it 

when the parents expressed disagreements or blamed the children for their certain 

behaviors. Some informants adopted these two strategies after they argued with or 

talked back to the parents.  

Remaining silent was to be a submissive tactic. Based on the interview data, 

when adolescents remained silent in front of parents, they presented an attitude of 

attending to what the parents were saying, which seemed submissive to some extent. 

Chaochao, a 12-year-old boy, had conflicts with his mother over homework. Take 

Chaochao’s descriptions for example:  

When my mother scolds me, usually I just keep silent and don’t say a word. 
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Usually I tend to find if I have problems. I think it must be my problems. If I 

can perfectly finish my homework, my mother definitely won’t scold me. So I 

just keep silent. My mother may ask me some questions, and sometimes I just 

don’t know whether I should answer it or not. 

           Compared to remaining silent, ignoring conveyed adolescents’ opposing 

attitudes towards their parents. In cases of ignoring, the teenagers did not say a word, 

and they showed unwillingness to listen to the parents. Just as Lanlan said:  

The way my mother speaks often hurts me. So I really don’t want to talk to her 

when we have conflicts. Her words can be quite ironic (讽刺的). She always 

likes to say something like “look at how other children study.” I feel very upset 

when she says things like that. But since she says that quite frequently, now I 

get used to it. But I still don’t want to listen to her and I don’t say a word either. 

I just let her keep talking till she herself doesn’t want to talk, and then I go to 

do my homework.  

Silent treatment stood beyond the immediate conflicts over schoolwork, and it 

often happened after quarrels between children and parents. When there was a silent 

treatment, children ignore the parents and continue this state for some time, showing 

subtle confrontation against the parents. Ruier had conflicts over dating with her 

mother. When she argued with her mother, the mother would ignore her so that silent 

treatment happened between them. Though the silent treatment was not initiated by 

Ruier, it was triggered by her arguing behaviors with the mother. The 17-year-old girl 

said:  

If I argue with my mother because of my study, there can be a silent treatment 

between me and my mother. I feel very uncomfortable when there’s a silent 

treatment between us.  

Basically, in this group of schoolwork conflict resolving strategies, remaining 

silent seemed to be more submissive while ignoring showed a more resisting attitude 
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towards parents. Silent treatment happened after parent-child quarrels or adolescents’ 

ignoring, and likely to last for some time.   

Making apologies and making overtures. Making apologies and making 

overtures conveyed emphasis on obedience as compared to the previous two groups of 

conflict resolution strategies. Making apologies referred to saying “sorry” to the 

parents while making overtures involved breaking ice, buttering parents up or being 

affectionate to parents, and shifting the subject and chatting with their parents. It was 

noteworthy that some adolescents called making overtures as “making apologies in 

disguise”. The purpose of making overtures was to show to the parents that they know 

they have done something wrong. In such cases, making apologies and making 

overtures served similar purposes. For example, Feifei, who had conflicts with her 

mother because of academic performance. She said: 

When I make my mother angry, her anger maintains for a long time. I can 

behave quite well in such situations. My mother is lazy, and she may ask me to 

take fruit or take water to her. Then I behave obediently. I display great 

initiative to send water and food to her. I guess this is making apology to her 

in disguise.  

Overall, these groups of conflict resolving strategies show an obedient 

characteristic. Making apologies and making overtures, which can also be disguised 

apologies made to parents, are used to show parents that adolescents have known they 

do something wrong. In this way, children make peace or comply with and yield to 

parents’ demand. 

This subsection examines three groups of adolescents’ resolution strategies for 

conflicts over schoolwork, namely talking back and arguing, use of silence, as well as 

making apologies and overtures. Each group possesses different features. In the next 
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subsection, three characteristics of adolescents’ conflict resolution strategies will be 

introduced.   

Three characteristics of teenagers’ conflict resolution strategies. Three 

characteristics of teenagers’ conflict resolving strategies were identified. The first 

related to adolescents’ resolution to conflicts over schoolwork as a process. They did 

not resolve the conflicts over schoolwork all at once, but used different strategies to 

react to different situations led by their last conflict resolution strategy till the conflicts 

ceased. The second referred to the relationship orientation embedded in adolescents’ 

conflict resolution strategies. Adolescents used different strategies to avoid injury to 

relationship intensification or punishment because of intensified relationship. The last 

was the use of teenagers’ conflict resolution strategies enabled adolescents to implicitly 

assert their autonomy.  

Resolving conflicts over schoolwork as a process. For adolescents, resolving 

conflicts over schoolwork was a process. Based on the interviews of teenagers, it could 

be seen that it was unlikely to resolve and end a conflict over schoolwork in a short 

time. Adolescents’ use of schoolwork conflict solving strategies could experience 

several shifts. As identified from the interviews, a common pattern of the shift was: 

talking back/arguing → remaining silent/ignoring/silent treatment →  making 

apologies/making overtures. But it should be addressed that not all of the teenagers 

would make apologies or make overtures to the parents eventually. For some 

adolescents, the conflicts ended with the use of strategies involving silence.  

The process of the conflict resolving strategies is revealed in Yaren’s case. The 

conflicts happened because of the mother’s disagreements over the 16-year-old girl’s 
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homework  behaviors. Yaren argued with her mother, and then they had quarrels. 

According to Yaren, the mother got angry and cry. To soothe the mother, Yaren made 

apologies to the mother. She said: 

After the quarrels, usually it’s me to make apologies to my mother. I say things 

like “mom it’s my fault; mom I love you so much.” It’s impossible that my mother 

can take the initiative to make apologize to me. She may cry when she is angry. 

Then I think it’s my fault.  

        Thirteen-year-old Duoduo found that recently, she started to talk back when the 

mother scolded her. Duoduo said when she did so, silent treatment occurred. Over 

some time, the conflict was resolved by itself. She said: 

When I talk back to my mother, sometimes she gets angrier, or she just walks 

away.  If she walks away, we just ignore each other. And such a state may 

continue for about two or three days. At least it sustains over a whole night.  

Chaochao might argue first, but then stopped arguing with the mother and kept 

silent when the mother adopted physical battering. He said he usually yielded to his 

mother finally: 

Sometimes when I’m not in a mood, or there’s too much homework, I may stand 

up and talk back to my mother. My mother becomes even angrier when I argue 

with her and she may use violence to finish all of the things. When my mother 

hits me, I stop arguing and turn to keep silent. If I continue to argue with my 

mother, our relationship will become pretty tense. So, I have to keep silent. … 

In most cases, I yield to my mother finally. 

For teenagers, resolving conflicts over schoolwork is a process. It was common 

for the teenagers to use more than one strategy in this process to solve schoolwork 

conflicts with the parents. In the present study, almost all the teenage participants 

adopted several different conflict resolution strategies to react to different stages in the 

process of conflicts over schoolwork. 
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Relationship-orientation in adolescents’ strategies for resolving conflicts. 

Probing into the shift of the conflict resolution strategies adopted by adolescents and 

their interpretations of the reasons for using certain conflict resolution strategies, it was 

found that conflict resolution were relationship-oriented. For most of the teenagers 

participating in the present study, easing relationship tensions with parents was a very 

important goal for them. Relationship tension would intensify the conflicts, which 

might lead to punishment. Apart from that, strained relationship could make teenagers 

quite uncomfortable.  

Avoiding punishment: From arguing or talking back to the use of silence. 

Specifically, almost all the teenagers who used arguing or talking back indicated that 

these two conflict resolving strategies only spoiled the relationship with parents and 

intensified the conflict. The conflict intensification was revealed when parents got 

angrier and they took even more aggressive behaviors upon children arguing with or 

talking back. Such situations would almost inevitably led to quarrels between 

teenagers and parents. There were no positive effects of arguing and talking back, as 

these teenagers felt it was noteworthy that most of the adolescent informants were very 

uncomfortable with the quarrels for possible punishment from parents, so they made 

effort to find a way to end the quarrel. The purpose of using the strategies of remaining 

silent and ignoring was to make the final curtain gradually fell on the “one-man’s show” 

of parents on the stage of “quarreling”. It could be seen that it was teenagers’ effort to 

try to end quarrels and to restore harmonious relationship with parents.                                                                                                                                                                                                                    

Yuan said that his parents scolded him when they were not satisfied with his 

daily study behaviors. He said he tried not to have head-on conflicts with his parents 
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by using ignoring and leaving home. 

When they are in a bad mood, or when they start to scold me, I just leave home 

for a while as I’m scared to have head-on confrontation with them. I think it’s 

a good way to resolve the conflict. When I come back home, my mother usually 

isn’t angry about me anymore. 

Feifei said that comparing to talking back, keeping silent could avoid 

quarreling between her and the mother: 

My mother always complains that I am not hard-working enough, and I’m 

absorbed in my cell-phone all the time. She says that I don’t focus on my study, 

that I talk back to parents all the time, and something like that. I may argue 

with her a little bit, and then I just keep silent. If I keep silent, she won’t scold 

me for a very long time. But if I talk back… a quarrel will definitely happen 

between me and my mother. 

It could be seen that Feifei had the tendency of avoiding her mother’s scolding. 

Often adolescents coped with conflicts to avoid parents’ punishment, such as physical 

battering and scolding. They made attempt to ease the relationship and avoided the 

conflicts becoming more intense so that they could avoid parental discipline. Zhu, an 

18-year-old Hui girl and her father had conflicts because of academic performance and 

daily study tasks. She made use of silence to avoid the father’s physical battering. Here 

were her descriptions about how she resolved the conflicts with her father: 

When my father scolds me, he becomes angrier and angrier. If I talk back, he 

will become quite infuriated. The words he says are also very offensive. I 

usually keep silent and hide in my bedroom. If I talk back, he may beat me. 

After I keep quiet and hide in my bedroom, he may keep scolding me for a 

while until he’s tired. When he finds no reactions from me, then he will stop. 

Sixteen-year-old Qiao had conflicts with parents over academic performance 

as well. She felt no choice but to keep silent when the parents scolded her. If she argued 
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with the parents, physical battering might be used. She said: 

… I may argue with them a bit. But I don’t know why, I just feel that they are 

reasonable while I’m not. Then I can’t say anything and I just listen to them 

when they are scolding me. I have to keep all the things to myself, otherwise 

they may hit me.  

Study arrangement was the major conflict issue between Lanlan and her mother. 

She said she would choose to yield to her mother’s opinions if conflicts happened, so 

as to avoid her mother’s scolding. She stated that: 

I defend myself, and try to explain why I didn’t finish the supplementary 

materials. She doesn’t understand my situations because of my argument. 

That’s why I have to obey to her so as let her not keep scolding me.  

            Overall, teenagers wanted to avoid quarrels with parents. Apart from that, they 

also had the tendency to avoid parents’ punishment by using such conflict resolving 

strategies. This is to reduce the intensifications of conflicts and the consequences of 

conflicts on the child.  

Terminating silent treatment: making apologies and making overtures. Silent 

treatment, which might occur after quarrels between adolescents and parents, was 

likely to make some teenagers feel panic as well. Though silent treatment sometimes 

happened after parents’ ignoring, parents’ behaviors ignoring was triggered because of 

children’s behaviors of arguing and talking back. And when there was a silent 

treatment between teenagers and parents, teenagers were also at the state of remaining 

ignoring their parents for some time. Family dynamics were shown here. Silent 

treatment was one of the outcomes of parent-child interactions. During the time of the 

happening of silent treatment, there was a unique pattern of parent-child interactions: 

they interacted with each other by ignoring each other.  
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According to children’s descriptions, the conflicts over schoolwork with 

parents usually ended at two nodes: one was the silent treatment, and the other was 

that children made apologies or overtures to the parents. In the former cases, the 

teenagers described that their relationship with their parents would naturally ease after 

several days’ silent treatment, and no one would mention the previous conflict issues. 

In the second case, teenagers thought that they were wrong in “making mom and dad 

feel angry”, or they did not want their relationship with parents to be in a strained state, 

so they apologized or make overtures to the parents. At the end, the outcome was 

easing of relationship rather than the solution of the conflict issues.  

The uncomfortable feelings of the continued stalemate in the relationship was 

described in Lanlan’s case. Lanlan had conflicts over study arrangement with her 

parents. She said: 

If I argue with my mother, she gets angrier, and then she neglects me for about 

two or three days. Then we are in silent treatment, we don’t talk to each other, 

and I could get very, very uncomfortable during that time.  

Aliang needed to use the mobile phone to check answers for her homework, 

but the mother thought the girl was playing. After the quarrels, the state of silent 

treatment would make the child feel guilty. Eventually, relationship tension was eased 

when Aliang made apologies to the mother, but misunderstanding still existed between 

the mother and the girl.  

After a big quarrel, my mother doesn’t say a word to me. It scares me. I feel 

that I’ve made a big mistake, so I come to apologize to my mother. Then we go 

back to the normal state. But sometimes I really feel that I need to check 

answers for some questions I don’t quite understand in the homework. If I tell 

my mother about this, my mother’s words still make me feel quite upset. 
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Cong had conflicts with her mother because of study arrangement and doing 

homework. In her mind, her mother’s ignoring behaviors revealed that the mother was 

angry about her. Guilty feelings would emerge if she did not make apologies to the 

mother. 

Sometimes my mother is so angry so that she doesn’t want to talk to me and 

ignores me. In this situation, I take the initiative to apologize to my mother with 

a very good attitude. If my mother gets angry because of me, I feel very guilty.  

Tiantian, a 16-year-old girl, had conflicts over study arrangement with her parents. 

Tiantian said she made apologies to the mother for she thought it was wrong to make 

her parents angry. However, she still thought she was on right in the conflicts. It was 

worthwhile to examine the dilemma between reason and emotion in Tiantian’s mind. 

In Tiantian’s case, discrepant views still existed between her and her parents. Tiantian 

said: 

Sometimes I apologize to her because she feels bad. Sometimes, though I make 

apologies to her, I still feel that I’m right. But in the most cases I apologize to 

them because I think I did something wrong, like making them feel angry. When 

I see them angry, I also feel very sad.  

         Overall, use of silence, making overtures and making apologies as adolescents’ 

resolving strategies to conflicts over schoolwork indicated the effort to maintain 

parent-child relationship. Teenagers used these strategies to avoid quarrels, 

punishment and silent treatment. In such instances, the outcome might not be the 

resolution of parent-child disagreements, but the ease of relationship tension.  

Resolving conflicts over schoolwork as an implicit way of obtaining 

autonomy. Adolescent informants’ conflict resolution strategies revealed their implicit 

way of gaining autonomy over the conflict issues. Conflicts over schoolwork rarely 
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ended in talking back or arguing. Adolescents felt uncomfortable about quarrels, so 

most of them did not use explicit ways to assert their views, but indicated they 

remained silent, ignored, adopted silent treatment, or even apologized and made 

overtures to implicitly achieve autonomy in the conflict issues. In this way, they could 

maintain relationship with the parents while also meeting individuals’ needs for 

autonomy. 

Making use of silence to obtain autonomy. Specifically, teenagers could make 

use of silence, such as remaining silence and ignoring, to implicitly assert their own 

ideas. Pipi, Lanlan, Lixiang and Yaren self-asserted by not responding to their parents. 

Pipi said that her reaction to her mother’s scolding was remaining silent. Eventually, 

the mother stopped scolding and the child achieved autonomy over the arrangement of 

her schoolwork.  

I want to relax during the weekend. Though I think her opinions are reasonable 

in some sense, I still assert my own views. She may scold me for a while, and 

I just listen to her. But I still do what I want to do, and then she also lets me do 

what I want to do.  

Lixiang found that when he ignored the father’s scolding, the father would stop. 

He stated that in such a case, he was able to do what he wanted to do, indicating his 

autonomy. He said: 

Usually I argue with my father. When I don’t want to argue with him, it’s 

usually  because I’m very, very annoyed with him. I’m so angry that I don’t 

want to talk to him. If I don’t talk to him, he also stops because there’s no 

meaning for him to keep talking. 

Lanlan’s mother wanted her to do review exercises, but Lanlan wanted to finish 

her homework first. It was shown earlier that Lanlan chose to remain silent when her 
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mother scolded her. At the same time, her disagreement with the mother’s, along with 

negative emotions are revealed. Lanlan’s use of silence finally made the mother stop 

her scolding, and then Lanlan continued with her homework. This revealed Lanlan’s 

attainment of autonomy.  

The way my mother speaks often hurts me. So I really don’t want to talk to her 

when we have conflicts. Her words can be quite ironic. She always likes to say 

something like “look at how other children study.” I feel very upset when she 

says things like that. But for she says that quite frequently, now I get used to it. 

But I still don’t want to listen to her, and I don’t say a word, neither. I just let 

her keep talking till she herself doesn’t want to talk, and then I go to do my 

homework. 

Yaren stated that her father scolded her when he was not satisfied with her 

homework. She disagreed with the father’s opinions and ignored the scolding. Yaren 

found that the father would then stop. After a while, their relationship could be restored, 

and Yaren was able to self-assert in this situation, showing her autonomy. 

I am angry when my father scolds me. I don’t want to hear that. I don’t think 

the content of his scolding is reasonable. So I just sit there, watch TV and don’t 

talk to him. Then my father ignores me and knits his brows. When I see him like 

this, I’m even more insistent on not talking to him. After a while, we go back to 

our normal state and the conflict is solved in this way. 

In these cases, it was found that adolescents made use of silence to implicitly 

achieve self-assertion with the parent-child relationship which was moderated.  

Making apologies and making overtures to obtain autonomy. Teenagers also 

made overtures and apologies to ease relationship with parents and assert themselves 

implicitly. Tony had conflicts with his mother over playing football and mobile phone 

games. He said he made overtures to her mother to resolve the conflicts, but he still 
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asserted his views firmly. He said: 

I may hug my mother and being affectionate to her. I butter up my mother, and 

say sweet words. But I still insist on my views. I stand firm. I make efforts to 

ease our relationship by buttering her up. But about playing online games, I 

think it is okay as long as it doesn’t negatively affect my study. 

When Aliang showed her mother with affection, she did not give up her views. 

The mother might think that the daughter was making apologies to the mother, yet 

Aliang kept her views.  

After the conflicts, if I am being affectionate to my mother, then the conflicts 

can be solved. In this way, my mother thinks that I have known I’ve done 

something wrong. But actually, I don’t think I’m wrong. I don’t give up my 

opinions.  

Cong appeared to be obedient but implicitly assert herself. She believed that 

she got to decide whether to follow the mother’s opinions. 

My parents reason with me about my benefits. Though I don’t like what she 

says, I still listen to her. But I can still decide whether I follow her on the basis 

of my own opinions. But at least, I had already listened to her. That’s enough! 

Overall, the findings reveal that the teenagers adopted conflict resolving 

strategies to make efforts to obtain autonomy. They restored relationship with their 

parents while they achieved self-assertion. 

Chapter Summary 

This chapter examines adolescents’ reasoning patterns over a variety of conflict 

issues. Teenagers had conventional reasoning on conflict concerning academic 

performance, and personal reasoning on conflict issues involving leisure and other 

non-academic performance. Adolescents’ reasoning over daily study tasks was 

multifaceted, consisting of both conventional reasoning and personal reasoning. The 
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chapter also examines teenagers’ strategies to resolve conflicts over schoolwork. Three 

prominent characteristics of their schoolwork conflict resolving strategies were 

revealed. The first is that adolescents’ conflict resolving strategies can experience 

several shifts, which indicates the nature of conflicts resolution as a process. The 

second is that their resolving strategies to conflicts over schoolwork reveal the 

relationship-oriented characteristic. Finally, teenagers’ implicit way of obtaining 

autonomy was revealed through probing into their schoolwork conflict resolutions. 

Moreover, through teenagers’ conflict reasoning and resolution over schoolwork, the 

role of cultural values and family dynamic is revealed. Teenagers regarded attaining 

good grades as their responsibilities for their parents and families, indicating 

endorsement of the values of filial piety. Apart from that, adolescents resolving 

conflicts as a process to react to parents’ conflict resolutions and emotions, and the 

relationship-orientation of adolescents’ conflict resolution strategies all show unique 

features of their resolution strategies in schoolwork conflicts.  
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Chapter 5 Parents’ Schoolwork Conflict Reasoning and 

Conflict Resolution Strategies 

Introduction  

In this chapter, parents’ reasoning and conflict resolution strategies in conflicts 

over schoolwork with adolescents are examined. Parents’ reasoning about adolescents’ 

schoolwork is closely related to exam-oriented education system and University 

Entrance Examination. Besides, though some parents treat conflicts over schoolwork 

as issues of maintaining of children’s personal jurisdiction, they have conventional 

jurisdiction at the same time, showing the multifaceted characteristic of reasoning. 

These parents’ monitoring and controlling behaviors over teenagers’ schoolwork 

reveal that conventional reasoning may be stronger than personal reasoning. Three 

groups of parents’ strategies to resolve conflicts over schoolwork with teenagers are 

also examined. Explicit coercion is shown in some strategies, such as scolding and 

hitting. Implicit coercion is revealed in the use of silence. For those conflict resolution 

strategies with coercion, parents’ intense emotions are represented. However, there are 

also parents’ conflict resolution strategies with mild emotions. Both parent-centered 

and child-centered strategies are revealed in the resolution strategies with mild 

emotions.  

As in the previous chapter, parents in Hui and Han groups share much common 

features in schoolwork conflicts reasoning and resolution strategies with teenagers. 

This chapter consists of both Hui and Han parents’ responses. Ethnicity information 

will be identified when quotes from Hui groups are cited.  
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Parents’ Reasoning about Conflicts over Schoolwork 

In this section, parent’s reasoning about conflicts over schoolwork with 

children was presented. In most cases, parents had conventional reasoning over 

schoolwork conflicts as revealed in their expectations and demands on children’s 

schoolwork. Parents put much emphasis on children’s academic performance because 

of the pressure they felt and experienced from exam-oriented education system and 

University Entrance Examination. For parents, if adolescents could not pass the exams, 

children might not be able to stay competent in future job market.  

Some of the parents also treated conflicts over schoolwork as issues of 

maintaining adolescents’ personal jurisdiction. But these parents’ monitoring and 

controlling behaviors contradicted their thoughts about schoolwork as children’s 

personal issues. Such behaviors revealed their conventional reasoning when they had 

personal jurisdiction at the same time, showing a multifaceted characteristic.  

Parental expectation and demand on children’s schoolwork. The conflict 

issues most frequently mentioned by parents were over adolescents’ grades and daily 

learning tasks, including doing homework, taking tutorials and study arrangements. 

From the parent’s point of view, when teenagers’ academic performance or daily study 

behaviors did not meet the parents' expectations and requirements, conflict would be 

likely to erupt. Based on the interview findings, parents had conventional reasoning 

about conflict issues related to all kinds of children’s academic activities. Their 

conventional reasoning about schoolwork conflicts emerged mainly from the intense 

competition in exam-oriented education system, especially the pressure of University 

Entrance Examination. 
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Specifically, when parents explained why they had conflicts with children over 

daily learning behaviors, it was often related to school grades. Parents were anxious 

about their children's academic performance. In the interviews, parents often eagerly 

and voluntarily presented the reasons behind their demands and expectations on 

adolescents’ academic achievements. It was reflected in their speeches that the reasons 

were closely related to the current examination-oriented education system, especially 

with the pressure of the entrance examination in Mainland China. A bad score in 

Zhongkao (Senior High School Entrance Examination) meant those teenagers could 

not get into senior high schools. Failing in Gaokao (University Entrance Examination) 

meant children could not enter the universities. For many parents, not being able to 

enter universities means failure. Even failure in entering in a good university was not 

acceptable for many parents as well. If youths could not obtain a good university’s 

degree, they could not be competitive in the job market. In parents’ views, it was a 

chain reaction, and many parents held the belief about this chain reaction based on 

their own personal experience. Both parents holding universities’ degree and those 

who not, believed the importance of education level in keeping competitive in the job 

market. Such convictions of parents made them hold that studying well in middle 

school and entering into a good university was the key factor for children to survive 

the competition and live a good life in the future. Parental beliefs reflected studying 

hard and getting good grades were social conventions that were appropriate and 

obligatory. Adolescents were supposed to do their best to achieve their parents’ 

expectations. 

There were two subsections in this section. The first subsection showed parental 
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expectations and demands on adolescents’ schoolwork centering on academic 

performance. Parents’ expectations on adolescents’ daily studies were grade-oriented 

as well. In the second subsection, how their expectations and demands influenced by 

the social context was revealed.  

High parental expectations and demands centered on teenagers’ academic 

performance in conflicts over schoolwork. Based on parents’ descriptions about the 

conflicts between them and the teenagers, their high expectations and demands on 

children’s schoolwork centered on teenagers’ academic performance was predominant. 

They expected and demanded adolescents to perform well in examinations, and their 

expectations and demands on children’s daily study behaviors were grade-oriented. 

Parents’ expectations and demands on teenagers’ grades were quite high. The 

interviews in general were not satisfied with children’s grades regardless of the actual 

grades achieved. They felt that the grades could definitely be better. For example, 18-

year-old Ran was in a very good senior high school in Yinchuan, and his academic 

performance was at quite a high level. But Ran’s mother thought the son’s grades could 

still be improved, especially for the subject of Biology. She said: 

I feel that his grades can be better, but he just can’t make it. He doesn’t like 

rote memorization, but to learn biology, you have to recite a lot of things. 

Learning biology is not difficult for him, but he just doesn’t want to do that. 

His grades in biology are not very stable. Once, his marks in biology even 

dropped down to 54 (the full scores are 100). Such marks definitely pull down 

his overall grades in the exam. 

Qinqin’s grades were mediocre at the time of interview, and she had made 

progress in the recent final exam. However, Qinqin’s mother still had a sense of crisis. 

She worried that such a level of grades still could not enable the 14-year-old daughter 
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to smoothly pass Zhongkao and enter a good senior high school. She said: 

My daughter has made progress. Her grades need to rank around fiftieth, and 

now her ranking comes to be at around the thirtieth. But I always feel that now 

it’s too hard to enter a senior high school. I’m worried about whether she can 

make it with such grades. So I want her to make improvement over her grades 

to reach top 20 in her class. Then I can feel relieved about her expected results 

in Zhongkao.  

Azu was 14 years old. Azu’s grades were rather low. His mother hoped that the 

grades could move to at least the medium level, since it would be more secure to be at 

the medium than being in the lower level. 

You don’t need to be the best, but you should be at the medium level. I say to 

my son that the students who are at the medium level are the happiest group. 

You will just stay in the middle and you will catch up with the most of the class. 

But at least you should be at the middle level. Otherwise, the teacher will pay 

too much attention on those students whose grades are at a lower level. Now I 

am worried that his grades cannot be at a medium level. My son is certainly 

not comfortable about his grades. And afterwards he will become more and 

more uncomfortable.  

Parent also reported conflicts over teenagers’ daily study behaviors, which 

consisted of doing homework, arranging daily study and taking tutorials. From the 

perspective of parents, these daily study tasks were related to grades. Parents were 

much concerned about how good grades could be attained by proper study behaviors. 

For example, they sent their children to tutorials so as to improve academic 

performance. Apart from that, many parents were dissatisfied with the children’s 

tardiness in doing homework and making study arrangements. They had a strong sense 

of urgency about time and thought that there was not enough time left for preparation 

before mid-term exam, final exam, Zhongkao or Gaokao. They believed that children’s 
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tardiness would negatively affect the grades in exams. 

The parents of Qianqian and Jingyi’s talked about the process of taking 

tutorials. Qianqian’s mother viewed the reason for her 16-year-old daughter attending 

tutorial schools as dissatisfaction academic performance was not good enough. She 

said: 

My daughter didn’t perform well in the mid-term test. When I attended the 

parent meeting, the teacher said that parents and children should analyze the 

scores of each subject so as to know how to improve the grades. I did that, and 

then I told my daughter that her performance is definitely not good. So you 

must take tutorial classes to improve your grades.  

17-year-old Jingyi’s family is Hui from the group. Her mother declared that 

taking tutorials must be effective on improving the child’s grades. She said: 

Taking tutorials must have effects on improving grades. If she doesn’t want to 

go to tutorial schools, I think it is okay to take tutorials online. If there’re no 

effects on grades, I will adopt strategies to make it effective, such as 

confiscating of your mobile phone. Grades must be improved by taking 

tutorials.  

As for doing homework and arranging daily study tasks, both Jingyi’s mother 

and Hai’s mother expressed a sense of time urgency and dissatisfaction over children’s 

own arrangements. They believed that in the most cases, the children were wasting 

their study time. And such a state of daily study arrangement would certainly 

negatively affect academic performance. Jingyi’s mother said: 

I say that you have to take the initiative to make a plan, arrange it, and follow 

it every day. I say to her that she can watch the online tutorials in the morning, 

and do her homework in the afternoon. Only in this way can she make use of 

time effectively. But she always makes people urge her to do this and do that, 

because she wants to play mobile phone. 
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Hai was 16 years old. His mother showed a strong sense of time urgency, and 

she thought that her son did not use time effectively. She said: 

When I go to work at seven o’clock, I ask him to get up. He goes to the tutorial 

school at eight thirty, and he comes home at ten. At the time between 10 and 

12, I don't know, but I think he might waste the time. In the afternoon, since he 

needs to take badminton training, he can study at most one hour. He may study 

for a while after dinner. When in training, you should train well. When you 

study, you should study hard, and you should make good use of time. But he 

doesn’t. I always feel there’s not enough time for him. The first semester in 

senior high school has passed. Actually three years are quite short.  

This subsection mainly revealed high parental expectations and demands on 

children’s schoolwork, centering on teenagers’ academic performance. When 

adolescents could not meet parents’ expectations on academic performance and daily 

study behavior, conflicts over schoolwork happened. In the next subsection, how 

parents’ expectations and demands emerged from the pressure of exam-oriented 

education system and entrance examination will be examined. With the pressure of 

entrance examination, parents’ conventional jurisdiction over schoolwork conflicts 

was indicated.  

The educational context contributing to parents’ expectations and demands 

on schoolwork. According to the parents’ statements, the reasons for parents putting 

much emphasis on children’s academic performance were closely related to the exam-

oriented education system and the requirements of the competitive job market. For 

parents, studying hard and passing entrance examination constituted social 

expectations for normative behaviors. In other words, these were social conventions to 

be fulfilled by students. This subsection will first show how parents perceived the 
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pressure of entrance examination, and how it contributed to their conventional 

reasoning about conflicts over schoolwork. Then, it will be indicated that how parents 

viewed exam-oriented education system in China. In fact, many parents tended to 

understand issues related to teenagers’ schoolwork from their perception on the 

Chinese national system. They believed that as the education system could not be 

changed, parents and children had to adapt to it. Apart from that, parents’ personal 

experiences and parental investment had strengthened parents’ conventional 

jurisdiction. This will be clarified in the last part of this subsection.  

Parent demand: Cannot afford to miss one point. From the perspective of 

parents, every score obtained in exams was crucial. Sometimes teenagers fail in 

Zhongkao and Gaokao by missing one point. Mu’s father and Jian’s mother talked 

about the importance of each score. The father of the 15 years old Mu said: 

I tell my son about he should pay attention to the difference between getting 

one more score and losing one score. I tell him that if he wants to go to a good 

senior high school, he should guarantee he obtains good scores in each subject. 

“If your scores cannot make the threshold, it is impossible for you to enter a 

good senior high school.” That’s why we pay much attention on my son’s 

grades. I tell him that if he can’t perform well in the exams, he should sit and 

reflect on his mistakes. 

Fifteen-year-old Jian was going to take Zhongkao very soon. His mother also 

stated why she thought each score in exams was important. She expected her son to 

set study goal based on this idea, and to practice self-discipline to achieve excellence. 

Jian’s mother said: 

I read an article describing a child who did not pass Zhongkao, and how 

difficult it was for his mother to find a school for the child. It is very sad. I say 

to my son that each score is very important. “It’s impossible for you to enter a 
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good school if you miss the score line by one mark.”   

As each score might become the key of success in Zhong/Gaokao. Parents had 

high demands on teenagers’ academic performance. The close connections among 

grades, achievement in entrance examinations and adolescents’ schoolwork 

contributed to parents’ conventional reasoning about schoolwork conflicts. Parents 

reasoned conflicts over schoolwork as issues related to whether their children could 

survive in the competition of Zhong/Gaokao.  

The pressure of Zhong/Gaokao. The parents of Chu, Qinqin, Duoduo and Bobo 

emphasized their views about the importance of Zhongkao. They believed that only 

when children successfully pass Zhongkao, would they be able to enter university. Let 

us start from Chu’s father. He held that Zhongkao was more stressful for students than 

Gaokao, for the outcomes of Zhongkao only included passing or not passing. However, 

when it came to Gaokao, students could choose among universities at different levels. 

In the interview, the father talked about the differences among tiers of universities in 

Mainland China. The First Tier Universities (一本) are commonly regarded as the best 

universities, which can also be called as key universities (重点大学). The Second Tier 

Universities (二本) are ordinary universities, which are at the medium level. The Third 

Tier (三本) refers to the independent colleges, which is of the lowest quality, and the 

tuition fee of these universities is usually higher than the First Tier and Second Tier 

Universities. The father said: 

Only when you are admitted to college can you survive. But the precondition 

of university admission is that you should be admitted to senior high school 

first. We are a family of ordinary people. We don’t have power, or enough 

money to make my daughter enter a senior high school without passing 
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Zhongkao. The period from junior high school to senior high school is the most 

crucial. When it comes to Gaokao, you can go to a Second Tier University (二

本) or Third Tier University (三本). But if you cannot pass Zhongkao, you can 

do nothing.   

Qinqin’s mother thought that it should an essential pathway for child to pass 

Zhongkao and Gaokao, and then enter a university. She said: 

At the very least, passing Zhongkao first, and then she can go to a university. 

This is the basic pathway for a child (repeated this sentence for twice). 

Nowadays, it is impossible to enter a university if you cannot enter a senior 

high school first. So I keep saying the importance of Zhongkao to my daughter, 

and this is essential to pass it. 

Bobo was going to take Zhongkao one year later. 15-year-old Bobo’s mother 

also believed that Zhongkao was more important than Gaokao.  

I always feel Zhongkao is very cruel. When it comes to Gaokao, you can have 

much more choices. Even though you can only enter an independent college, 

you can still have the learning opportunity. However, this is not the case in 

Zhongkao. Half of the children will not be able to go to senior high schools. 

They have to go to vocational middle schools. 

However, for those parents whose children had already been in senior high 

schools, the pressure of Gaokao was still very high. They not only hoped that their 

children could enter a university, but a good university. The parents of Qiao, Jingyi, Er 

and Yu talked about how important a bachelor’s degree was for job hunting. Qiao’s 

mother said: 

People have different social status. I hope my daughter can study harder for 

pursuing a higher degree so as to be at a higher social class. At least, you will 

not live so hard nor worry about livelihood every day. I think she can get into 

a good university. If you can go to a good university, you have the social capital 

to choose a good job. Then you can live a much more comfortable life. 
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Jingyi’s family is identified as Hui group. Jingyi’s mother thought only when 

Jingyi entered into a good university could the daughter have a broad field of vision. 

Then she would have a good job, happy family and live a better life. She said: 

Girls must be married in the future, right? If you have a higher level of 

education, it will definitely be good for the next generation, for she could better 

parent her child. We have experienced it before and we know that it is necessary 

to get on education if you want to find a good job. The first should be the level 

of education, and then it is ability development. A good university can enhance 

your ability. 

Similar to Jingyi’s mother, Er’s mother also believed that entering into a good 

university was essential for the child to have a good job and happy marriage. She stated: 

I hope my daughter has a leaning goal and studies hard for the goal. If she can 

go to a good university, she can have a good job. In the future, when you have 

a good job, it will be easier to have a good marriage. Then you are excellent 

in yourself and excellent in all aspects. You can also educate your child well in 

the future. 

Yu’s family is Hui as well. This mother of the 18-year-old girl’s mother thought 

it was a social reality that salary and marriage were related to education level, 

especially for girls. She said: 

I think the reality in the society is that if you don't study well, it means you can’t 

find a better job, especially girls. I think first of all, when you’ve attained a 

good social status, the job should be easier and the salary should be higher. If 

you can’t have a good job, and the salary is low, it will be not decent enough 

for you to have a good marriage. In the future, you have to raise children, and 

the starting point for children will be lower. 

As seen, except for the importance of university’s degree in job hunting, the 

mothers of Jingyi, Er and Yu also expressed the influence of education level on 

marriage and family for girls. Those mothers believed that if their daughters had a 
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decent education level, they would be able to find a good husband. Their daughters 

could also parent the next generation better. Such ideas were not prominent among 

parents of boys. This indicated gender differences in parents’ expectations on the 

outcomes of schoolwork. Moreover, among three mothers, two of them are Hui 

Muslims. It might be more common for Hui Muslims to hold such beliefs.  

Parents’ views of exam-oriented systems in China. The parents of Chaochao, 

Bobo and Jian expressed their views about the exam-oriented education system by 

comparing with other countries. These parents held that as the national education 

system could not be changed, they could only adapt to it. Chaochao’s father stated: 

At present, under our education system, the main way to demonstrate our 

talents is to study in schools. Unlike in Germany, people there have a sense of 

craftsmanship, and there are a lot of family businesses over there. But we don’t 

have that tradition. Thus, in this summer vacation, I told my son that you should 

read more books during the vacation, and then naturally he can improve his 

scores in the Chinese subject. 

Bobo’s mother talked about how she thought the education systems were 

different in Australia and in Mainland China. She said: 

In Australia, the population is very small. So there’s not much fierce 

competition among students for university admission quota. So, there is not 

much employment pressure. Thus, the children have a happy childhood over 

there. They have small classes. They have no homework and exams after school. 

The pressure is heavier after they enter university, which is contrary to our 

education. These are the differences in the education systems of these two 

countries. 

Jian’s mother talked about the relationality of exam-oriented education system, 

which could explain the above observed differences in education systems between 

foreign countries and Mainland China. She said: 
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In other countries, students experience study pressure in college. In China, 

study pressure is experienced before college. The entrance requirements of 

college admission for us are very high. There is no other ways in Mainland 

China because this is a national situation. The population in China is too large. 

Exam-oriented education is the most equitable system in our country. I can only 

follow the trend and must make demand on his academic performance. 

These parents claimed that to understand how they handle the challenges of 

entrance exams with adolescents, it was necessary to consider national education 

system and policies. This indicated they justified schoolwork issues as social 

conventions. They believed that in China, an exam-oriented education system was the 

most feasible method to select good students with a large population.  

Parents’ personal experiences and investment contributing to their 

conventional reasoning. Some parents realized the importance of academic 

qualifications through their own personal experiences. They learned from their past 

experiences that studying hard and entering into a good university were crucial to live 

a better life. Chu’s father talked about social mobility, and how it could be attained 

through education. The father said: 

I didn’t go to university after graduating from senior high school. I don’t have 

much knowledge. I went to an adult school in order to find a suitable job. I 

regret that I didn’t study hard when I was in senior high school. I don’t want 

my daughter live a life like me. So, I hope my children don’t be like me; I am 

her mirror. 

Jian’s mother regretted that she did not have the opportunity of study. That is 

why she always expected that her son would try his best to learn.   

I didn’t go to senior high school. The living conditions in our family were tough. 

Since my older sister also went to senior high school, and the family couldn’t 

afford my tuition fee. The family wanted us to go to work as soon as possible. 
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So I went to a technical secondary school. Lost opportunities cannot be 

recovered in the lifetime. So I tell my son that if you want to study, I will try my 

best to afford your tuition fee (whimpering). I believe that if I could have gone 

to senior high school, I would have become a different person. So it is important 

to seize learning opportunities when you have it. 

Ran’s mother is a nurse. She shared that in hospital, education attainment was 

important for promotion. She felt inferior for her education attainment and her feelings 

contributed to her parental expectations and demands on the son. She stated:  

My starting point is not as high as those doctors who have been to medical 

school. They are able to have high-ranking titles, and they can apply for project 

grants and publish their research. They can create fruitful results. For me, it is 

too hard. I don’t have much knowledge base. I feel uncomfortable about this 

deep in my heart. Thus, I hope my son can have a doctor’s degree as well. If 

you don't have a doctoral degree, and you don’t have substantial learning 

experiences, after graduating from undergraduate studies, where should you 

go to work? So I told my son that he has to study. 

These parents emphasized social mobility. High parental investment into 

adolescents’ schoolwork was reported in the interviews, including financial, time and 

energy investment. The time and energy input involved companionship and 

supervision when children were doing homework. Such investment in adolescents’ 

learning further strengthened parents’ demands and expectations on children’s 

academic performance. 

At the time of interview, Wang’s mother just resigned from a public institution 

and planned to start her own business. The 15-years-old girl’s mother thought that the 

more she invested for the daughter’s schoolwork, the more she would expect on 

Wang’s academic performance. The mother said: 

I rented an apartment next to my daughter’s school in the last semester in order 
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that she has more time to sleep. I also stay at home when she does homework. 

I really put energy and money into my daughter’s studies. If I don’t invest for 

her, I won’t care about her studies. If there are differences in investment, your 

expectation is also different. If I invest more, I will expect higher. 

Chu’s father had the belief that the child should use her good academic 

performance to pay back to parents’ sacrifice. He was disappointed at Chu’s grades 

given the energies and money he had put into for Chu’s study, showing the reciprocity, 

or give-and-take expected. The father said: 

I think she owes me.... I do laundry and cooking for her. And when my company 

sent me on a business trip, I rejected it for her. “But how do I treat you, and 

how do you treat me? You should use your academic performance to pay back 

to me.” It’s all about grades for students. But in the end, your grades do not 

improve but deteriorate. I am definitely not comfortable about it in my heart. 

You need to think about repaying, right? We can’t see you repaying right now. 

The findings of this section revealed how parents developed their conventional 

reasoning about adolescents’ schoolwork. The way they reasoned the conflicts over 

schoolwork as issues of social conventions stemmed from the exam-oriented exam, 

especially the pressure from entrance examination within the system. The parent 

informants believed once failing in entrance examinations would lose the opportunity 

of social mobility. Besides, parents’ personal experiences and investment all 

contributed to their conventional reasoning about children’s schoolwork.  

Contradiction between parents’ personal reasoning and parental 

behaviors. Though most of the parents used conventional reasoning about children’s 

schoolwork, there were parents treating conflicts over schoolwork as issues of 

maintaining children’s personal jurisdiction. However, these parents also showed 

behaviors of controlling and monitoring children’s schoolwork. In such instances, 
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parents’ personal reasoning about children’s schoolwork and their behaviors seemed 

to be contradictory. These parents’ behaviors might indicate that they treated conflicts 

over schoolwork as issues of social conventions as well. Given such a situation, a 

multifaceted characteristic of reasoning was revealed among those parents.  

Two specific situations of such contradiction were shown. In the first situation, 

some parents thought schoolwork issues were children’s personal issues as the 

outcomes of studying hard were beneficial to students themselves. However, some of 

these parents thought that it was hard for teenagers to be self-disciplined with 

extremely heavy burden of schoolwork. Others thought children might be too young 

to be self-disciplined. Thus, these parents viewed that they should exert demand and 

monitor on children’s schoolwork. However, some of the parents found that the more 

they urged their children to study, the less motivated the adolescents were. Parents 

those felt anxious strengthened control. Conflicts with children over schoolwork 

would become frequent and intense under such situations. This led to a vicious cycle: 

the parents made demands on the teenagers → the teenagers did not comply with the 

parents → conflicts happened → the parents became more anxious and demanded 

more on children’s study. Such a process often exacerbated parents’ feelings of anxiety 

and helplessness.  

In the second situation, parents believed that since schoolwork was children’s 

personal issues and it was necessary to show respect to adolescents’ request for space 

and autonomy over schoolwork. Nonetheless with the pressure of the social context, 

parents had to involve themselves in teenagers’ schoolwork. These parents felt 

contradictory about how to balance their conventional reasoning about obtaining good 
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scores on one hand and permitting teenagers to obtain more autonomy over 

schoolwork on the other. They felt confused and helpless about how to resolve this 

contradiction. At the behavioral level, parents still inclined to monitor and control 

children’s studies, especially when they found that it was necessary to improve the 

grades. The major difference between these two situations was that only the parents in 

the second situations realized and endorsed their children’s autonomy development, 

but they were too scared about the possibility of adolescents’ failure in Zhong/Gaokao. 

The parents of Hai, Duoduo, Chu and Pipi were examples of the first situation. 

Hai’s mother believed that studying was the personal issue of her son, but her 

behaviors were contradictory to her reasoning. She thought Hai lacked the ability of 

taking the initiative to study independently, so she had no other choice but urged the 

son to study hard. However, she found her demands useless, and she was anxious as a 

result. The mother said: 

I have never wanted to command him to study like a robot. I’m quite helpless 

actually (repeated twice). I hope that studying is his own personal issues, but 

actually I control him a lot. I always feel that he does not have the initiative to 

study, so I have to urge him. I can only say that I hope studying can be his 

personal issues, but I can’t achieve this in my practices. 

Duoduo’s mother felt helpless about how she should help her 13-year-old 

daughter with schoolwork. She wanted Duoduo to study independently but the 

daughter just could not.  The mother found both encouragement and coercion useless. 

But she still felt necessary to demand on her daughter’s studies so that the child could 

pass Zhongkao and enter senior high school. Duoduo’s mother shared her helpless and 

anxious feelings: 

I don’t know how to say and what to do. I don't know whether I should 
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encourage her or I should hit her. I don’t know what I can do to make changes 

on her. I’ve encouraged her. “This time your scores are not good, then you 

should work hard in the next time.” But I am very anxious. If I don’t get angry, 

can she realize the severity of her problem? Zhongkao will come soon but I can 

still see her tardy with studying. “If you can’t enter senior high school, what 

can you do? You can only go to vocational school.” What are the consequences 

of taking vocational school, how can she find a job? 

Chu’s father believed that his daughter should study autonomously and 

independently. He said in the interview that what he could do for the girl was investing 

for her schoolwork and signing her homework. However, it was shown that the father 

was quite demanding on the child’s daily study behaviors. The father said:  

I can’t help her much, and I can only sign her homework, and pay the tuition 

fee. It takes a long time for my daughter to do homework because of her 

tardiness. One reason for her tardiness is that she plays too much during doing 

homework. Another reason is that she doesn’t know how to answer many 

questions. But actually two hours is enough for homework. 

Pipi’s mother thought schoolwork was the daughter’s own issues, and study 

work was for fulfilling Pipi’s own goals for her future. Pipi’s mother thought Pipi 

should have her own study plan for a brighter future. Meanwhile, the mother believed 

that she should monitor the girl’s study so as to help her daughter fulfill her goal of 

being a doctor, which was also mentioned in Pipi’s individual interview. The 

contradiction between her thoughts and her behaviors over the teenager’s study was 

shown: 

I tell my daughter that you should have a goal, like which university you want 

to go to and what job you want to do in the future. I want her to do what she 

wants. If she has this goal, she should have the initiative to learn. But I am 

always afraid that she will quit halfway, so I need to monitor her study. She 
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says, “Mom you always monitor me and you don’t trust me”. I don’t believe 

her and I monitor her for I don’t want her to give up. 

Huahua, Bobo and Boer’s mothers’ multifaceted reasoning about conflicts over 

schoolwork exemplify the second situation. Huahua from the Hui group was attending 

Grade Two in a very good junior high school. Huahua’s mother wanted to allow her 

son autonomy over his study issues. But with the competitive atmosphere of the school, 

she could not afford this decision. She had to make demands on her son’s schoolwork 

so as not to let the grades skip to the bottom of his class.  

I regret sending him to this junior high school.  If I sent him to another school, 

he might have been one of the best in the class. But in the current school, his 

classmates are really outstanding and hardworking, which makes him feel less 

confident. With this situation, I have to monitor his studies. Otherwise he will 

be at the bottom, for he can’t be self-disciplined. 

Bobo’s mother thought that studying was her son’s personal issues, and she 

found that parental demands were useless when the child did not like to study. That 

was why she wanted to endow her child more autonomy over his own schoolwork. But 

she believed that it was necessary to monitor and control her son’s behaviors of 

studying. Otherwise, her son would not survive in the fierce competition of 

Zhong/Gaokao. She said: 

I don’t want to force the child any more. He will be someone whom he wants 

to be. Parents can only help him a bit. This is my only choice. If he does not 

have the aptitude, it is no use to force him. It will only make me exhausted. But 

I also feel contradictory about it, since I know he lacks study abilities, and he 

can’t understand the knowledge nor the focus of his lectures. Thus, I still force 

him to recite school materials. If I don’t do that, he can’t get any score. 

Baoer was a 14-year-old girl. The mother told me that she realized Baoer’s 

desire for obtaining more autonomy in schoolwork. But she still needed to put demand 
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on her daughter so as to make it more possible for the girl to enter a senior high school, 

which was a step closer to enter a university. The mother said: 

I used to think about how the child should live and study based on my plans for 

her. But after she went to junior high school the child gradually has her own 

thinking. However, the pressure of Zhongkao makes me quite stressful. I always 

tell her that she should study harder for a better senior high school. If she 

cannot, it will be a serious problem. 

The above indicated the contradiction between parents’ personal reasoning 

about conflicts over schoolwork and their behaviors of controlling and monitoring 

adolescents’ studies. Overall, though parents’ personal jurisdiction over schoolwork 

conflicts was indicated, they treated conflicts over schoolwork as issues of social 

conventions at the same time. Their reasoning was deeply affected by the pressure of 

entrance examination while they also regarded schoolwork as issues of maintaining 

children’s personal jurisdiction, revealing multifaceted reasoning. Therefore, the 

contradiction between their personal reasoning and controlling behaviors was from 

their multifaceted reasoning about schoolwork conflicts.  However, their conventional 

jurisdiction seemed to be stronger than their personal reasoning according to their 

controlling and monitoring behaviors over children’s schoolwork.  

Parents’ Resolution Strategies in Conflicts over Schoolwork 

Three categories of parents’ conflict resolution strategies were found. First, 

explicit coercion was revealed in the strategies of physical battering and scolding. The 

second category referred to the resolution strategies revealing coercion and burst of 

angry emotions in a relatively subtle way. Those strategies included guilt induction, 

ignoring and silent treatment. The third category of parents’ schoolwork conflict 

resolution strategies involved mild emotions. Some of these strategies in the third 
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category were parent-centered, such as one-way advising. Others were mutual and 

child-centered in nature, referring to communication, negotiation and compromise, 

manifesting parents’ reflection on and adjustment to teenagers’ autonomy development. 

Explicit parental coercion. In some of the parent informants’ schoolwork 

conflict resolution strategies, prominent parental coercion over adolescents was 

revealed. Such conflict resolving strategies included physical battering and scolding. 

It has been shown in previous sections that parents tended to regard study as an 

obligatory responsibility for children to achieve because of exam-oriented education 

system and fierce competition in future job market. Therefore, using conflict resolving 

strategies manifesting parental coercion seemed to be necessary and reasonable for 

parents. Parental authority was also revealed in parents’ descriptions of using coercive 

strategies to resolve schoolwork conflicts with their children. In their opinions, as 

parents, they had the authority to punish or set rules to children, so as to make children 

follow their requests. Jian’s mother thought that physical battering was an effective 

method to solve schoolwork conflicts while reasoning was less useful. It revealed the 

mother’s approval of parental authority. 

He always wastes time when he does homework. Sometimes reasoning (讲道

理) is useless. I still need to hit him in some cases. Only when he feels painful, 

he can remember his mistakes and then he won’t make the same mistakes again. 

Chu’s father judged that the deterioration in Chu’s grades in the last final exam 

was due to the use of mobile phone. Therefore, the father decided to prohibit Chu from 

using mobile phone. He emphasized his authority as the father and demanded that Chu 

must follow his requests. He shouted when he was angry and hence indicated coercion.  

My daughter has to listen to my words. I’m the father. If I’m angry, I will shout 
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at her. Now her ranking in the class drops from the fifteenth to around thirtieth. 

So we have to prohibit her from using mobile phone. Sometimes she closes the 

door of her bedroom when she does homework, and secretly listens to music. 

We must put an end to it now. That’s it. 

The conflict resolution strategies of Jingyi’s mother were coercive as well. She 

confiscated Jingyi’s cell phone, tore the daughter’s homework, and used scolding and 

physical battering. Parental authority was absolute as indicated in her descriptions.   

When she’s studying, I take her mobile phone away. I tore the answer sheet of 

her vacation homework. I tell her, “if you are going to copy the answer, it would 

be better that you simply don’t do your homework.” Yesterday, I took her phone 

away and she’s not happy. I left by herself. If she’s really stubborn and don’t 

listen to me, I will beat her.    

The resolving strategies parents used to conflicts over schoolwork with 

children shown in the above paragraphs indicated explicit parental coercion. On the 

one hand, parents’ descriptions of coercive resolving strategies showed that they 

thought there were no other more effective strategies for them to deal with the 

schoolwork conflict issues. With their demands on teenagers’ academic performance 

and the competition in the entrance examination, they felt they had to adopt those 

coercive strategies. On the other hand, parental authority was shown in their use of 

conflict solving strategies with coercion. They asserted that parents had the right and 

the authority to limit and restrict children’s behaviors so as to achieve parental goals. 

In addition, intense emotions were found as a characteristic with coercion.  

Parental coercion and burst of emotions in a subtle way. Some parents 

adopted guilt induction and withdrawal behaviors, including ignoring and silent 

treatment, to resolve schoolwork conflicts with adolescents. When parents used these 

strategies, they were quite angry with the children’s behaviors. However, They would 
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not scold or beat adolescents to express their dissatisfaction; they adopted guilt 

induction and withdrawal behaviors to indicate coercion and anger with the 

adolescents. 

When Bobo’s mother had conflicts over doing homework with her son, she 

used guilt induction by complaining about how she had sacrificed for the teenagers. 

She stated that an outburst occurred when she held her emotions in for so long. She 

said:  

Sometimes I am a bit of aggressive and I do not think about the words before I 

say it. I may say, “Look at how hard and tired your mother is! You just don’t 

study hard and don’t study independently.” It is more like complaint. When the 

emotions are accumulated to a certain extent, I break out in a fury. 

Yu’s mother also adopted guilt induction when she had disagreements over 

taking tutorials with her daughter as well. The mother put emphasis on how the parents 

had invested in Yu’s schoolwork. She thought Yu should have good academic 

performance to pay the parents back. She said: 

When she is late in the tutorial school, her teacher criticizes her in the parent 

WeChat group. I feel I’m losing face because of that. I also think she is too 

careless in her studies. So I tell her, “Since I have arranged the tutorials for 

you, why don’t you study hard in the tutorial school? It’s not easy for me to 

make money. If I don’t spend the money for you, I can use it to do a lot of things! 

You know that?”  

Ignoring and silent treatment were used by some parents to resolve conflicts 

over schoolwork with teenagers. Parents adopted withdrawal behaviors when they 

were angry with children, as well as when they thought no better conflict resolutions 

could be used. Azu’s mother used ignoring when she thought reasoning and scolding 

were useless. Her behaviors of ignoring then led to silent treatment with Azu for two 
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days. Azu’s mother said: 

I don’t think reasoning is a useful way for him. Thus, once, I didn’t reason to 

him, and I didn’t even talk to him. I’m really angry, and I ignore him for two 

days. As a result, my son left home and drank with his classmates. When he 

came back, I asked him why. He said that he felt abandoned and he wanted to 

jump off the building. 

Qianqian’s mother ignored Qianqian when she was not satisfied with her 

daughter’s daily study behaviors. Her behaviors revealed rejection to her daughter. The 

mother said: 

She doesn’t have the sense of security because when I am angry, I ignore her. 

She has been sleeping with me since she was very young. These days I think 

she doesn’t work hard, so I refuse to let her sleep with me. 

Pipi’s mother thought ignoring was a way to make both sides calm down after 

the quarrels. Apart from that, she hoped that Pipi could apologize to her to end the 

silent treatment. Pipi’s mother said: 

I feel that after calming down, she should be able to figure out why she is wrong. 

I always hope that she can apologize to me. But she doesn’t. For example, we 

have conflicts because of study arrangement, and she is wrong. Then I ignore 

her. 

Jingyi’s mother often had conflicts with the daughter because of daily study 

tasks. The mother thought ignoring and physical battering were the only effective 

strategies while scolding was useless. Ignoring could make the girl reflect over her 

own errors. The mother said: 

Sometimes I ignore her. Gradually, she realizes that she might be wrong. Okay. 

The most extreme way is to beat her. Only these two strategies are useful. One 

is to ignore her, and another one is to hit her. Scolding her is no use, which 

only makes me angrier. Thus, if we have quarrels now, I will ignore her. 
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As seen, the burst of parents’ angry emotions and coercion, but more implicitly 

than the first category, were revealed when probing into parents’ conflict resolving 

strategies of guilt induction and withdrawal behaviors. As Jingyi’s mother and Azu’s 

mother said, they ignored their children for they were angry and they found scolding 

useless for making children to meet their expectations and demands. Compared to 

scolding, parental withdrawal behaviors were deemed more useful to make children 

reflect on and make up for their mistakes related to  daily study behaviors and academic 

performance. 

Parent-centered and child-centered resolution strategies with mild 

emotions. The above conflict resolution strategies were laden with intense emotions 

mentioned above. There were other strategies with mild emotions that were adopted 

by parents to resolve schoolwork conflicts with children. Those strategies with mild 

emotions included negotiation, communication, compromise, advising and reasoning. 

Parents might use several of these strategies simultaneously. For example, mutual 

communication and negotiation might be used concurrently in resolving conflicts with 

teenagers. Differences were found in these conflict resolving strategies. Some 

strategies were parent-centered and emphasized one-way communication, such as one-

way advising. Other strategies were child-centered in nature and involved mutual 

interaction between parent and child, such as communication and negotiation. 

Most one-way advising cases will be shown in the next chapter on the joint 

interviews, which presents the findings of parent-child interactions in discussing 

schoolwork conflict issues. In this chapter, the case of Duoduo’s mother is presented 

as an example. The mother tried to give advice to make her daughter study 
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independently. Based on her descriptions, it was clear that there was no mutual 

communication between the mother-daughter dyad. Her advice was delivered in one 

direction. The mother said: 

I tell my daughter, “I know it’s not easy for you. But you need to think about 

why you just can’t improve your grades. If you cannot understand some of the 

content in the lecture, you should pay more attention in the next lecture. If you 

find that it is too difficult for you, you should ask your teachers about it. This 

road must be taken. This bitterness must be experienced.” But she just rejects 

to tell me her thoughts. 

More cases of child-centered conflict resolution strategies will be shown below. 

Linlin’s mother had conflicts with her 17-year-old daughter over the use of mobile 

phone. Her strategies of negotiation seemed to be effective for the girl to internalize 

the mother’s opinions. Thus, the child requested on her own initiative to use a mobile 

phone with limited functions. Linlin’s mother said: 

I have already told her and discussed with her. I don’t want to monitor her use 

of the phone every day. She was angry, but when she cools down, I say that I 

will give you a network service plan for you to check the questions in homework 

and communicate with the classmates. And you can decide how to use the 

phone. As parents, we cannot control her too much; otherwise she becomes 

resentful. She should learn how to restrain herself. She also understands my 

behavior finally. She asks for another mobile phone which can only be used for 

voice service.  

Mu was a 15 years old boy. Mu’s father thought negotiation had to be 

established on the basis of mutual communication between parents and the child. Only 

in this way could disagreement between parents and Mu be resolved. Mu’s father said: 

After he entered the second year of junior high school, we started to 

communicate with him. His thinking is very active now. So there is constant 
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communication between us. I think communication is the premise of 

supervising the child. If you have no communication with the child, he will 

resist our demands. With good communication, we can come up with a 

resolution which can make everybody happy.  

As a response to the child’s emergence of autonomy, Yu’s mother said she had 

to make compromise in the conflicts over the girl’s daily studies. The mother said: 

It is true that she always wins in our conflicts. For her studies, I am really 

helpless. Sometimes it is unrealistic for me to make plans for her. I used to make 

plans for my daughter, like reciting English words after school, but the plan 

was not implemented. She used to be obedient when she was a little girl, and I 

could always achieve my goals. But after aspects of her autonomy begin to 

reveal, I have to adjust my way of parenting. So I need to consider her needs 

and negotiate with her.    

Wang’s mother used to have conflicts with her daughter over the girl’s make-

up and buying cosmetic products. She thought she had to compromise as her daughter 

became a big girl. Now the mother did not disapprove the daughter for wearing make-

up, but she did not like the type of products the girl bought. She said: 

I compromised. She buys cosmetics again. I say to her, “You should not buy 

those messy, fake and shoddy things. As girls, you should use good things. It is 

not to say that I don’t allow you to use these things.” From her third year in 

her junior high school, I think she is a big girl. I used to hit her, such as 

spanking. 

Yo’s father’s solving strategy was child-centered as well. He showed his 

respect to the 17-year-old child’s independency and individuality when he resolved 

conflicts with the child over daily study tasks. The father emphasized that it was natural 

for children’s autonomy development, so that he thought parents should guide the child 

appropriately. Yo’s father said: 
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I’m trying to respect him more and take him as the center. Communication 

happens when I play basketball with him. I may take one celebrity as the 

example, such as the growing-up experiences of a basketball star in NBA. I 

give him positive and rational information in this way. It may not have 

immediate effect on the child, but gradually he may internalize these values. 

Parents should convey information in a suitable environment. 

In this section, parents’ solving strategies with mild emotions to schoolwork 

conflicts with children were presented. Among these strategies, both parent-centered 

one-way advising and child-centered two-way communication and negotiation were 

found. One-way advising was directive in nature, while child-centered strategies 

revealed parental reflection and adjustment to teenagers’ autonomy development.   

Chapter Summary 

In this chapter, findings of parents reasoning and resolution strategies to 

conflicts over schoolwork are presented. Most parents in the interviews treated 

conflicts over schoolwork as issues of social conventions which emphasize adolescents’ 

survival in job hunting and future’s life. Even for those parents who treated conflicts 

over schoolwork as issues of maintaining teenager’s personal jurisdiction, their 

contradictory monitoring and controlling behaviors indicate conventional reasoning 

nonetheless. Through probing into how parents think and feel in schoolwork conflicts 

with teenagers, parents’ understanding of the social context related to adolescents’ 

schoolwork was shown in their conventional reasoning.  

Among parents’ resolution strategies to schoolwork conflicts, parental coercion 

is revealed. Parental coercion is prominent in strategies of scolding and hitting, but 

subtle in resolving strategies of withdrawal behaviors and guilt induction. However, 

with parental reflection on the emergence of adolescents’ autonomy development, 
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parents adjust their strategies to be child-centered and recognize the importance of 

mutual communication.  
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Chapter 6 Parent-Adolescent Interactions over Schoolwork Conflicts 

in Joint Interviews 

Introduction 

This chapter shows the major themes obtained from joint interviews with 

parent-adolescent dyads. Twelve parent-child dyads participated in the joint interviews, 

including two from the Hui families. These joint interviews provide the researchers the 

opportunity to observe parents and adolescents interacting with each other. Joint 

interview is used as a method of triangulation to support the credibility of the findings 

from the individual interviews, which mirrors the findings of individual interview. 

Second round of individual interviews are conducted to clarify the meanings in the 

joint interviews. Participants confirm that the patterns of their daily conversations 

about schoolwork conflict issues are quite similar to the interactions in the joint 

interviews, showing the authenticity of the joint interviews. 

In this chapter, findings of the joint interviews between parents and teenagers 

are presented. The purpose of joint interviews is to show the complexity of the patterns 

of adolescent-parent conflicts over schoolwork in different scenarios. Three 

characteristics are found from the findings of joint interviews. First, ineffective 

communication is shown in some families’ joint interviews. Second, the hierarchical 

and enmeshed parent-child relationship and intense affection within some families is 

revealed. Finally, some teenagers’ autonomy and parental reflection on children’s 

autonomy development is also shown in the joint interview.  
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Ineffective Communication between Parents and Adolescents 

The joint interviews revealed disagreements over schoolwork conflict issues 

between parents and adolescents. While three dyads were able to communicate 

effectively, which will be shown in the last section, others found themselves engaged 

in heated arguments, such as in the cases of Pipi, Jingyi and Chu’s families. 

Pipi had been dissatisfied with some of her teachers for a long time. She 

insisted that they had problems with teaching methods, but her mother thought Pipi 

should work on her attitudes first. In the joint interview, they failed to focus on the 

same issues to arrive at an agreement.  

[Joint interview]Pipi’s mother: I still advise you not to look at your teachers 

in a bad way. I think that as long as the teachers can teach you, they are all 

good teachers. 

Pipi: It’s true that some teachers can give lectures, but they (those Pipi was 

dissatisfied with) just can’t give good lectures. 

Pipi’s mother: How do you know their lectures are not good? I think it is 

because you don’t listen carefully to their lectures. You always look for 

shortcomings in others and never look at yourself. 

Pipi: The quality of teachers’ lectures can be judged by the atmosphere in the 

class. 

Pipi’s mother: I feel that you just have no intention to listen to the lectures 

carefully, so you want to sleep when you attend lectures. Just like what I tell 

you that since you are ambitious, then why do you always look at things and 

people in a bad way? 

Pipi: But I think our chemistry teacher is very good, and I don’t look at him in 

a bad way.  

Pipi’s mother: Nothing, I think there’s nothing at all. As long as you are 

hardworking, and then there will be no problem. 

In the second round individual interview, the mother stated that she could not 
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understand Pipi’s perspective. Pipi claimed that she agreed to her mother’s suggestions 

about working on her attitudes, but she was not able to achieve them. This further 

explained the disagreement over conflict issues.  

[Second-round in individual interview]Pipi’s mother: Sometimes I can’t 

understand my daughter’s perspective. I think her classmates influence her 

more than her teachers. She is affected by the class atmosphere. I don’t think 

we can change her environment. At present, the only method for her is to adjust 

to the environment.  

[Second-round in individual interview] Pipi: The main problem is that my 

current teacher can’t direct a right path for us to go. I feel bad about this. I 

think my mother’s advice is very good, but the main problem is that I’m really 

not able to achieve that. Anyway, I’m quite helpless. 

As seen, Pipi’s mother insisted that Pipi should adjust to the environment while 

Pipi thought it was hard for her to manage it. They disagreed with each other about 

this point, and their communication was ineffective for them to reach an agreement. 

Jingyi and her mother’s communication seemed to be ineffective as well. Jingyi’s 

mother wanted to confiscate Jingyi’s mobile phone, but Jingyi refused the mother’s 

proposal, for she needed to use the phone to check answers when she ran into problems 

with her homework. In the later, it seemed that Jingyi wanted to assert herself while 

Jingyi’s mother could not understand the daughter’s perspective and believed that 

Jingyi did not want to learn. Jingyi insisted on her views during the discussion with 

her mother, and barely responded to her mother’s advices.  

[Joint interview] Jingyi’s mother: Next time when you do homework, I will 

confiscate your mobile phone. 

Jingyi: I refuse. 

Jingyi’s mother: Why do you refuse? 

Jingyi: I have to check the questions and check the English words. 
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Jingyi’s mother: No need. If you run into problems in your homework, just skip  

it. You can ask your classmates, and then you know why there are problems for 

you. You know? The purpose of doing homework is to check the problems in 

your leaning.  

Jingyi: Even though the teachers can help me, I still can’t understand.  

Jingyi’s mother: Then why don’t you ask your classmates? That proves that 

you still don’t want to learn. I observe that you check your mobile phone every 

ten minutes when you do your homework. Reviewing, you rarely do reviewing, 

right? 

Jingyi: I can hardly finish homework. 

Jingyi’s mother: Why? 

Jingyi: Because I don’t know how to do. 

In the individual interview after the joint interview, the mother claimed that the 

girl was finding excuses for using mobile phone. The mother’s conventional thinking 

over schoolwork was shown in her words, indicating that she believed it was 

reasonable to control the child’s schoolwork. She also felt confused why her daughter 

could not understand her views. Meanwhile, Jingyi thought that though she understood 

what the mother said, she still get annoyed when she heard those words. Jingyi thought 

it was impossible for them to communicate with each other effectively, though she 

could not explain the reason of it. 

[Second-round in individual interview]Jingyi’s mother: I feel that when I want 

to communicate with her, she just doesn’t want to cooperate with me. In fact, 

it is an excuse for her to use mobile phone to check answers. I think that what 

I tell her is very simple. I just can’t figure out why she can’t understand it. But 

I can’t let her be. If I give up (her schoolwork) completely, her situation will 

get worse and worse, and she will also give up herself.  

[Second-round in individual interview] Jingyi: Anyway, we can’t talk about 

schoolwork. It is basically impossible for us to communicate smoothly. I can’t 



130 
 

tell why, but I feel that it is impossible. Although I think what she says makes 

sense, I still feel a bit repulsive and I feel very annoyed about her advice. 

When the mother knew the communication was ineffective, she was so 

desperate to continue. However, the daughter was giving up communicating with her 

mother. Another case of ineffective communication was Chu’s family. In the 

conversation between Chu and her father below, their conflicts over taking tutorials 

were revealed. Chu did not want to go to the tutorial schools for she questioned about 

the time cost and the benefit of taking tutorials. In the joint interview, Chu was 

interrupted by the father three times, showing the father’s disagreement over Chu’s 

ideas and his coercive approach. But Chu was still trying to argue in the joint interview. 

[Joint interview] Chu: You told me last time that and there are two tutorial 

classes I need to go to. Then how can I finish my homework? 

Chu’s father: The homework should be done, and the tutorials must be taken 

as well.  

Chu: It is very likely that in the eighth grade, we need to go to school on 

Saturday. Then I only have Sunday to do homework. If I need to take tutorials 

on Sunday, how can I (being interrupted)… 

Chu’s father: Let’s see! You should take tutorials when there’s deterioration in 

your grades. If you have good grades, you don’t need to take tutorials at all.  

Chu: But taking tutorials is not effective for me. 

Chu’s father: It’s because you don’t study hard! Your ideas are not correct! 

You are just sloppy! 

Chu: But no one wants to study (being interrupted)… 

Chu’s father: If you don’t study, what things can you do?  

In the following-up interview, Chu expressed that she wanted to live a less 

stressful life, and the father kept talking about the importance of schoolwork. The 

father was not interested in Chu’s views. The contrast between parental demands and 
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expectation emerging from conventional reasoning with the father and obtaining 

control over own things revealed in her personal reasoning with the daughter was 

apparent.  

In this section, typical cases in which parents and teenagers could not 

successfully communicate with each other were presented. Among these cases, the 

disagreements between parents and children over schoolwork issues were obvious. 

While teenagers talked about their own ideas about their schoolwork, it seemed 

difficult for parents to understand adolescents’ perspectives. Ineffective 

communication between parent-adolescent dyads was revealed. The outcome of the 

ineffective discussions in many cases was that children tended to accept parents’ views 

eventually. This observation will be further presented in the next section.  

Hierarchical Parent-Child Relationship Revealed in Joint Interviews 

The discussions of schoolwork conflict issues between parents and teenagers 

in the joint interviews revealed the hierarchical characteristics of parent-child 

relationship in Chinese families. Parental authority was shown when they asserted their 

expectations about children’s schoolwork in the joint interviews. Some expectations 

were expressed with mild emotions and implicit coercion, and others were mentioned 

with explicit parental coercion. Children eventually accepted the parents’ views, 

showing parents were mighty and teenagers were passive in their relationship. 

Implicit parental coercion in joint interviews: teenagers have no choice 

but to accept. Specifically, some parents talked to their child about their expectations 

with mild emotions, sounding more like giving suggestions to their children, such as 

Haohao’s father, Yo’s father and Ming’s mother. However, parental coercion was 
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shown in a subtle manner from these parents. As shown in the previous chapter 

describing conflict resolution strategies, this was one-way advising strategy and 

parent-centered in nature. These parents’ words showed conventional reasoning of the 

obligatory nature of schoolwork so that the children should fulfill filial responsibility 

by studying hard and obtaining good grades in exams. Compared to the parents, the 

reactions of the children, Haohao, Mingming and Yo in the interviews, seemed to be 

passive. At times they remained silent; in other times they uttered a few words that 

complied with the parents’ point of views. But it was hard to differentiate whether they 

agreed with the parents sincerely, or they felt they had no other choice upon parents’ 

implicit coercion. At the follow-up individual interviews, these adolescents gave a 

variety reasons for accepting parents’ suggestions. Though they felt parents’ advices 

made sense, teenagers thought there was no other choices provided for them as well.  

In the interview of 17-year-old Haohao’s family, the father chose the conflict 

issues, as Haohao did not express any preferences. After choosing the issues of Gaokao 

and daily study tasks, the father started to talk about the importance of Gaokao and 

obtaining a bachelor’s degree in the university, and he advised the son to study harder. 

When he asked the son to describe his study plans for the remaining one and a year 

half in the senior high school, Haohao just echoed his father’s views. Without asking 

for Haohao’s own thoughts, the father continued his one-way advising strategy. 

[Joint interview] Haohao’s father: You have one and half a year before 

Gaokao. If you can’t pass Gaokao, what will you do? You must pass so as to 

enter into university, understand? Our requests are not very high. It’s like when 

you do your homework, and you run into problems, and you need to clarify it. 

If you can’t enter into a university, it will be a big problem. Everyone else goes 
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to school, but you are alone at home. What will you do? You have to have a 

plan now.  

Haohao: I will plan. It is all right to make a plan. 

 (The father continued to give advice to Haohao’s daily study. The son did not 

express his opinions over the father’s advices, and just said yes when the father 

asked, “Do you agree with me?”)  

In the follow-up interview, Haohao said that he agreed to what the father said, 

but he still needed to overcome a lot of challenges in his schoolwork. Haohao said: 

[Second-round in individual interview] What he says is also my learning goal. 

But I feel bored when I study, because I feel that those questions are too difficult. 

But there is no way, and I try to overcome it. 

As shown above, Haohao agreed with his father anyway. It was similar to Yo’s 

case. Yo’s father thought that the son should put more energy into the subject of 

Chinese and spend less time on playing mobile phone games. Though the son said he 

did not think playing mobile phone games affected his study negatively, he agreed to 

the father’s ideas without expressing much of his views in the joint interview. 

[Joint interview] Yo’s father: Regarding the issues of leisure and hobbies, I 

observe that in the past, you played basketball once a week, but recently it 

seems that you spend more time on online games. Have you thought about this? 

Do you think it is a problem? 

Yo: No. 

Yo’s father: Not a problem? Why? 

Yo: I need to balance my work and rest. 

Yo’s father: How to balance? If you play the games too much of the time, it is 

bad to your health.  

Yo: But I don’t spend too much time on it.  

Yo’s father: The problem is that you still spend too much time on it everyday, 

which affects your health. It also affects your study, such as the time you spend 

on extracurricular reading. What do you think? In the next step, I think it is 
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better to adjust the time you spend on playing online games and learning.  

Yo: Okay. 

 (Then the father stated his suggestions one more time. The son did not express 

his opinions over the father’s advices further, and said “It would be okay” 

when the father asked “Would it be okay for you?”)  

In the second round individual interview, the father said that he was satisfied 

with the outcome of the discussion with his son. But the thoughts of Yo were more 

complicated. The boy said: 

[Second-round in individual interview] If my father’s ideas are convincing, I 

should listen to him. But every time I can only say a few words before he talks 

more than an hour. He says everything, which leaves me nothing to say when 

he finally finishes his speech.  

On the one hand, Yo thought the father’s opinion was reasonable. On the other 

hand, he felt helpless that he had no other choice except for accepting the father’s 

views. The father’s coercion was revealed in a subtle way. Similarly, in Mingming’s 

family, the mother’s authority is revealed in the joint interview. The mother chose the 

focus of the joint interview. To ensure the grades of sports subject in Zhongkao, the 

mother suggested that Mingming rode a bike to school every day accompanied by the 

father. Mingming agreed to bike riding, but he did not want the father to be with him. 

At the end, Mingming complied with the mother as she did not allow an alternative 

choice.  

[Joint interview] Mingming’s mother: Tell me about the percent of the sports 

grades in the total grades in Zhongkao. And what physical exercise you are 

planning to do? 

Mingming: 20 percent.  

Mingming’s mother: It’s a trouble if you can’t get that 20 percent of grades, 

you know? You need to do exercise every day. You can go to school by bike. 
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Okay? 

Mingming: Okay. 

Mingming’s Mother: I will buy a bicycle for your father in the next semester, 

and then your father will ride with you. Your school is far away, and we will 

worry about you if you ride on your own.  

Mingming: Accompanying me every day? Doesn’t it bother my father too much? 

What about my father’s car? 

Mingming’s mother: He will not drive. Is it okay? 

Mingming: Okay. Okay. But can’t I go by myself? I am a big boy now! 

Mingming’s mother: You choose, either it’s me to accompany you, or it’s your 

father.  

Mingming: Umm (sigh)… Then I will let my father accompany me. This is the 

only way. 

With the mother’s forceful attitude, Mingming gave up his views finally. In the 

cases shown in this subsection, parents’ coercive approach was indicated in a subtle 

way, as they did not provide children with an alternative option, and their suggestions 

were the only choice. They hardly considered the children’s views, or decided the 

views altogether. Given such a situation, adolescents had no choice but to accept 

parents’ views. Hierarchical parent-child relationship was revealed in their conflict 

resolution. 

Explicit parental coercion and adolescents’ submission. Explicit coercion 

was shown in the joint interview in the ways some parents expressed their expectations, 

such as yelling to their children. Coercive parental behaviors were especially 

predominant when children conveyed their disagreements to the parents, such as what 

happened in Chu’s family and Jian’s family in the interviews. Teenagers found their 

argument useless in discussion of conflict issues with parents. Some of them eventually 

gave up arguing and chose to follow parents’ opinions, which indicated parental power 
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over children. Take Jian and his mother’s case for example in the joint interview. When 

Jian mentioned a previous fight between him and the mother, the mother became quite 

angry. She interrupted Jian and started blaming Jian for picking on her misdoings. 

When Jian realized that the mother was angry, he shut up so as not to irritate his mother 

anymore.  

[Joint interview] Jian: When I was younger and had quarrels with you, you 

said “Get the hell out of here, and don’t show up in front of me”. Then I left. A 

few seconds after I left, you asked me to come back. It’s like I shouldn’t have 

gone away after you asked me to get away. 

Jian’s Mother: This is mother. Don’t you understand it? Am I really letting you 

leave? This shows that you are simply a white-eyed wolf (白眼狼) and you do 

not understand the mood of the parents. You don't know my mood at all (yelling)! 

(Long silence) I feel that you are picking my faults. 

Jian: No. I really didn’t mean to do that. 

(Silence) 

Jian’s mother called Jian “white-eyed wolf”. This term was often used by 

parents when they blamed children for being unfilial. When she expressed her 

dissatisfaction by yelling such guilt inducing words, Jian yielded to his mother 

immediately.  

As shown in the earlier section, Chu and her father had ineffective 

communication. She felt exhausted when doing her homework. She did not want to 

attend tutorial schools, which left her not enough time to finish her homework. In the 

joint interview, the father yelled to the daughter, indicating his disagreement to the 

daughter. The father’s attitude was quite tough, and he insisted that the daughter had 

to take tutorials. The daughter tried to argue with the father, but finally complied with 

her father when she found arguing was useless. 
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[Joint interview] Chu’s father: You spend your time on what issues? 

Chu: I just can’t continue in doing my homework…  

Chu’s father: Why can’t you? 

Chu: It is just too much (crying)… 

Chu’s father: Every student is given the same time (loudly)! Only you think the 

homework is too much! (Remaining silent for five seconds) Taking tutorials is 

a must, and you should improve your grades through taking tutorials!  

Chu: Okay. I will. I will go to the tutorial schools (still crying). 

In the follow-up individual interview, the father insisted on his opinions. He 

thought Chu’s arguing behaviors were making excuses given the actual facts that Chu 

did not study effectively enough. Chu said she was often interrupted by her father when 

she expressed her opinions. She thought there was a generation gap between her and 

her father. She was trying to adapt to her father’s style of talking and to understand the 

father’s perspective, but obviously she was still upset about the fact that the father 

could not take her views.  

[Second-round in individual interview] My dad must have a generation gap 

with me, and he misunderstands what I mean. There are misunderstandings, 

interruptions and something like that between us. Anyway, I can understand 

my dad, but my dad can’t understand me. So basically I don’t talk to him, and 

try to avoid misunderstandings. 

Overall, in the parent-adolescent joint-interviews of above families, it was 

shown that parents were powerful while teenagers were passive. Parental coercion was 

revealed in their discussion of schoolwork conflict issues, no matter whether the 

parents expressed their opinions with mild emotions or overt anger. Parental authority 

and hierarchical relationship was revealed through parents’ and teenagers’ 

conversations. Given such a situation, children were passive and weak. Those 

adolescents were not able to stand firmly and assert their views and needs when they 
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had disagreement with parents. Such a hierarchical parent-child relationship was likely 

to jeopardize teenagers’ autonomy development.  

Intense Emotions Revealed in Blurred Boundaries between Parents and 

Teenagers in Joint Interviews 

Intense emotions were likely to arise from blurred boundaries between parents 

and teenagers. Such emotions could be found in the parent-adolescent interactions in 

the joint interviews. When discussing over schoolwork conflicts, parents’ anger and 

anxiety, as well as children’s feelings of grievance (委屈) and guilt were revealed. 

Parents tended to regard ensuring children’s good academic performance as their own 

responsibility. They felt angry and anxious when they were not satisfied with 

children’s behaviors that might negatively affect schoolwork, such as the case of Jian’s 

mother, Bobo’s mother and Chu’s father. From the perspective of teenagers, they were 

fully aware of parents’ sacrifice, and they did not want to disappoint their parents. At 

the same time, parents’ coercion and their parent-centered opinions also made children 

feel grievant.  

When Jian talked about his dissatisfaction with his mother, the mother was 

angry and upset. Though she acknowledged the child’s independence, she thought her 

control over the son was reasonable. She believed that her controlling behaviors came 

from her love, as she did not want her son to encounter obstacles in his life. She also 

talked with tears about her anxiety when she thought about the son’s leaving home in 

the future. This made the son feel sad.  Interpersonal boundaries were indicated to be 

weak between the mother and Jian. 

[Joint interview] Jian’s mother: I know that you have your own ideas now. I 

also hope that you can do what you want. But if some things will obviously 
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make you hit a wall, why do you still want to go ahead? Why don’t you just 

listen to my suggestions? 

Jian: I feel that instead of letting you advise me, I’d rather hit the wall.  

Jian’s mother: But I feel bad when I think of how you will meet obstacles and 

get frustrated because of it! Anyway, you are growing up into a big boy. You 

are 15 years old. We need to move on and look forward. There is less and less 

opportunity for me to involve myself in your life. When you enter university, 

you won’t give me a phone call (choking).  

Jian: What do you mean (crying)? 

Jian’s mother: (Remaining silent) I mean nothing. So don’t pick on my wrong 

doings. I can only accompany you for four years before you go to university. 

Have you thought about it (crying)?  

(Then the mother went out to feed her new baby. When she came back, Jian 

and the mother changed to another topic. Their emotions were subsided. ) 

In the individual interview after the joint interview, what the mother and Jian 

said further proved their close relationship: 

[Second-round in individual interview] Jian’s mother: Indeed, there are only a 

few years before he leaves me. When he goes to university, your child can’t be 

by your side. I cherish the time which can be spent with my child. He has 

blocked me in QQ, and it is unbelievable that he doesn’t let me see his Qzone. 

Sometimes I feel that I am quite unsuccessful. I am very uncomfortable with the 

alienation between the child and me. 

[Second-round in individual interview]Jian: In the past, when I didn’t get a 

prize in swimming, my mom was still paid attention to me (crying)…But now I 

can win the prize, she does not care about it. I know that my mom is very nice 

to me. It’s just I don’t know why when I talk to my mom, we are always going 

to have conflicts (crying heavily). 

The mother felt anxious about the alienation between Jian and her after Jian 

entered into adolescence. At the same time, the son was anxious about the intense 

relationship with the mother. Apparently, the son wanted to seek the mother’s attention 
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and love.  

Chu’s father’s coercive behaviors have been shown above, which might come 

from blurred boundaries between the father and the girl. In the conversations between 

Chu and the father in the joint interview, the father’s determination of sacrificing for 

the daughter and how the daughter cared about his father’s sacrifices could be seen. In 

the second-round individual interviews, the father further explained how he sacrificed 

for his daughter. Chu also said that she had the feeling of studying for her father, for 

she knew that the father loved her deeply and sacrificed much for her.  

[Joint interview] Chu: If there’s improvement of my grades in the next semester, 

I will change my one on one tutorial to one to many.   

Chu’s father: It is something that your mother and I will consider. Don’t save 

money for us. We are even willing to sell blood for your study (both the father 

and the daughter remaining silent). You don’t need to consider the money issue 

for us. Your mom and I will insist on supporting your study.  

Chu: Then I will study hard from now on. 

As seen, blurred boundaries were revealed in relationship between Jian and his 

mother, Chu and her father. On the one hand, blurred boundaries justified parents’ 

coercive behaviors and opinion so that children thought they should understand parents’ 

demand and study hard. On the other hand, it contributed to children’s use of 

compliance in resolving conflicts with parent. 

Teenagers’ Autonomy Revealed in Parents’ Child-Centered Conflict Resolution 

Strategies 

Not all teenagers yielded to their parents eventually in the joint interviews. In 

cases of Chaochao and Er, when they had disagreement with parents, they not only 

spoke their minds out, but also obtained their parents’ understanding and support. 
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Their parents adopted child-centered conflict resolution strategies. They were willing 

to listen to their children and let the children made their own decisions about 

schoolwork when they felt children’s thoughts were reasonable. It was related to 

parents’ reflection on their own behaviors and how it allowed children’s autonomy 

over schoolwork. 

Chaochao’s father suggested the son to take a recitation class for traditional 

Chinese studies. But Chaochao rejected this proposal and explained the reason, and 

the father accepted the son’s views eventually. The interaction in the joint interview 

revealed the parents’ reflection on child’s need for autonomy.  

[Joint interview] Chaochao’s father: When the vacation is over, you have less 

time to read. You need to read a hundred times before you understand it. There 

is a recitation class for traditional Chinese studies. 

Chaochao: (Responding quickly) I don’t want to go. 

Chaochao’s father: Why? You don’t want to go because it is not useful. What 

about this class that you think is not useful?  

Chaochao: Anyway, I don’t want to go. It’s hard to have a holiday, and there 

are only a few days left. And I have to go to the tutorial schools. 

Chaochao’s father: You can go to the recitation class after the holiday (being 

interrupted)… 

Chaochao: I don’t want to go! When I go back to school, I have to do my 

homework. I think taking such a class is a waste of time. 

Chaochao’s father: So you think there’s no sense to take this class. But I heard 

that it is necessary to learn the ancient texts in Chinese. Alright, I know your 

views.  When you feel that there is a need, we will take the class then. 

In the follow-up individual interviews, the father explained the reason for 

accepting his son’s opinions. He talked about his previous reflections of how his 

behaviors might bring effects on the boy. The boy said that he was happy as the father 
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could understand his perspective and support his decisions. 

[Second-round in individual interview] Chaochao’s father: I reflect that I 

criticized him too much in the past. My expectations on him were too high as 

well. My behaviors might make him less confident about schoolwork. He is 

sometimes not self-confident and has self-destructive tendency. Sometimes he 

bangs his head against the wall when he is angry. I worry about this. I hope 

that I can have the opportunity to discuss this issue with him. If it is my fault, I 

will make changes.  

[Second-round in individual interview]Chaochao: I think my dad knows me 

very well and he can always tell what I want to say. I really think that there is 

no need to take the recitation class. I am really grateful that my father always 

understands me. I’m happy about the outcomes of our discussion.  

Chaochao’s autonomy development was revealed. Similar to Chaochao, Er 

talked about her disagreements with regard to the mother’s behaviors of talking about 

her schoolwork. Er explained that she had her own ideas and schedules about how and 

when to study so it was not necessary for her mother to care about her study too much. 

Er’s autonomy over schoolwork can be shown in the following conversation.  

[Joint interview] Er: About the schoolwork, I have a little request. 

Er’s mother: Say it. 

Er: I have my own plan about my study. Could you please…just don’t always 

scold me, and say that my plan is not good. Anyway, you need to respect my 

own learning methods. Can you trust me? 

Er’s mother: Okay, if you have your own plan, why do I still manage your study? 

Since you have your plans, then work hard on your own. 

Er: I hope you can understand me. And, sometimes when we have a meal or go 

shopping together, you always talk about studying. I am very embarrassed 

about that. You know? 

Er’s mother: Okay, I will pay attention to it. 

Er was asserting her own views and the mother accepted it. In the second-round 
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individual interviews, Er said she was happy about her mother’s supporting attitudes. 

The mother also explained why she would accepted her daughter’s opinions. She 

thought she needed to learn how to be a better mother. The mother used to compare Er 

with other children, but after the daughter showed dissatisfaction about this, the mother 

stopped doing that. The mother’s reflections and respect for the child’s autonomy 

development were shown. She said: 

[Second-round in individual interview] One is never too old to learn. I used to 

compare her with others before, and then I reflected on it and I stopped. Now 

since she comes up with her ideas, then I respect her thoughts. I seriously 

consider her opinions and my behaviors. She has her own plans in her study, 

and I trust her.  

Bobo’s mother’s reflections on her previous coercive behaviors were also 

expressed in her conversations with Bobo: 

[Joint interview] Bobo’s mother: I am learning. In the process, I learn to 

accept you and accept who you are, instead of saying that I want you to grow 

into the kind of child I want. I change to not to force, and to help and support 

(wiping tears with a paper towel, the child looking at the mother). Therefore, 

my current state of mind is less flustered. I have been anxious about your 

schoolwork before.  

Bobo: Yes (head down, with tears). 

Bobo’s mother: What do you think? 

Bobo: Right (Wiping away tears). 

It seemed that Bobo was touched by the mother’s words, and agreed to his 

mother’s supportive attitudes towards his views. Overall, in this section, effective 

communication between parents and children was shown. As what the parent 

informants claimed, they reflected upon adolescents’ need for independence so they 

adjusted their conflict resolution strategy to child-centered. Teenage informants also 
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stated that they felt being understood and respected. They were happy that the 

discrepancies were resolved through mutual communication.  

Chapter Summary 

This chapter examines the discussion of conflicts between parents and 

teenagers over schoolwork in the joint interviews. In some cases, ineffective 

communication is revealed between parents and children. Some adolescents choose to 

accept their parents’ views eventually with parents’ coercive approach. Parents’ 

coercion is shown in both explicit and implicit ways, indicating the parent-centered 

conflict resolution strategies adopted by some parents in adolescent-parent conflicts 

over schoolwork. However, parental reflections on teenagers’ autonomy development 

are still seen in other cases. Those parents adjust their conflict resolution to child-

centered, so parents and children are able to mutually communicate with each other 

about their disputes. These findings confirm parents’ and youths’ conflict resolution 

strategies showing in the previous two chapters. The findings also confirm the process 

of teenagers’ conflict resolution: the teenagers often argued for their views, but 

eventually yield to their parents eventually. Children’s tendency to avoid the 

consequences of intensified conflicts is also indicated. When parents are angry, 

teenagers adopt strategies to soothe the intense parent-child relationship. But there still 

are youths asserting themselves when they have disagreements with parents. As for 

parents, their coercive, parent-centered and child-centered conflict resolution 

strategies are found. Among the conflict resolution strategies of parents and children 

in the joint interviews, parents’ authority within their families is revealed. However, 

teenagers’ desire for attaining autonomy and parental realization of children’s 
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autonomy development are shown as well.  

The joint interviews provide us with a valuable opportunity for us to look into 

parent-adolescent interactive dynamics. Intense emotions of parents and children are 

found in some cases of parent-adolescent interactions. Such strong emotions are likely 

from blurred boundaries over conflict issues over schoolwork between parents and 

adolescents, so enmeshed parent-child relationship is revealed in the joint interviews. 

These parents tend to treat issues related to children’s schoolwork as family issues 

while teenagers acknowledge and appreciate parents’ involvement. However, with 

children’s increasing desire for seeking more privacy and independence, conflicts will 

still happen with both parents’ and teenagers’ intense emotions. Teenagers’ emotions 

are especially complex when they have conflicts over schoolwork with parents as they 

feel guilty and grievant at the same time.  
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Chapter 7 Unique Features of Hui’s Views on Education 

Introduction 

There are five Hui mothers, three Hui adolescent boys and five adolescent girls 

participating in the present study. Among them, three mother-child dyads are from the 

same family, two of which took part in the joint interviews, namely Jingyi’s family 

and Huahua’s family. Based on these participants, it is found that adolescent-parent 

conflicts over schoolwork are as prominent as Han families in Hui families. The 

reasoning styles, conflict resolution strategies and family dynamics of Hui parents and 

teenagers are resemble those of Han families, as indicated in the previous chapters. 

However, the findings show Hui’s views and values over schoolwork. The first part of 

the present chapter will introduce the key themes of Hui Muslim’s distinctive features 

of views over schoolwork. The second section will examine how Hui participants 

aspire to pursue modern education and maintain traditional Islam values and norms at 

the same time.  

Entering University Might not be the Only Choice for Hui Adolescents 

The findings showed that entering a university was not deemed the only option 

for Hui adolescents. First, marriage was a choice for Hui girls instead of receiving 

higher education. Second, starting a business and going to an Arabic language school 

were also mentioned by some Hui parents as career options rather than passing Gaokao 

and entering universities.   

In the Hui community, it seemed that for females, marriage was considered a 

choice for women on top of entering into university. This was not mentioned by the 

Han participants. For example, the elder members in Zhu’s hometown, a rural place in 
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Ningxia, held that if a girl could not enter a university, she should get married. Zhu 

said: 

I am Hui. In my hometown, few girls at my age are able to enter universities. 

Some are already married, and some already have a child. Then some uncles 

who are not educated ask my father, “Why isn’t your child married?” They 

think I’ve quitted school, so they ask why I still don’t get married. My father 

jokes with me sometimes, and says, “If you can’t go to college, you will be sent 

back to hometown to marry.”  

According to 17-year-old Ayisha, her grandparents tended to think that it was 

not cost-effective for females to take higher education. The grandparents believed that 

girls might not find a job after obtaining a bachelor’s degree, and girls should marry 

someone and become full-time homemakers anyway. Ayisha said: 

My grandparents may feel that it is not easy to find a job now. Even if you 

graduate from a university, it’s still possible that you can’t find a job, especially 

for a girl. Anyway, girls have to be married, and can’t get married too late. 

There are some sisters in the family who find it hard to study in the university. 

After graduation, they still can’t find a job for several years. So they can only 

get married and look after their children. They have studied for so many years 

and the education has no use. 

Dier stated that when there was a deterioration in her grades, her mother would 

say that it might be better to marry off Dier. Negative emotions emerged when Dier 

heard her mother mentioned about marriage. Dier thought such words indicated her 

parents’ negative judgement on her potential in schoolwork. She said: 

My mom says that my grades have gone down. My dad and my mom are always 

saying, “If you can’t get into senior high school, we will marry you off.” I am 

angry when she said such things. Why do they judge that I can’t enter a 

university? She also says that I can go to a secondary vocational school, find 

a job and get married. My mom thinks that some people graduating from 



148 
 

Tsinghua University also can’t find a job, so she may worry about that.  

Seventeen-year-old, Yiyi described how her parents forced her older sister to 

marry at the age of 18 years old. Yiyi believed that her parents were patient to the son 

based on her experiences of conflict resolution. Yiyi felt it was unfair for her and her 

sister: 

I think my sister should feel a bit resentful to my parents in her heart. I feel 

unfair about my parents’ son preference. For instance, when I argue a little bit 

with my mom, my mother gets very angry. But if my younger brother argues 

with her like that, she only scolds him a little bit. My sister and I notice that 

they had sterilization after my brother was born. They are all peasants, and I 

guess son preference should be ingrained in their mind. 

Yiyi’s parents grew up in rural areas, but the family lived in Yinchuan at the 

time of the interview. Currently, Yiyi’s family had got an urban residence status (城市

户口). Yiyi thought her parents had son preferences because of their peasant 

upbringing.  

Starting a business or entering Arabic language schools was also mentioned as 

acceptable options by some Hui participants. These opportunities were seldom 

considered by the Han sample. Yu could have entered in a Third Tier University, but 

the mother did not let her because of consideration of cost-effectiveness. As university 

tuition fee was expensive, the mother thought it would be better using the money to 

start a business or go to a junior college: 

My daughter can enter a Third Tier University, but I think it is better to be 

practical and go to a junior college to acquire some professional skills and get 

a job finally. However, she disagrees, saying that the reputation of junior 

college is not good. I say, “I don’t think you should go. I’d rather spend 

100,000 yuan to open a shop for you so that you can find a way to make a living. 
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Why bother to spend three or four years in university and spend so much 

money?” 

Yu’s mother did not want her daughter to go to the Third Tier University for 

her practical considerations. At the time Yu’s mother was interviewed, Yu was 

repeating in Grade Three in senior high school. The mother agreed that if Yu could 

enter First or Second Tier University, she would be happy to let the daughter go, as the 

tuition fee would be much lower in First or Second Tier University. 

Ayisha’s family is a traditional Muslim Hui family and many of her elderly 

male relatives in her family were akhoondaunt (阿訇). Ayisha talked about the option 

of entering an Arabic language schools after graduation from junior high school. 

Arabic language schools stem from the education in Mosques, which is the Chinese 

version of Islam education. Many Arabic language schools use religious text to teach 

students Arabic language. After graduation from Arabic schools, Hui people could 

choose to become a translator. Ayisha said: 

 My grandfather is an akhoondaunt (阿 訇). He did a good job. My 

grandparents feel that studying is useless as university graduates can’t find a 

job as well. Thus, they think that I can go to Arabic language school when I 

graduate from junior middle school. After that, I can become a translator, like 

one of my uncles. He didn’t go to junior middle school but became a translator 

in an Arab country after studying in Arabic language school for a year.  

Overall, with the small sample of Hui participants, distinctive features of the 

Muslim Hui community and culture were revealed. The findings showed that in the 

tradition of Hui Muslim, marriage was a rational option for Hui females compared to 

enter universities. Running business and entering into Arabic language schools were 

also mentioned as an alternative for teenagers instead of obtaining higher education. 
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Such views were not found with Han participants, showing the unique Hui Muslim 

values on education. These features were related to Hui Muslim’s religious beliefs and 

customs, which will be further examined in the discussion chapter.  

Schoolwork Perceived as Important by Hui Muslim in Urban Area 

Though entering a university might not be perceived as the only choice for Hui 

youths, the findings revealed that schoolwork was deemed important in Hui families. 

Pursuing modern education was gradually accepted by Hui as an essential way to 

survive in the current society. Yet, receiving education in mainstream schools was 

regarded as a threat to Islam values and norms by some Hui participants. They tried to 

balance the need of obtaining modern education and the significance of maintaining 

religious heritage.     

For most of the Hui participants in the present research, studying hard and 

entering a university were perceived as the best arena for teenagers’ future life. 

Ayisha’s grandparents allowed her to enter senior high school instead of taking an 

Arabic school so as to adapt to the modern society. According to the girl, her 

grandparents believed that as long as Ayisha could maintain cultural heritage, it was 

acceptable to pursue secular education to survive in the contemporary society.  

There are many norms of Hui Muslims, and all of these norms are to make 

people develop themselves. When my grandparents discussed whether I should 

go to Arabic language school or senior high school, they finally decided to let 

me go to the latter. They think as long as I can keep the rules of Muslim Hui, 

like not having alcohol and eating pork, it is okay to pursue secular education, 

and the more the better. Because in this society, people can’t survive without 

learning a lot of modern knowledge.  

Similarly, Zhu’s mother hoped the daughter could keep Islamic traditions, but 
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she also thought that obtaining education in mainstream schools was necessary to have 

a better life. She did not think the way she regarded her children’s schoolwork was 

different from Han people. 

When my daughter was young, I sent her to the mosque to learn chanting 

during winter vacation. I say that as a Hui, you have to learn the basic 

knowledge of Hui Muslim. Don’t forget our values and norms of Hui, and don’t 

be a fake Hui. As for schoolwork, it is becoming more difficult. Previously, you 

could get a job after senior high school. But now, job hunting is hard even for 

undergraduates. Now, you can only survive with studying hard. In the aspect 

of schoolwork, we are the same as Han.  

Huahua’s mother declared that her family was a traditional Hui family. She and 

her family members behaved in strict compliance with Hui’s principles. But the mother 

emphasized that she would not let religious beliefs affect her son’s schoolwork.  

In the case of our family, you can take a look at our family photo. Do you see 

the hijab of the grandmother? We strictly observe the religious norms of Hui 

Muslims, including our diet and other living habits. But we are not 

extremists. … In the aspect of my children’s schoolwork, I never teach religious 

and ethnic education traditions to my children. There are no such things in our 

family. 

While insisting on the maintenance of Hui heritage, the above section indicated 

Hui participants’ confirmation of the importance of secular schools. This might partly 

explain why the patterns of adolescent-parents conflicts over schoolwork, including 

children’ and parents’ reasoning in Hui families were quite similar to Han families in 

the present study. In the aspect of adolescent-parent conflicts over schoolwork, Hui 

group had internalized some of the mainstream values and norms.  

Chapter Summary 

Hui people have their own traditions of education and religious principles. With 
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the influences of the religious traditions, marriage was considered a choice for Hui 

girls on top of attaining higher level education. Starting a business or going to an 

Arabic school were also taken as options for teenagers, rather than entering universities. 

However, the distinctive features of Hui’s views on children’s schoolwork mainly 

remain to career or life pathways, which does not affect adolescents’ and parents’ 

conflict reasoning about adolescent-parent conflicts over schoolwork. These unique 

features also do not entail parent-child interactive dynamics. Secular education plays 

a dominant role for nowadays Hui people living in the urban area. In the social context 

in Mainland China, the importance of secular education is commonly internalized by 

Hui children and parents participating in the present research. Given such a situation, 

Hui parents are trying to maintain Hui Muslim’s traditions and encourage children’s 

schoolwork at the same time.  
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Chapter 8 Discussion and Conclusion 

Introduction 

The findings of the present study address the research questions which include: 

(1) What are the patterns of adolescent-parent conflicts over schoolwork in Chinese 

families? (2) How do parents and teenagers reason and resolve their conflicts over 

schoolwork in Chinese families? (3) What is the role of parental psychological control 

when parents and adolescents have conflicts over schoolwork? (4) How does youths’ 

autonomy emerge from adolescent-parent conflicts over schoolwork in Chinese 

families? The findings which can address the first and the second questions reveal the 

reasoning and resolution strategies in schoolwork conflicts of parents and teenagers. 

For reasoning, most parents treat conflicts over schoolwork as issues of social 

conventions; some parents have conventional jurisdiction and treat conflicts over 

schoolwork as issues of maintaining children’s personal jurisdiction at the same time, 

indicating multifaceted reasoning. Regarding teenagers’ reasoning over various 

aspects of schoolwork, they treat conflicts over academic performance as issues of 

social conventions; they justify their perspectives on conflicts over daily studies by 

appealing to conventional and personal jurisdiction at the same time, revealing 

multifaceted reasoning; teenagers treat conflicts over leisure activities and other non-

academic activities as issues of maintaining personal jurisdiction. As for resolution 

strategies in schoolwork conflicts, many parents’ conflict resolution strategies are 

parent-centered, indicating explicit and implicit coercion as well as intense emotions; 

parents’ conflict resolution strategies with mild emotions reveal both parent-centered 

and child-centered orientations. Adolescents adopt various strategies at different stages 



154 
 

of conflict resolution; their conflict resolution strategies indicate the characteristic of 

relationship-orientation; adolescents use conflict resolution strategies which enable 

them to implicitly assert themselves. As for the third and the last research questions, 

parental psychological control is revealed in the parents’ conflict resolution strategies 

of ignoring and silent treatment. Controlled motivation is indicated in teenagers’ 

reasoning about schoolwork conflicts, suggesting partial-internalization of parents’ 

values. Adolescents’ autonomy is revealed in their personal reasoning about daily 

studies, leisure and non-academic activities, as well as conflict resolution strategies of 

arguing, talking back and implicit self-assertion. A substantive theory is grounded in 

the findings of the present study. The grounded theory is presented in Figure 2 to show 

the patterns of adolescent-parent conflicts over schoolwork.  

In this substantive theory, the patterns of adolescent-parent conflicts over 

schoolwork reveal parents’ and teenagers’ reasoning and resolution strategies in 

schoolwork conflicts. Teenagers’ conventional reasoning about academic performance 

and daily studies are responsive to parental expectation and parental investment which 

emerged from parents’ conventional jurisdiction over children’s schoolwork. 

Children’s conflict resolution strategies are relationship-oriented and reactive to 

parents’ parent-centered strategies in different stages of conflict resolution. Parental 

psychological control is indicated in their conflict resolution strategies of ignoring and 

silent treatment. Parental psychological control brings controlled motivation to 

adolescents, which is reflected in teenagers’ conventional reasoning about academic 

performance and daily studies. Adolescents’ controlled motivation discourages their 

autonomy over schoolwork. However, teenagers’ autonomy is revealed in their 
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personal jurisdiction over daily studies and non-academic activities, as well as their 

conflict resolution strategies of talking back, arguing, and implicit self-assertion, 

reflecting their autonomous motivation in academic and general spheres.  

  

 

This chapter further examines how adolescents’ reasoning and conflict 

resolution about schoolwork conflict is reactive to parental expectation and strategies. 

The nature of hierarchical and enmeshed parent-child relationship explains adolescents’ 

reactive reasoning and resolution strategies in schoolwork conflicts, revealing 

hierarchical parent-child relationship and family enmeshment. Discussion is also 

drawn on how with parental psychological control strategies, children show controlled 

motivation, influencing the development of adolescents’ autonomy. The limited 

personal space and privacy endowed to children in schoolwork discourage them from 
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developing autonomy.  

Furthermore, parents’ cohort background will be examined so as to better 

understand parents’ reasoning and resolution strategies. Gender and ethnic variations 

in the patterns of adolescent-parent schoolwork conflicts will be explored in this 

chapter as well. At last, implications and limitations of this study will be introduced. 

Adolescents’ Reactive Reasoning and Conflict Resolution Strategies  

This investigation of parents’ and teenagers’ reasoning about schoolwork 

conflicts is based on social domain theory. The findings of the preset study indicate 

that adolescents’ reasoning and resolution strategies in schoolwork conflicts are 

responsive to parents. The section will start with discussing how teenagers’ reasoning 

is related to parental expectation and investment. Then, the section will examine how 

children’s conflict resolution strategies respond to the parents’ strategies.  

Smetana (1989, 1995) has suggested that parents and adolescents reason about 

their conflicts in different ways in situations of adolescent-parent conflicts. She 

proposed that while parents treat conflicts as issues of social conventions, teenagers 

usually see the conflicts as issues of maintaining personal jurisdiction. However, the 

findings of the present study reveal that adolescents and parents share common points 

in reasoning about schoolwork conflicts. Specifically both parents and adolescents 

treat conflicts over academic performance as issues of social conventions. The major 

reason underlying this pattern is that adolescents’ jurisdiction over schoolwork 

conflicts are responsive to parents’ expectation and investment. The link between 

parental expectation and investment and teenagers’ conventional justification is 

explicated as below. 



157 
 

Parents regard conflicts over schoolwork as issues of social conventions 

because of the exam-oriented education system, especially the pressure of University 

Entrance Examination. Regardless of education background, parents taking part in this 

study believe that passing entrance exams and attaining an university’s degree are the 

key to social mobility. Conventional jurisdiction over schoolwork conflicts has 

rendered parents high expectation and demand on adolescents’ academic performance. 

Parents also invest money and energies heavily into children’s schoolwork. Their high 

investment further elevates expectations on children’s academic performance. At the 

same time, there exist parents who treat conflicts over schoolwork as issues of 

maintaining children’s personal jurisdiction by reflecting on teenagers’ increasing 

desire for obtaining autonomy. However, these parents are likely to treat conflicts over 

schoolwork as issues of social conventions at the same time. Their behaviors of 

monitoring and controlling their children’s studies indicate that their conventional 

reasoning over schoolwork conflicts seems to be stronger than their jurisdiction over 

schoolwork conflicts as children’s personal issues.  

Adolescents treat conflicts over academic performance as social conventions 

as well, but their conventional reasoning is more related to parents’ expectation, 

demand and investment, and not the educational and social system issues which are 

concerned by parents. Youths care about parental expectations and investment, and 

they feel guilty when they cannot get good grades. In addition, adolescents justify their 

perspectives on conflicts over daily studies by appealing to both conventional and 

personal issues, showing the characteristic of multifaceted reasoning. Conventional 

reasoning about daily studies is also due to parental expectation and investment. Even 
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in teenagers’ personal jurisdiction over non-academic and leisure activities, they still 

think that these activities should not affect academic performance. This indicates the 

children’s belief that they should take care of their studies, regardless of what non-

academic activities they engage in. Though personal jurisdiction is revealed in 

children’s reasoning about daily studies and non-academic activities, teenagers treat 

academic achievement as filial responsibilities because of parents’ expectation and 

investment.  

The findings reveal that teenagers’ conflict resolution strategies are responsive 

to parents’ as well. Many parents’ conflict resolution strategies are parent-centered, 

including scolding, hitting, ignoring, silent treatment and one-way advising. Most of 

these strategies reveal intense emotions and parental coercion. Compared to parents’ 

conflict resolution strategies, teenagers’ strategies are more complex. They adopt a 

variety of strategies to react to different stages in the process of schoolwork conflicts. 

Specifically, many teenagers argue or talk back to their parents at the very start of the 

conflicts, but they switch to other strategies as the conflicts continue. Some adolescents 

use silence to prevent intensifying the conflicts and to avoid punishment, such as 

scolding and hitting. It is also observed that teenagers make apologies and overtures 

to parents to terminate silent treatment, showing relationship-orientation in their 

schoolwork conflict resolution strategies. In many cases, children think it is better to 

remain silent or make overtures and apologies while maintaining their own views in 

schoolwork conflicts implicitly.  

The above describes how adolescents’ reasoning responses to parental 

expectation and investment while their resolution strategies are reactive to parents’ 
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strategies. The next section will discuss how hierarchical and enmeshed parent-child 

relationship in Chinese families is revealed in such patterns of conflict reasoning and 

resolution over schoolwork.  

Hierarchical and Enmeshed Parent-Child Relationship in Chinese Families 

As shown in the above section, adolescents’ reasoning about conflicts over 

schoolwork is reactive to parental expectation and investment. Their conflict resolution 

strategies response to parents’ strategies as well as teenagers adopt different strategies 

to react to parents’ strategies in the conflict process. Such a pattern reveals hierarchical 

and enmeshed parent-child relationship in Chinese families, which will be examined 

in this section. Family systems theory will be drawn to support the discussion, and 

cultural aspects will also be considered. 

Family systems are hierarchical in nature according to family systems theory. 

Parental subsystems are higher than offspring’s subsystems because of parental 

authority and power (Whitchurch & Constantine, 1993). This study shows hierarchical 

parent-child relationships, as the statuses of parent and child are unequal. As shown in 

the findings of joint interview, parents are mighty while adolescents are weak and 

passive in parent-child interactions. Such a parent-child relationship can be explained 

by the Five Cardinal Relationships (五伦) in Confucianism (Shek, 2006). The five 

cardinal relationships emphasize the most important relationships, which are ruler-

subject, father-son, husband-wife, elder brother-younger brother, and friend-friend. 

The rights and obligations among members of each relationship are unequal so that the 

sovereign, father, husband, elder brother, the senior friend had more authority than the 

subject, son, wife, younger brother, and the junior friend, indicating a hierarchical 
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structure. 

The five cardinal relations puts strong emphasis on filial piety, as shown in the 

saying of “filial piety ranks top in all behaviors” (百善孝为先) (Shek, 2006). The 

social convention of filial piety reflects the need for familial harmony, which is valued 

by Confucianism (Dias, Chan, Ungvarsky, Oraker, & Cleare-Hoffman, 2011). Thus, in 

Chinese culture, family conflict is primarily elder-dominated, and not openly discussed 

among family members. The need to maintain harmony reflects the hierarchical 

structure of family rather than the psychological needs of the individuals (Chan, 1996). 

Filial piety characterizes the importance of obeying to parents and honoring 

intrafamily hierarchy and authority (Hunstinger, Hunstinger, Ching, & Lee, 2000). It 

expects children’s sacrifice, responsibility and repayment of debt towards parents 

unconditionally (Sung, 1995, 1999). As Chinese societies around the world advance 

into the modern era, it has been debated as to whether filial piety has an overall helpful 

or harmful impact on psychological development of individuals. To address this debate, 

Yeh (2003) proposed a Dual Filial Piety model consists of two types of filial piety, 

which are reciprocal and authoritarian filial piety. Authoritarian filial piety reflects 

traditional practices of this virtue by highlighting hierarchy and submission. It 

demands suppressing one’s own wishes and complying with parents’ wishes because 

of parents’ seniority in physical and financial aspects, as well as continuing the family 

lineage and maintaining parents’ reputation. Reciprocal filial piety relates to the 

modern practices as it encompasses emotionally attending to one’s parents out of 

gratitude for parents’ upbringing, and emphasizes physical and financial care for one’s 

parents. The model was supported in Yeh and Bedford’s (2003) further empirical 
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research. It has been found that the values of reciprocal filial piety overlap with other 

cultures’ cultural values, which can promote good family relations (Yeh & Bedford, 

2003). However, authoritarian filial piety is perceived as having negative effects on 

individuals’ autonomy development (Lau & Cheung, 1987).  

Findings of the joint interviews reveal the hierarchical parent-child relationship 

with mighty parents and passive teenagers in their discussion about schoolwork 

conflicts. Parents’ attitudes and expectations seem to be prominent in teenagers’ 

reasoning about conflicts over schoolwork, and teenagers regard academic 

achievement as filial responsibilities for their parents. As for schoolwork conflict 

resolution, some parents make suggestions which are parent-centered in nature while 

other parents show parental coercion explicitly by berating children’s views on conflict 

issues. Facing mighty parents, many teenagers give up arguing, and choose to yield to 

their parents. Teenagers’ relationship-oriented conflict resolution strategies suggest 

that they strive to maintain familial harmony with parents by fulfilling their filial 

obligations and responsibilities. Given hierarchical parent-child relationship revealed 

in adolescent-parent conflicts over schoolwork, authoritarian filial piety seems to 

prevail in contemporary Chinese families, socializing children to obey to parents 

unconditionally, and emphasize the supremacy and overriding role of parents (Yang, 

1981). However, the youth’s conventional reasoning also reflects reciprocal filial piety. 

Adolescents regard academic achievement as filial responsibilities and the repayment 

for parents’ investment. They understand how parents made sacrifices and hope 

through studying hard they can support parents’ lives in future. These ideas reflect their 

gratitude to parents and their beliefs of reciprocal filial piety.  
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Enmeshed parent-child relationship is also reflected in the findings on the 

patterns of adolescent-parent conflicts over schoolwork in Chinese families. Family 

enmeshment is revealed by the blurred internal/interpersonal boundaries in many of 

the informants’ families when schoolwork seems to be family issues rather than 

adolescents’ own issues. Parents not only regard helping children with achieving 

academic success as their responsibilities, but tend to view children’s schoolwork as 

their own goals as well. Therefore, intrusiveness is observed in parents’ resolution 

strategies in schoolwork conflicts. Discussion of enmeshed parent-child relationship is 

drawn from family systems theory. According to Anderson, Sabatelli and Kosutic 

(2013), family system is maintained by internal and external boundaries. External 

boundaries decide the flow of information between the family and the external world 

while internal boundaries regulate the flow of information between and within family 

subsystems. Internal boundaries also regulate the degree of autonomy which can be 

permitted among members within the family. Minuchin (1974) suggests that family 

structure consists of interpersonal boundaries. When system boundaries are too rigid 

or too permeable, there are detrimental effects on the family member’s ability to feel, 

perceive, and develop opinions (Scabini, 1985).  

Family enmeshment exists when the interpersonal boundaries are weak within 

a family (Manzi, Vignoles, Regalia, & Scabini, 2006). Minuchin et al. (1978) define 

enmeshment as follows: “The enmeshed family is a system that boundaries are blurred, 

and differentiation is diffused. Such a system may lack the resources necessary to adapt 

and change under stressful circumstances” (pp. 56-57). Enmeshment leads to 

psychological and emotional fusion among family members, and potentially inhibits 
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ones from individuality development and emotion maturity. Children who experience 

fusion usually make emotion-based decisions and are reactive to their parents’ 

perspectives (Bowen, 1978; Framo, 1972). Green and Werner (1996) also term 

enmeshment with extreme and dysfunctional diffusion in personal boundaries as 

intrusiveness.  

Cultural values play an important role in family structure and functioning. 

Chan (1996) suggested that family therapists should pay attention to enmeshment and 

blurred boundaries  in Hong Kong families. She proposed that Chinese people’s self-

concept may contribute to enmeshment and lacking boundaries in families. It has been 

asserted that Chinese people’s self-concept is deeply influenced by the societal 

hierarchical structure and parents’ authority power in Chinese traditional culture (Lu, 

2003). Chinese people’s self-concept is related to other people, especially to family 

members (Hsu, 1985; Lu, 2003; Yang, 2006). An individual is likely to include those 

people who have kin relationships as part of their self, which is described as composite 

self (融合自我) (Lu, 2003). Yang (2006) claims that the original self is the private and 

individuated self (小我), while the composite part is regarded as operating self or large 

self (大我). The operating self means the collectivity individuals identifies with, 

including family members, and the private self is expected to sacrifice for the 

development of the operational self. Thus, instead of stressing individual personality, 

individuals’ affective involvement in other people is emphasized in Chinese families 

(Hsu, 1985), revealing the lack of boundaries and family enmeshment.  

Enmeshed parent-adolescent relationship makes parents highly concerned 

about children’s future career and life. They feel painful when they talk about the 
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possibility of their children failing in university entrance examinations as if this is their 

own failure. The enmeshed parent-child relationship also explains adolescents’ 

reasoning over schoolwork conflicts as reactive to parental expectation and investment, 

and their responses to parents’ conflict resolution strategies. It is possible that teenagers 

experience fusion, and make emotion-based decisions and react to their parents’ 

expectations. 

However, according to Baldwin (1999), enmeshed individuals are not 

necessarily dysfunctional because family enmeshment may suggest that one accepts 

and is respectful to his/her their place in family systems. May (1969) has proposed an 

individual’s behaviors of sacrificing his or her own needs to the needs of the family as 

being concerned about filial loyalty, obedience as well as respect for authority. Such 

behaviors indicate that the individual has been driven to remain bound to the system 

or enmeshed relationship. Thus, the enmeshed individual must act unfreely and 

therefore are free eventually in unfreedom. May’s (1969) view indicate that individuals 

have sacrificing behaviors for their family because individuals have internalized the 

state of family systems. In such a case, enmeshed relationship is not necessarily 

dysfunctional for individuals. This idea helps us to understand adolescents’ 

relationship- orientation and implicit self-assertive strategies in schoolwork conflicts 

with parents. Children adopt relationship-oriented strategies unfreely so as to freely 

assert themselves. With family enmeshment, teenagers first need to fulfill their filial 

obligations, such as remaining familial harmony and showing respect to parental 

authority, and then they are able to achieve self- assertion implicitly. 

Overall, hierarchical and enmeshed parent-child relationship is revealed in the 
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patterns of adolescent-parent conflicts over schoolwork in Chinese families. 

Hierarchical parent-child relationship emphasizes children’s filial obligations to 

parents. Family hierarchy also has impacts on Chinese people’s composite self, which 

reveals family enmeshment in Chinese families indicating blurred boundaries between 

parents and adolescents, parents’ intrusiveness and children’s emotional fusion. 

Intrusive parental behaviors suggest parental psychological control over schoolwork 

conflicts. The next section discusses parental psychological control in the schoolwork 

conflicts and how it affects teenagers’ autonomy. 

Parental Psychological Control and Teenagers’ Autonomy Development 

According to Self-Determination Theory (SDT), parental psychological 

control in adolescent-parent conflicts over schoolwork may involve adolescents’ 

controlled motivation, which is not conductive to teenagers’ autonomy development. 

How adolescents’ controlled motivation is revealed in their reasoning and resolution 

strategies in schoolwork conflicts will be discussed in this section. Some positive signs 

of adolescents’ autonomy development will be indicated as well, such as teenagers’ 

personal jurisdiction over daily studies, leisure and non-academic activities, self-

assertion and parents’ autonomy support.  

SDT examines human motivation through understanding people’s universal 

and innate psychological needs (Deci & Ryan, 1985, 2000, 2008). Deci and Ryan 

(2008) claimed that SDT begins by differentiating the types of motivation as they 

believe that it is the type of motivation that predicts individuals’ outcomes of 

psychological well-being. They proposed that both well-internalized motivation and 

intrinsic motivation over certain values or activities are autonomous motivation while 
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those that are partially internalized or not internalized are controlled motivation. As 

such, internalization is also an important concept to understand motivation in SDT. 

According to Grolnick, Deci and Ryan (1997), internalization is the process that 

children progressively integrate societal values into a coherent sense of self.  

Autonomy affects autonomous motivation while autonomous motivation 

represents autonomy (Deci, 1975; Deci & Ryan, 1980). Autonomy and autonomous 

motivation promotes each other in SDT. Autonomy is the most important need for 

individuals to experience choicefulness and self-endorsement. In this study, 

adolescents’ efforts of gaining autonomy are reflected in their personal justification for 

daily learning and non-academic activities and their implicit self-assertion to gain 

autonomy in conflicts over schoolwork. Adolescents’ personal reasoning over leisure 

and non-academic activities show how they attempt to assert self-control over the 

personal domain, as their autonomy over these issues eventually develops through this 

process. The reason for adolescents asserting self-control over leisure and non-

academic activities may be that the link between these activities and academic 

performance is weak so that control from parents is low. Some parents are aware of 

adolescents’ desire for autonomy over schoolwork. These parents reflect on their 

strategies of resolving schoolwork conflicts by considering the reactions of teenagers 

and the effect of conflict resolution. They recognize that teenagers in their stage of 

development need more space and respect. After reflection, these parents adjust their 

schoolwork conflict resolution strategies. They use child-centered strategies, such as 

compromise, communication and negotiation. Some parents even regard schoolwork 

as children’s own issues, thus showing their recognition of the children’s autonomy 
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need. With such situations, teenagers may well-internalize expectation and the values 

of their parents so that they attain autonomous motivation and autonomy over 

schoolwork.  

The opposite of autonomy is heteronomy, involving the experience of pressure 

and coercion (Soenens et al., 2007; Vansteenkiste et al., 2005). Heteronomy 

discourages autonomous motivation, and brings controlled motivation to individuals. 

Parental psychological control involves such pressure and coercion of heteronomy and 

thus contributes to children’s controlled motivation. According to Soenens and 

Vansteenkiste (2010), parental psychological control exerts internally pressure to 

children’s functioning, such as feelings of guilt, shame, and separation anxiety. Such 

internally controlling strategies convey a conditionally approving parental orientation 

to their children, referring to situations in which parents would let their love and 

approval dependent on the extent to which adolescents live up to parental requests or 

standards. These strategies are likely to enhance the adolescents’ sense of inner conflict 

because they experience both feelings of loyalty to parental authority and feelings of 

pressure and resentment towards their parents (Deci & Ryan, 2008). In contrast to 

internally controlling strategies, external strategies lead to children’s controlled 

motivation. Externally controlling pressure includes physical punishment, controlling 

language and commands, which can prompt internal contingencies in children (Assor, 

Roth & Deci, 2004; Deci & Ryan, 1995; Vansteenkiste, et al., 2005). 

As discussed in the previous section, parents perceive adopting parent-centered 

conflict resolution strategies with both explicit and implicit coercion as reasonable and 

necessary because schoolwork is a family issue rather than adolescents’ own issue. 
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Strategies with implicit coercion such as ignoring and silent treatment involve 

psychological control tactics, as the emphases are on guilt induction and love 

withdrawal (Barber, 1996). Explicit coercive strategies including scolding and hitting 

is externally controlling in nature according to SDT. Given such a situation, controlled 

motivation is indicated in adolescents’ reasoning about adolescent-parent conflicts 

over schoolwork. As shown in the findings, adolescents treat attaining good academic 

performance as fulfilling filial responsibilities for their parents, rather than for 

themselves. This has made some adolescents feel painful, such as Qiao and Feifei in 

this study. It seems that they do not well-internalized the social convention of fulfilling 

filial responsibilities by obtaining good grades. In these cases, teenagers’ conventional 

concerns may suggest controlled motivation young people feel in issues of achieving 

good results in schoolwork. With controlled motivation, these adolescents have the 

sense of inner conflict because they experienced both feelings of loyalty to parental 

authority and feelings of pressure and resentment towards their parents. Furthermore, 

children’s controlled motivation for academic performance also manifests in the 

conflicts over daily study tasks. The adolescent informants, such as Alun and Chu, 

state that grade-oriented studies make them feel that they study for their parents rather 

than for themselves. They not only feel stressful over obtaining good grades, but are 

also losing interest in their study.   

Adolescents reason daily study behaviors at the intersection of personal domain 

and conventional domain, revealing a state of multifaceted reasoning. The results 

indicate that Er, Yaren and other adolescents taking part in the study view their personal 

and conventional concerns as in conflict with each other, and vacillate between them. 



169 
 

These teenagers subordinate their personal concerns to conventional concerns. In these 

cases, teenagers’ conventional part of multifaceted reasoning about schoolwork 

conflicts reveal controlled motivation because they partially internalized parents’ 

values.  

Controlled motivation predicts lower level of children’s psychological 

wellbeing, effective performance, creative problem solving, and deep or conceptual 

learning (Deci & Ryan, 2008). As the opposite of autonomous motivation, adolescents 

experience a lower level of choicefulness and self-endorsement because controlled 

motivation also reflects a poor development of autonomy. In addition, teenagers’ 

controlled motivation over academic performance may influence their views and 

feelings about leisure and non-academic activities. As indicated in the findings, 

adolescents show a strong tendency to reason such issues into personal domain. 

However, children’s personal reasoning prevails in leisure and other non-academic 

activities with the thought that these activities should not affect academic performance. 

This may indicate children’s beliefs that they are able to ensure that they can take care 

of their study. Besides, it is seen from the findings that conflicts happen between 

adolescents and parents when children want to do leisure or other non-academic 

activities. Many parents believe that spending too much time on leisure and non-

academic activities may negatively influence children’s schoolwork. When parents use 

psychological control strategies to resolve such conflicts, teenagers are likely to feel 

guilty and reflect whether they have done something wrong. The guilty feelings may 

affect teenagers’ autonomy development as they make their own decisions in leisure 

and non-academic activities. 
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Understanding adolescents’ autonomy from the perspective SDT enables 

researchers to find links among autonomy, motivation and internalization. This help 

researchers better understand how autonomy develop. Overall, parental psychological 

control is revealed in parents’ conflict resolution strategies in schoolwork conflicts, 

such as love withdrawal and guilt induction. According to SDT, these strategies impose 

internal pressure on adolescents, which brings them controlled motivation over 

schoolwork. Teenagers’ controlled motivation is revealed in their reasoning about 

schoolwork conflicts, which may reveal lower level of autonomy development over 

schoolwork in Chinese families.  

Gender Differences Revealed in the Findings  

There are gender-related variations revealed in the findings. The variations are 

mainly shown in three aspects. The first is the prominent role of the mother in parent-

child conflicts. The second is that mothers have gender-differentiated expectations on 

the outcomes of their child’s schoolwork. The last is that personal jurisdiction over 

parent-child schoolwork-related conflict is more likely to be reported by boys. This 

section will discuss these observed gender issues.  

From a cultural perspective, gender differences have long been observed in 

Confucianism. According to Ho (1987), Confucianism formulates different roles for 

males and females within a family. The father should be a strict regulation maker, 

educator as well as family financial provider while the mother is a caregiver. Apart 

from that, the relationship between father and son is seen in Confucianism as more 

important than those relationships between mother and son, father and daughter as well 

as mother and daughter. But scholars also suggest that the changing context of 
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contemporary China is reshaping parenting (Wang, 2014; Way, et al., 2012). With the 

implication of one-child policy enacted from 1980s to 2016, gender equality is 

promoted in Mainland China (Lee, 2012; Tsui & Rich, 2002). It is of interest to see the 

extent to which gender-differentiated parenting still continues.  

In this research, mother-son and mother-daughter relationships seem to be 

predominant in parent-child conflicts. One reason may be that there are much more 

mother informants than father informants in the study, with exact counts being 21 and 

7 respectively. Moreover, teenage informants more often mentioned about their 

conflicts with mothers rather than with fathers. Mother’s prominent position in parent-

child conflicts has been reported in studies examining parents’ views (Chen-Gaddini, 

2012; Moed, et al., 2015; Rote & Smetana, 2017; Smetana, 2011; Smetana & Daddis, 

2002). Smetana gave an explanation for this observation from social domain theory 

(Smetana, 2011). From parents’ perspective, social conventions are the major reason 

for the happening of parent-adolescent disputes. As mothers care more about social 

conventions, children are more likely to have conflicts with mothers (Smetana, 2011). 

Another reason for the prominent role of mothers may be that Chinese mothers are 

found to be more loving and caring, as well as more involved in children’s education 

than fathers (Tam, 2009). In addition, mothers in contemporary China are more 

controlling and demanding than fathers (Shek, 2005). Mother-child conflicts over 

schoolwork are more likely to occur because of mothers’ higher involvement in 

teenagers’ schoolwork. Differences between mothers and fathers may be reflected in 

conflict intensity and frequency, as well as conflict resolution with children in China. 

Future research can move forward on the differences between parent-child and father-
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child dyads in parent-child schoolwork-related conflict intensity, frequency and 

conflict resolution. 

The differences in parents’ expectations towards only boys versus only girls 

are worthwhile to be further explored as well. In the present study, the mothers of 

Jingyi, Er and Yu express the influence of education level on marriage and family for 

girls. These mothers believe that if their daughters have a decent education level, they 

will be able to find a good husband. Their daughters can also take care of their next 

generation better. Such ideas are not prominent among parents of boys. This gender-

differentiated expectation raises doubts about whether one-child policy has adequately 

promoted gender equality in Mainland China. Although research shows that one-child 

policy forces parents to invest in their only children regardless of gender (Lee, 2012; 

Tsui & Rich, 2002), similar parental expectations for their children’s academic 

performance does not mean similar expectations in other aspects. When Chinese 

daughters enter adulthood, they encounter challenges and choices of employment and 

marriage. The state of their lives may be different from the equality they feel when 

they are younger. The derogatory label, “leftover women”, applies to unmarried 

women with high academic qualifications and high income (To, 2013). It shows that 

Chinese society expects women to marry and confines them to domestic life regardless 

of their income and education (Ji, 2015). Researchers may consider starting from 

conflicts over schoolwork and further explore the differences of parents’ expectations 

between sons and girls.  

At last, gender difference is also indicated in children’s reasoning about leisure 

and non-academic activities. We need to pay attention to the fact that conflict issues of 
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daily studies and non-academic activities may overlap each other, which consist of 

multifaceted situations. For example, when parents and adolescents have conflicts over 

the use of mobile phone during weekend, girls are more likely to have multifaceted 

reasoning than boys and they think the conflicts happen because of study arrangement. 

And it is more likely for boys to report personal jurisdiction as they believe the conflict 

issues are about leisure activities. Accordingly, boys are more likely to self-assert while 

girls tend to adopt relationship-oriented strategies. Such observed gender variations 

seem to support Gilligan’s (1993) theory that females are different from males in moral 

judgement. Her work shows that women prefer resolving moral dilemmas by making 

everybody happy while men pay more attention to their own wishes. Comparison may 

be conducted by further research so as to clarify the differences between boys’ and 

girls’ reasoning style in schoolwork conflicts by using quantitative methods. 

Parents’ Cohort Background: How the 1970s Generation Grew up in Mainland 

China 

The findings of this study have shown that parents treat conflicts over 

adolescents’ schoolwork as issues of social convention. The exam-oriented education 

system and the university entrance examinations make many parents feel stressful. 

They worry about their children losing in the competition in Zhongkao/Gaokao and 

future job market. Regardless of parents’ education level, they claim that they derive 

from personal experiences the importance of a university’s degree, as well as the 

relationship between education attainment and future. Many parents make every 

opportunity to help their child perform well in exams. They adopt explicit and implicit 

coercive strategies to resolve schoolwork conflicts with children to ensure ideal 
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outcomes of academic performance. Parents’ conflict resolution strategies are often 

parent-centered, which show parents’ desperation in making their children competitive 

in schoolwork. It is necessary to examine parents’ cohort background so as to 

understand how the societal context may have influenced the life experiences of parent 

informants in the present study, thereby understanding how parental expectations on 

children’s schoolwork are developed.  

All the parent informants were born in the 1970s, except for Qiao’s and Zhu’s 

mothers who were born in early 1980s. Mainland China underwent drastic changes 

during 1970s, when the Cultural Revolution and the Economic Reform Era 

commenced in sequence. The Cultural Revolution began in 1966 and ended in 1976. 

Many people suffered discrimination based on family backgrounds as well as a 

shortage of food and material sources during the period (Tang & Parish, 2001). 

Economic development in China was constantly disrupted by the political power (Qi, 

2001). As a result, productivity and living standards stagnated or even deteriorated. 

The legacies of Cultural Revolution include a longing for egalitarianism and a sense 

of permanent loss among middle-aged people whose education and careers were 

sacrificed in the political movement (Tang & Parish, 2000). The GDP ranking of 

Ningxia Hui Autonomous Region in 1978 was the 29 in the country (Zhang & Mei, 

2012), indicating that the situations of limited resources in Ningxia may be more 

severe during the period of the Cultural Revolution. For parents who grew up in 

Ningxia, a relatively remote region in China, living resources and living standards may 

were unfavorable. 

The Reform Era began in 1978 and experienced three stages of “reform and 
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open-door” (改革开放) till the late 1990s. The Third Plenum of the Eeleventh 

Congress of the Central Committee of Chinese Communist Party held in 1978 is 

widely regarded as the turning point of the People Republic of China. The plenum 

decided that “readjustment and reform” programs should be carried out so as to resolve 

the problems of national economy. Since then, China has started the process of 

economic reform (Tang & Parish, 2000).  

The Reform Period has brought profound effects on labor market and education, 

which may have deeply influenced the life of the parent informants in the present study. 

Let us start from the changes of labor market beginning in 1986. According to Bray 

(2005) as well as Tang and Parish (2000), before 1986, 80 percent of urban jobs were 

in the public sector, and lifetime job security was the rule. Once one got a state job, it 

became an “iron rice bowl” (铁饭碗), and no one could be fired. One consequence of 

the rule is a decline in labor flexibility, discipline and incentives. To solve these 

problems, it was decided in 1986 to pass down the Labor Bureau’s authority to make 

appointments to work units. Job appointment became decentralized and based on 

supply and demand. At the same time, lifetime tenure was replaced by a new system 

of successive five-year labor contracts. As a result, though many contracts got renewed 

automatically regardless of performance, and older workers remained exempt from 

this new system, over 50 percent of all state-sector workers were on contracts by the 

end of 1997 (State Statistical Bureau, 2016). In other words, when the 1970s 

generation was in the job market, they lost the opportunities of getting an assigned job 

with “iron rice bowl”. The good news is that opportunities were becoming equal in the 

reform period. Though upper-level jobs remained scarce, more white-collar jobs were 
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available for people of all class backgrounds. There were more job and mobility 

opportunities for people since then.  

By the late 1980s and early 1990s, good jobs increasingly required higher 

levels of education. In comparisons of pre and post Reform Era, income was 

increasingly related to education attainment (Bian & Logan, 1996; Zhou, Tuma, & 

Moen, 1996, 1997). According to Tang and Parish (2000), credentialism was 

emphasized in public-sector employment. China was becoming more similar to other 

market-economy societies as education was increasingly rewarded. The emphasis of 

education is also reflected in college enrollment figures. Since 1991, enrollment has 

more than doubled since the 1970s among urban male youths who got their college 

education. Females’ enrollments had grown even more. This means that many of the 

parent informants may have grown up in the emerging social context of credentialism 

in China (Tang & Parish, 2000).  

During the Economic Reform period, unbalanced regional development has 

been observed by researchers (Dollar, 2007; Yao & Zhang, 2001). It is reported that 

high-quality middle schools in Ningxia was in severe shortage (Daily Ningxia, 2013; 

Ningxia Xinhua Net, 2002). Students in this region need to take the College Entrance 

Examination with limited educational resources and compete with teenagers across the 

whole country. Given such a situation, parents in Ningxia may have a stronger sense 

of crisis than those in developed regions.  

Overall, with the shortage of resources in 1970s, the disappearance of “iron 

rice bowl” jobs since 1986, and the emphasis of education attainment from 1980s to 

1990s, we can better understand Ningxia parents’ reasoning and resolution strategies 
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to conflict over teenagers’ schoolwork. The cohort of parents taking part in this study 

is likely to have suffered from poor quality of living standards and discrimination in 

their childhood during Cultural Revolution. When they entered into adolescence, the 

Reform Period started and drastic changes took place in labor market and education. 

Without qualifications, the parents would not have been able to enter white collar job 

market. At the same time, opportunities for attaining good education were scarce 

during Cultural Revolution. Thus, in the era of 1980s and 1990s, college education 

was deemed essential for making a good living and leading to opportunities of social 

mobility. These parents had a sense of competition during their growing up experiences, 

which shaped their expectations on children’s academic performance. As revealed in 

this section, parental beliefs and expectations are linked to socio-economic political 

context.  

Hui Muslim’s Insistence and Compromise 

The present study involves Hui Muslim’s families. It is shown in the findings 

that the patterns of adolescent-parent conflicts over schoolwork among Hui Muslims 

are quite similar to the Han group. However, Hui Muslim is a very unique ethnic group 

in China as religion is the way they can most vigorously express their distinctiveness 

(Hudson, 1987). As shown in Chapter 7, Hui Muslims have their own traditions of 

religious regulations and education. Education is seen as an important way for Hui 

Muslims to continue and transmit their religious traditions. The findings of the present 

research show that the elderly generations insist on passing religious beliefs and 

customs to the next generation so as to maintain Hui heritage.  

Mosque schools and private schools are the major providers of education in 
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Muslim communities. Muslim education provides Hui people with schooling choices 

on top of the mainstream education or secular education. According to Alles (2003), 

there are about 40,000 mosques in China, each of which is supposed to have a school. 

The master of the mosque school is usually the senior mosque Imam, which is called 

Akhoondaunt (阿訇). Students of mosque schools are mainly boys, particularly in 

northwest provinces. However, mosque education usually stops at primary school or 

at the end of the secondary school. Thus, private schools become important for Hui 

Muslims. Such schools often go by names such as Sino-Arabic school (中阿学校), 

Arabic language school (阿语学校/阿拉伯语学校), or Muslim Culture School (穆斯

林文化学校). These names convey the specific aim of the schools. For example, 

Arabic School emphasizes language. Some other schools add religious component, 

such as Muslim Light School of Arabic, showing their religious commitment. The 

content of the curriculum is largely identical. The subjects taught include Arabic, a 

more or less extensive basic religious education, the history of China and Islam, and 

social sciences. Islamic education, referring to mosque and private education provide 

young people with opportunities to study outside of China, such as Damascus, Saudi 

Arabia and Yamen. Hui informants of the present study mentioned the choices of going 

to Arabic language school and the possibility of going abroad and becoming a 

translator. However, for female students, such opportunities are limited. They can only 

go to Saudi Arabia or Iran and only if they are accompanied by their husbands. When 

they return, they can find jobs related to the areas of study. For those who cannot study 

abroad, the normal syllabus leads to becoming an Akhoondaunt, teacher or interpreter. 

As seen, there are unequal opportunities of Islam education for males and females in 
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Hui Muslim community. Females have fewer options of schooling compared to males. 

Some of the Hui informants in the present study mentioned that girls were supposed 

to marry and become a mother finally, so it was not necessary for girls to enter 

universities.  

Previous studies show that Hui parents do not allow their children to attend 

secular schools because they worry about losing ethnoreligious identity (Lin, 2007; 

Qian, 2007). However, in the most recent research, it is reflected that Muslim Hui 

started to accept compulsory mainstream education, with some believing that 

compulsory education is necessary for changing their economic situation (Wu, 2014). 

This trend is reflected in this study’s findings that Hui and Han parents share the same 

expectation. Based on Chuah’s paper (2004), as Islam has not been included as a basic 

part of syllabus in the national education policy, many Hui children who attend secular 

schooling may not know much more about Islam than the non-Muslims. Apart from 

that, the army, police or government do not provide facilities to practice Islamic faith. 

If Hui Muslims want to be successfully political, he or she must accommodate himself 

to the mainstream political and cultural forces of China. Given such situations, Chuah 

(2004) asserted that there was a strong pressure for Hui to acculturate and assimilate 

into non-Muslim ways in China. This is consistent with the findings of the present 

research. Secular education plays an important role for Hui as the importance and 

necessity of modern education are increasingly internalized by Hui Muslims. Hui 

parents try to maintain Islamic traditions and customs and encourage children’s 

education in secular schooling at the same time.  
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Implications 

Theoretical implications. Unique contributions are made by the present study 

to the aspects of theory, research and practice on the topic of adolescent-parent 

conflicts over schoolwork, which will be indicated in this section respectively. From 

the theoretical perspective, a substantive theory on the patterns of adolescent-parent 

conflicts over schoolwork in Mainland Chinese families emerged in the findings. The 

theory clarifies Chinese adolescents’ and parents’ reasoning and conflict resolution 

strategies in schoolwork conflicts, as well as reveals parental psychological control 

and teenagers’ autonomy development. The substantive theory highlights the 

importance of the cultural perspective in research about adolescent-parent conflicts 

over schoolwork. As shown in this chapter, cultural values and socio-economic context 

play a significant role in parent-child relationship, their conflict reasoning and conflict 

resolution strategies. Researchers should pay more attention to the role of culture in 

non-western cultural settings when conducting research about parent-child conflicts. 

In addition, this substantive theory emphasizes parent-child interactions in adolescent-

parents conflicts. Parent-child conflicts are interactive in nature, so research should 

involve both teenagers’ and parents’ perspectives to attain an interactional view when 

studying adolescent and parent conflicts.   

Given the Confucian cultural heritage in China, the boundary between moral 

domain and conventional domain may be blurred in Smetana’s model of social domain 

theory. In the present research, teenagers’ conventional reasoning is revealed when 

they want to fulfill filial responsibilities to parents by obtaining good academic 

performance so as meet to parents’ expectations and demands. However, filial piety 
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involves a dual nature of convention and morality actually (Yeh, 2003). On the one 

hand, filial piety refers to social expectations for children’s behaviors to their parents, 

showing its conventional characteristics (Yeh, 2003). On the other hand, being filial is 

endued with moral meanings when filial piety is regarded as the most important moral 

obligations in traditional China (Yang, 1989; Yeh, 2003). Yeh (2003) has come up with 

detailed observations that authoritarian filial piety is more related to conventional 

domain while reciprocal filial piety correlates more with moral domain. Song, Smetana, 

and Kim also discussed this duality in their 1987 work. This research team concluded 

that while middle-class Korean children distinguish between moral reasoning and 

conventional reasoning as American children, there is possibility that “conventions 

may be moralized” in Korea with the effects of Confucianism (Song, Smetana, & 

Kim, 1987, p.578).  

The understanding of moral versus conventional reasoning in the Chinese 

context can be enlightened by considering Kohlberg’s theory of moral development 

(1981, 1984). In this theory, Stages Three to Four of moral judgment development are 

labeled as at conventional level. Stage Three is the interpersonal concordance or “good 

boy-nice girl” orientation. In this stage, good behavior is what pleases or helps others 

and approved by others. Stage Four is called the “law and order” orientation. 

Individuals at this stage are oriented toward authority, fixed rules, and the maintenance 

of the social order. At these two stages, individuals perceive the maintenance of the 

expectations of one’s family, group, or nation as valuable in its own right, regardless 

of immediate and obvious consequences. They show loyalty to social conventions and 

actively maintain, support, and justify the order. It has been commented that Chinese 
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people’s conventional orientation in these two stages is stronger than Western people. 

With emphases on group conformity in traditional education, Chinese people have a 

more pervasive and persistent emphasis on Stage Three (Ma, 1996). Moreover, 

individuals at Stage Four under the effects of Chinese culture also treat social order, 

consensus and abiding by law from a collectivistic perspective (Ma, 1988, 1992).  

Overall, children’s reasoning based on their filial duty thoughts may involve 

the features of conventional and moral reasoning at the same time. In future theoretical 

implications, informants’ reasoning related to filial piety should be paid more attention 

and explored further. 

The present study also reveals overlaps between pragmatic reasoning and 

conventional reasoning in social domain theory. Such overlaps are reflected in the 

inconsistent views on pragmatic domain in previous research works. In various studies, 

researchers have different views on the nature of pragmatic domain. For example, 

Smetana (2011) grouped pragmatic domain, prudential domain and personal domain 

under psychological domain. However, in other research works related to Chinese 

context (Chen‐Gaddini, 2012; Yau & Smetana, 1993, 2003), researchers regard 

pragmatic justifications as a separate category along with personal category, 

psychological category, conventional category and moral category. Specifically, the 

1993 study of Yau and Smetana found that Chinese-American adolescents had 

conventional choices primarily for pragmatic and psychological reasons rather than for 

conventional reasons. When Chinese adolescents adhere to pragmatic jurisdiction, they 

are very likely to obey their parents so as to bring benefits to themselves in the future. 

In such cases, teenagers’ behaviors of submission is justified as conventional behaviors 
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while bringing benefits for themselves is perceived as pragmatic reasons by Yau and 

Smetana. In more recent works (Chen‐Gaddini, 2012; Yau & Smetana, 2003), 

pragmatic jurisdiction is regarded as parallel with moral, conventional, psychological, 

and personal reasoning. These findings show that many Chinese adolescents had 

pragmatic jurisdiction over conflict issues about schoolwork because children 

discussed about the practical consequences related to schoolwork. Nevertheless, such 

conclusions need further exploration for there may exist deeper causes of participants’ 

practical considerations. In my study, many children and parents mentioned about the 

practical needs of achieving good grades. For example, parent informants believe that 

having good grades in Gaokao can help children to find a good job in future. Finding 

a good job seems to reveal the practical needs of schoolwork. However, adolescents 

gave in-depth descriptions and explanations about the sources of their practical 

consideration, which are related to social conventions: with the impacts of an exam-

oriented education system, achieving academic success is perceived by parents as 

children’s only choice. Some teenage informants mentioned about the benefits of 

having good academic performance as well. But they are concerned about how such 

benefits can help them with fulfilling filial responsibility for parents rather for 

themselves. In this way, their jurisdiction actually involves characteristics of 

conventional reasoning because their reasoning is more related to social consensus and 

norms, such as exam-oriented education systems and filial piety. Thus, researchers 

need to clarify the nature of pragmatic domain especially in Chinese context. Future 

work on social domain theory should examine whether pragmatic jurisdiction should 

be included into psychological domain and examine the relationship between 
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pragmatic and conventional jurisdiction. 

Research implications. A qualitative methodology employing grounded 

theory approach was applied in the present study. The major reason for using grounded 

theory approach is that schoolwork conflicts between parents and teenagers in Chinese 

families are the phenomenon which has not been explored in depth before. Drawing 

on grounded theory approach, I was able to develop a substantive theory which fills 

up research gap of adolescent-parent conflicts over schoolwork in Chinese families. 

Apart from that, it is appropriate to use qualitative methods when studying adolescents’ 

and parents’ conflict reasoning, as in the studies conducted by Chen (2010) and Yau 

and Smetana (2003). Quantitative methods have been used in studies of parent-child 

conflicts. For example, Yau and Smetana (2003) also collected information on conflict 

issues, reasoning and resolution by coding interview data into different categories and 

used ANCOVA to compare between Shenzhen and Hong Kong teenagers. Chen (2010) 

used the same approach to compare the differences between parents and teenagers in 

urban and rural regions in Wenzhou, China. Future research on parent-adolescent 

conflicts may consider using quantitative methods to make comparisons across gender 

or ethnic groups.  

Quantitative studies on parent-child conflicts in Chinese families may also be 

attempted in future research. Specifically, as shown in the findings that adolescents 

have different reasoning styles over different schoolwork conflict issues, researchers 

may test whether different conflict issues of schoolwork predict children’s conflict 

jurisdiction. Moreover, the findings show connections between children’s schoolwork 

conflict reasoning and conflict resolution. For example, when youths have 
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conventional reasoning, they tend to obey to their parents. But they are more likely to 

assert themselves when they have personal jurisdiction. Researchers may consider this 

direction to test the relationships between children’s conflict reasoning and resolution 

outcomes. Apart from that, it has been shown that teenagers’ conflict reasoning and 

resolution are reactive to their parents’. Future quantitative studies can be conducted 

to test if parents’ conflict reasoning and resolution predict teenagers’ conflict reasoning 

and resolution. Finally, as the results reveal family enmeshment and teenagers’ 

relationship-oriented conflict resolution, it is suggested that future research may be 

conducted to examine the relationships between family enmeshment and children’s 

conflict resolution in Chinese families. 

Practical implications. Findings of this study are helpful for parents, teenagers, 

parent educations, counselors and family therapists in their practices. Controlled 

motivation is indicated in adolescents’ reasoning about schoolwork because of parental 

psychological control revealed in conflict resolution strategies. Adolescents’ inner 

conflict between the feelings of loyalty and resentment to parents is found in their 

reasoning about schoolwork conflicts. Controlled motivation, as the opposite of 

autonomous motivation, also suggests a lower level of teenagers’ autonomy 

development. Many adolescent informants talk about their pressure and negative 

emotions when parents exert psychological control. Thus, parental psychological 

control should be avoided. Parent educators may offer help for parents to realize how 

and why psychological control discourages teenagers’ autonomy development. 

Counseling may be conducted for teenagers so as to deal with their controlled 

motivation and low autonomy over schoolwork. Moreover, as many parents have 
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mentioned their anxiety and depression because of the pressure from ensuring 

children’s school achievements, counselors can support parents to establish and 

maintain optimal boundaries between them and their children. These findings are 

helpful for family therapists who work with parents and adolescents in troubled 

relationship based on family systems theory.  

Limitations 

There are two major limitations of the present study. Firstly, as this is a 

qualitative study, the purpose of the study is not to generalize the findings, but to give 

detailed and organized descriptions and develop a substantive theory on adolescent-

parent conflicts over schoolwork.  Second is about sampling of the present study. As 

convenient sampling was used at the beginning and the participants attend the study 

voluntarily, they were a self-selected group. Many parent informants who participated 

in the present study were bothered by conflicts and relationship. A few parents have 

low conflict frequency and intensity. Moreover, there are six fathers while 21 mothers 

in the sample. Fathers’ experiences might not be fully presented. Though mothers may 

involve more in children’s schoolwork in Chinese families, fathers still play an 

important role. Future research should focus on fathers’ role in adolescent-parent 

conflicts over schoolwork. In addition, there are 13 Hui Muslims participating in the 

study, while there are 60 Han participants. No Hui father took part in this study. Thus, 

further studies should focus on Hui Muslims, especially Hui fathers so as to depict the 

unique features of Hui’s patterns of adolescent-parent conflicts over schoolwork.  

Overall, the present research fills up the research gaps in understanding 

adolescent-parent conflicts over schoolwork in Mainland China. With the six issues 
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discussed in this chapter based on the findings, a comprehensive picture of the patterns 

of adolescent-parent schoolwork conflicts, parental psychological control and 

children’s autonomy development are indicated. A substantive theory is developed 

from the findings. Implications are made with respect to theory, research and practices. 

Schoolwork is the task taking much of the time in the daily lives of Mainland Chinese 

teenagers, and the most important source of parent-child conflicts. This research shed 

light on adolescents’ motivation over schoolwork, how their autonomy developed in 

academic sphere, and the role of parents in adolescents’ schoolwork. The research and 

practices on parent-child relationship, parental psychological control, and adolescents’ 

controlled motivation based on this research contribute to the facilitation of 

adolescents’ autonomy development.  
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Appendix A 

Recruitment Announcement for the Pilot Study 

Dear friends, 

I am Cao Ge, a PhD student in Department of Education Studies of Hong 

Kong Baptist University. Interviewees will be conducted to collect data in this research 

so as to study parent-child conflicts. At the current stage, parents who live in Yinchuan 

whose children are 0-19 years old, and those teenagers aged 12-19 are expected in this 

study. 

The interview takes about half an hour, which will be audiotaped. All data 

will be kept confidential for research purposes only. After the research report is 

finished, all the data will be destroyed. The location and the time of the interview will 

be up to you for your convenience. 

If you are interested in participating in this study, you can contact with me 

via my WeChat or email. I will contact with you as soon as possible. 

Thank you very much for taking the time to read this announcement. I am 

looking forward to your reply and participation! 

WeChat: XXX 

Email: XXX 

Sincerely, 

Cao Ge 
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招募启事 

朋友们： 

你们好!我是曹格，是香港浸会大学教育学系的在读博士生。现研究需要，

征集访谈对象，研究探讨亲子冲突。 

目前阶段征集生活在银川市的，孩子的年龄在 0-19 岁的父母，以及年龄在

12-19 岁的青少年参与本访谈。 

访谈的时间大约在半小时左右，访谈会被录音，但所有数据都会被保密，

仅作为研究之用途。在研究报告撰写结束后，所有资料将会被销毁。访谈地点

及时间将由您决定，一切以您的便易为上。 

如果您有兴趣参与本研究，您可以通过我的微信或邮箱联系我，我会尽快

与您取得联系，以与您商定访谈的时间与地点。 

非常感谢您花时间阅读本征集启示，我非常期待您的回复与参与! 

微信：XXX  

邮箱：XXX  

鞠躬致谢!! 

此致， 

曹格 
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Appendix B 

Parents’ Demographic Information in the Pilot Study 

No. Informant Code Gender Age Occupation  Education 
Background 

1 He’s Mother Female 42 Nurse High 
School/Technical 
Secondary School 

2 Jian’s Mother Female 40 Accountancy  High 
School/Technical 
Secondary School 

3 Weiwei’s 

Mother 
Female 39 Nurse University 

4 Bobo’s Mother Female 46 Medical Doctor University 

 

Adolescents’ Demographic Information in the Pilot Study 

No. Informant Code Gender Age Grade Level 

1 Jian Male 15 Grade 3 of Junior High School 

2 Kun Male 15 Grade 2 of Junior High School 

3 Xuan Male 15 Grade 1 of Senior High School 

4 Xue Male 16 Grade 1 of Senior High School 

5 Zhou Female 15 Grade 1 of Senior High School 

6 Liu Male 16 Grade 1 of Senior High School 
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Appendix C 

Interview Questions for Parents 

Can you simply talk about your child/children? You can freely choice the perspective 

which is important for your child/children in your mind or the aspect you have threw 

energy into. 

What are your expectations for your child’s/children’s developmental outcome 

currently as well as in the future? 

What influences you think your parental practices have brought to your child/children? 

Can you talk about your parental beliefs? Where are these beliefs come from? 

Do you think your child/children is/are independent individual/individuals? How do 

you cultivate his/her individuality or autonomy? 

Can you describe your ideal parent-child relationship?  

When there’s a conflict happening between you and your child/children, how do you 

usually deal with it? 

Can you talk about your investment to your child/children? Do you have any plans 

about how you will rear your child/children in the future?  

What will you do when you know that there is a discrepancy between your 

child’s/children’s goals between yours? 

What are your opinions about your child’s/children’s puppy love? 

What are your opinions about Mainland Chinese senior high school entrance 

examinations and college entrance examination? 
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Interview Questions for Adolescents 

Can you simply talk about your current situations about your life and your study? 

Can you describe the relationship between you and your parents? 

Can you describe your parents’ child-rearing style? What are the influences of such a 

style have brought to you in your opinion? 

Can you describe yourself? What kind of person you think you are? Do you have any 

plans about your future? 

Can you describe some incidents or things which are important to you? 

What are your life goals? 

What are your opinions about Mainland Chinese senior high school entrance 

examinations and college entrance examination? 

What the meaning of your friends for you? 

What are your opinions about adolescents’ puppy love? 

How will you resolve the conflict happening between you and your parents? 

Can you describe your ideal parents and the ideal relationship between your parents 

and you? 

 

 

 

 

  

 

 



222 
 

Appendix D 

Recruitment Announcement of the Ph.D. Research Project of Hong Kong 

Baptist University: Adolescent-Parent Conflicts in Yinchuan City, Ningxia 

Dear Parents: 

I am a doctoral student at the Hong Kong Baptist University. Interview 

participants are now recruited for research needs. If your child is in middle school and 

you have had a disagreement or conflict with your child, this study welcomes you and 

your child’s participation. If you want, you can also invite your child to participate in 

joint interview of the study. Having dialogue with your child may help you 

communicate with your child. After the interview, there will be a gift for you. 

My contact information is listed at the end of the article. If you are interested, 

please contact with me in any way that is convenient for you. The location of the 

interview is up to you; all interviews will be kept strictly confidential. Sincerely look 

forward to your participation. 

Contact information: 

Mobile: XXX 

QQ: XXX 

WeChat: XXX 

Cao Ge 
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香港浸会大学博士研究项目招募启事： 

关于宁夏银川市亲子冲突的探究 

 

亲爱的家长： 

您好！我是香港浸会大学的在读博士生曹格。因研究需要，现招募访谈

参与者。如果您的孩子正在读中学，且您曾与孩子有过意见上的分歧或冲突，

本研究都非常欢迎您的参与。如果您愿意的话，您也可以邀请您的孩子和您进

一步参与本研究，即参与本研究的双人访谈。您与孩子直接对话或许可以为您

和孩子的沟通助力。访谈过后，将有红包或精美礼品相赠。 

我的联系方式已经列在文末。若您有意，请通过任何您觉得方便的方式

与我联系。访谈时间地点由您决定；所有访谈内容都将被严格保密。真诚期待

您的参与。 

联系方式： 

手机：XXX 

QQ：XXX 

微信：XXX 

曹格 
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Appendix E 

Parent-Child Conflicts Research: Background Information Questionnaire  

(Parent Version) 

Your gender is * 

Your ethnicity is * 

Your year of birth is * 

Your registered residence is * 

Your education level is * 

The number of children you raise is * 

Your child’s gender is * 

Your child’s year of birth is * 

The school your child is attending is * 

Your child’s grade level is * 

The level of your child’s academic performance is * 

Are you getting along well with your child? (1 is the worst, 5 is the best)* 

Please judge: At least once a week, you and your child will be angry with each other? 

(1 is very incorrect, 5 is very correct)* 

When you have a conflict with your child, in general, the intensity of your conflict is 

(1 is the weakest, 5 is the strongest)* 

If you are invited to participate in an individual interview of this study, are you willing 

to participate in a joint interview with your child in this study? * 

Please leave your contact information (telephone, WeChat, QQ, etc.)* 

Your name is * 
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亲子冲突研究背景资料调查问卷（家长版） 

您的性别是*  

您的民族是*  

您的出生年份是*  

您的户口是*  

您的教育程度是*  

您抚育孩子的数目是*  

您孩子的性别是*  

您孩子的出生年份是*  

您孩子就读的学校是*  

您孩子所在的年级是*  

您孩子的成绩水平是*  

您和孩子相处得好吗？（1 为最差，5 为最佳）*  

请您判断：每周至少有一次，您和孩子会对彼此感到愤怒？（1 为非常不正确，

5 为非常正确）*  

您与孩子发生冲突时，一般来说，你们冲突的激烈程度是（1为最弱，5为最强）

*  

若您受邀参加本研究的单人访谈，您是否还愿意和您的子女一起参与本研究的

双人联合访谈？*  

请留下您的联系方式（电话，微信号，QQ 等均可）*  

您的名字是*  
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Parent-Child Conflicts Research: Background Information Questionnaire 

(Adolescent Version) 

Your gender is * 

Your nation is * 

Are you an only child?* 

Your year of birth is * 

Your registered residence is * 

Your grade level is * 

The school you are currently attending is * 

The level of your academic performance is * 

Your father’s education level is * 

In general, do you get along well with your parents? (1 is the worst, 5 is the 

best)* 

Please judge: At least once a week, will you be angry with your father or mother? 

(1 is absolutely incorrect, 5 is very correct)* 

Usually, when you have a conflict with your mom and dad, how intense is your 

conflict? (1 is the weakest, 5 is the strongest)* 

If you are invited to participate in a single interview with this study, are you 

willing to participate in a joint interview with your father or mother in this study? * 

Please leave your contact information (WeChat, QQ, phone number etc.)* 

Your name is* 
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亲子冲突研究背景资料调查问卷（青少年版） 

你的性别是*  

你的民族是*  

你是独生子女吗*  

你的出生年份是*  

你的户口是*  

你目前就读的年级是*  

你目前就读的学校是*  

你的成绩水平是*  

你爸爸的教育程度是*  

大体来说，你与你的父母相处得好吗？（1 是最差，5 是最好）*  

请你判断：每周至少有一次，你会对自己的爸爸或妈妈感到愤怒是吗？

（1 是绝对不正确，5 是非常正确）*  

通常，在你和爸爸妈妈发生冲突的时候，你们冲突的激烈程度如何？

（1 是最弱，5 是最强）*  

若你受邀参加了本研究的单人访谈，你是否愿意和自己的爸爸或者妈妈

参与本研究的双人联合访谈呢？*  

请留下你的联系方式（微信，QQ，电话均可）*  

你的名字是* 
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Appendix F 

Interview questions for parents   

How’s your relationship with your child? In your everyday life, do you have 

disagreement with your child? Do you have any conflict with your child? Could you 

please give me some examples? What are your opinions about your child’s schoolwork? 

How important you think it is and why? What are your child’s ideas about schoolwork? 

Why do you think he or she hold such ideas? For enhance your child’s learning, what 

have you done for you child? Have you ever had conflict with your child because of 

his/her schoolwork? Could you please give me more details about it? In your opinions, 

why your child and you can have conflict because of schoolwork? When you have 

conflict with your child because of schoolwork, how do your child and you solve the 

conflict? Could you please give me a few examples? How do you evaluate your ways 

of solving the conflict? What are your ideas about the effects the conflict because of 

schoolwork has brought to your relationship with your child? What are these effects? 

In your idea, is autonomy important for adolescents’ development and why? With the 

busy schoolwork of child, how do you develop your child’s autonomy development? 

Interview questions for adolescents 

How’s your relationship with your parents? Do you have conflict with your 

parents in your daily life? Could you please give me some examples? What are your 

ideas about your schoolwork? How important you think it is and why? In your idea, 

how much emphasis your parents have put on your schoolwork and how do you feel 

it? Have you ever had conflict with your parents because of your schoolwork? Could 

you please give me more details about it? In your opinions, why your parents and you 
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can have conflict because of schoolwork? When you have conflict with your parents 

because of schoolwork, how do your parents and you solve the conflict? Could you 

please give me a few examples? How do you evaluate your ways of solving the conflict? 

What are your ideas about the effects the conflict because of schoolwork has brought 

to your relationship with your parents? What are these effects? Are you busy with your 

schoolwork? If you are busy with your schoolwork, do you have your own time and 

space to do whatever you like? Do you parents support/oppose you do these things? 

What are your feelings about it? Do you have any expectations about it? 
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Appendix G:  

Joint Interview Guide 

Thank you for participating in this study! 

What you are going to participate in is a joint interview. Before starting the interview, 

please select at least two issues from the list below. The issues in this list are relevant 

to the child’s study and life. After you make your choice, you will have a conversation 

with your child/parent about the two items you choose. If there is no issues you would 

like to select, you can also raise an event that you would like to discuss with your 

child/parent, as long as you can reach an agreement with your child/parent. 

You can choose the events according to your preferences. It may be something that 

affects the interactions between you and your child/parent in your daily life. 

The items are listed as follows: 

1. Daily study tasks (such as doing homework, review, etc.) 

2. Taking tutorials  

3. Mid/Final-term exam 

4. Senior High School Entrance Examination 

5. Puppy love 

6. Chores 

7. Friend-making 

     Do you have a good choice? If you have already decided, we can start our joint 

interview! Please note that the core of a joint interview is the conversation between 

you and your child/parent, rather than the conversation between you and the researcher. 
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双人访谈指引 

感谢您参与本研究！ 

 

您将参与的，是本研究的双人联合访谈。在访谈开始之前，请先从以下列

表中，至少选择两个条目。这个列表所包含的条目，是与孩子目前的学习生活

息息相关的。在您做出选择后，您将就您所选择的至少两个条目，与您的孩子

/父母进行对谈。 

 

您大可以根据自己的喜好来选择您将与您的孩子/父母进行对谈的事件。

它可能是日常生活中，对您和您的孩子/父母的互动有着影响的事情。如果列

表中没有您想选择的条目，您也可以提出您想与您的孩子/父母讨论的事件，

只要您能与您的孩子/父母达成合意即可。 

 

列表如下： 

1.日常学习相关的任务（如写作业，复习等） 

2.补习班 

3.期中/末考试 

4.中高考 

5.早恋 

6.做家务 

7.交友 

 

做好选择了吗？如果您已经选择好了，我们就可以开始我们的双人联合访谈

了！最后需要请您留意的是，双人联合访谈的核心是您与您的孩子/父母之间

的对谈，而非您与研究者之间的对谈。 

 

 

 

 



232 
 

Appendix H 

INFORMED CONSENT STATEMENT 

 

HONG KONG BAPTIST UNIVERSITY 

[A Study of Hui and Han’s Patterns of Adolescent-Parent Conflicts over Schoolwork] 

 

You are invited to participate in a research study. The purpose of this study is to explore 

Hui and Han people’s patterns of adolescent-parent conflicts over schoolwork, so as 

to clarify the relationship between parental behaviors and adolescents’ autonomy 

development. 

 

INFORMATION 

 

1. The amount of time required: For the first-round individual interview, around 

one hour is needed. For the joint interview, around one hour is needed. For the 

second-round individual interview after the joint interview, around 30 minutes 

is needed.  

2. Over 50 subjects will be participating in the research. 

3. Information concerning taping or filming: Audio will be taped in the individual 

interview and video will be taped in the joint interview for research purposes 

only. Only the researcher and the researcher’s principal supervisor, Prof. Vicky 

C. W. Tam will have access to or view the tapes. Subjects are allowed to 

preview the tapes. After finishing the present research project, all of the tapes 

will be deleted. If the subject withdraws, the tapes will be deleted immediately.  

 

RISKS 

 

If you will participate in the joint interview of the present study, you will discuss 

several schoolwork conflict issues with your child/parent. During this process, it is 

possible that you may have conflicts with your child/parent. This may cause 

psychological harm to you and your family members. Researcher will make efforts to 

prevent from the happening of the conflicts between you and your child/parent. If the 

conflicts truly happen, researcher of the present study will provide reference to obtain 

further help. 

 

BENEFITS 

 

Through the exploration of the patterns of adolescent-parent conflicts of schoolwork, 

theoretical implications and practical implications can be advanced. Insight will be 

brought to both researchers and parents about the essentiality of teens’ autonomy, and 

the necessity of youths’ co-development of academic performance and autonomy. 

 

CONFIDENTIALITY  

 

The confidentiality of records identifying the subject will be maintained. After 

finishing this proposed study, all of the data will be destroyed. 
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COMPENSATION AND INSURANCE  

 

For participating in this study you will receive gifts. The value of the gifts is around 

RMB ¥20. Other ways to earn the same amount of credit include:  

1. Paying your cell phone bills (RMB ¥20) online.  

2. Transferring RMB ¥20 to your WeChat balance. If you withdraw from the study 

prior to its completion, you will still receive the gifts or earn the same amount credit. 

 

 

CONTACT  

 

If you have questions at any time about the study or the procedures, you may contact 

the researcher,   Cao Ge  , at   Room XXX, Hong Kong Baptist University, Kowloon, 

Hong Kong , and   phone numbers: XXX  . If you feel that you have not been treated 

according to the descriptions in this form, or your rights as a subject in this research 

have been violated during the course of this project, you may contact the Committee 

on the Use of Human and Animal Subjects in Teaching and Research by email at 

hasc@hkbu.edu.hk or by mail to Graduate School, Hong Kong Baptist University, 

Kowloon Tong, Hong Kong. 

 

PARTICIPATION  

 

Your participation in this study is voluntary; you may decline to participate without 

penalty. If you decide to participate, you may withdraw from the study at any time 

without penalty and without loss of benefits to which you are otherwise entitled. If you 

withdraw from the study before data collection is completed your data will be returned 

to you or destroyed. 

 

 

CONSENT  

 

I have read and understand the above information. I have received a copy of this form. 

I agree to participate in this study. 

 

Signature of the Subject _______________________________   Date ____________ 

 

Signature of the Parent(s) / Guardian(s) ___________________   Date ___________ 

 

Signature of the Project team member ___________________    Date ____________ 

 
 

 
 
 

mailto:hasc@hkbu.edu.hk
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参与研究同意书 
 

香港浸会大学 
 

研究题目：回汉族的家长与青少年学业矛盾形式探究 
  

现邀请您参与本研究。本研究之目标是通过探索回汉民族家长与青少年学业矛

盾的形式，从而阐明家长行为与青少年自主性发展之间的关系。 

 背景资料 

1. 参与本研究所需时间：第一轮单人访谈大约需要一小时；联合访谈亦需

约一小时；第二轮单人访谈约需半小时。 

2. 超过五十人将参与本研究。 

3. 关于录音以及录影：单人访谈需要录音，联合访谈需要录影，而音频和

视频是仅供本研究项目使用的。唯有本研究者与本研究者的导师，谭肖

芸教授可以获取这些资料。若您需要，在研究者对资料进行分析之前，

您可以要求提前聆听您的音频或观看您的影像。当本研究结束之后，所

有视音频资料都会被删除。若您中途退出本研究，您的视音频资料将被

立刻删除。 

风险 

若您参与本研究的双人联合访谈，您将与您的孩子或父母就学业矛盾相关的事

件进行讨论。在这个过程中，您有可能与对方发生争吵，这可能会在一定程度

上对您和您的家人造成心理伤害。本研究者将尽力降低您与家人发生争吵的可

能性。如若发生争吵，本研究者将为您和您的家人与心理专业从业人员联络，

以提供后续的帮助。 

研究效益 

通过对回汉民族家长与青少年学业亲子矛盾形式的探索，青少年自主性的重要

性，以及同时发展青少年自主性与学业的重要性，都将同时在本研究中被揭示。 

隐私保障 

所有与您的隐私相关的信息都将被严格保密。研究报告撰写完成后，所有与您

相关的数据都将被删除。 
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参与研究的报酬 

参与本研究，您将获得一份价值二十元人民币的礼品作为参与本研究的报酬。

您也可以选择以下方式获得同等价值的报酬：网上手机话费充值二十元或微信

转账二十元。若您中途退出了本研究，您仍可获得报酬。 

联络资料 

如果您对本研究或研究的过程有任何疑虑，您都可以通过以下地址和电话联络

本研究的负责人曹格女士。联络她的地址是：香港九龙塘香港浸会大学 XXX 楼

XXX 室。联络她的电话是：XXX  。若您认为本“同意书”中对本研究的描述与

您在参与研究过程中所经历的不符，或您作为研究参与者的权益遭到了损害，

您可以通过邮件与“教研实验伦理委员会”联系。该委员会的邮箱地址如下：

hasc@hkbu.edu.hk. 您也可以邮寄信件与委员会联系，地址如下：香港九龙塘香

港浸会大学研究生院。 

参与条款 
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